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Unit 1

Language Map

Vocabulary

Students will be able to aurally understand, orally

use, recognize and spell the following vocabulary:

Animals on the

Farm

farm, farmer, pig, cow, sheep, a (an)
cat, dog, duck

fish, bird

animal, horse, yes, no

in, on, under, box

Unit 2

Animals at the
Z.00

700, panda, monkey, elephant, big, small

tiger, bear, long, short

one, two, three, four, five, six, seven, eight, nine, ten
river, tree, grass

banana

Unit 3

Food and Meals

food, eat, drink, juice, |
soup, noodle, rice

chicken, vegetable, fruit, like
good

milk, egg, bread

Unit 4

Food and

Restaurants

apple, orange, eleven, twelve, thirteen, fourteen, fifteen
ice cream

sixteen, seventeen, eighteen, nineteen, twenty

please, thanks, welcome




Functions and Structures Phonetics Songs & Chants
Students will be able to understand and orally use| Students will | Students will be able
the following phrases and sentences: know the to sing the songs and
phonetics: recite the chants:
— R4y m mouth Old MacDonald Had
Isita...? n nose a Farm
Yes, it is./ No, it isn’t. 1 leg :
9 b B
Can I help you? i nine s
Yes, please. I Can Dance
fiEls Ability
Fish can swim.
Canyou...?
Yes, I can./No, I can’t.
What animals can fly?
{5 ¥ Position
Where is the cat?
It’s in/on/under the box.
%5 Number s snake Big and Small
How many...are there? There are... 7z 700
N The Zoo Is Fun

Where 5|3 5EM] 41 x box
Where does a...live? o old
What 5|1 5EM] 41
What do they eat?
J&% Feeling h hungry Eat and Drink
I’'m hungry/ thir.sty. W worker Are You Hungry?
I want to eat/drink. r ruler o
%18 Talking u student It’s Time for Lunch
Let’s eat. Milk and Bread
My favourite food is...
Would you like some...?
Yes, please. No, thanks.
I like/don’t like...
What’s for...?
What 5] 518 5E 1] 4 ¢ rice Delicious Food
What do you hke?. cold What Would You
\ﬁxfr}g would you like? y yellow Like?

Price cry
How much is it? Do You Know the

Donut Man?

How much are the...?




How to Use
This Teacher’s Guide

This guide covers one semester of the first level of the Learning English program.
You should also have:

e A set of large vocabulary cards.

e An audiotape or a multimedia CD that covers the oral part of each lesson.
Each student should have the companion:

e Student book.

e Activity book.

e Set of small vocabulary cards.

Where to Start

Start by reading the next two sections: “Philosophy of the Learning English Program”
and “Your English Classroom”. These two sections describe what is new about the Learning
English program, why it works and how to make your role as a teacher most effective.

Next, read “Ways to Introduce Vocabulary” in the “Teaching Techniques” section at the
back of the guide. This section offers ideas about teaching the Learning English program
and covers information frequently referred to in the lessons. You will want to consult this
and other sections in the back of the guide as you work through the lessons. If you read this
section first your lesson preparation will go more smoothly.

Work through Each Lesson

This guide covers twenty-four new lessons and four review lessons in 4 units (six lessons

0 How to Use This Teacher’s Guide
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with a review lesson per unit). The last lesson of each unit is a review.

Each lesson has the same format.

e Class Opening and Review

e New Concepts

® Check for Understanding

e (Class Closing

The lessons purposely contain more activities than you can probably use. As you prepare
each lesson, make a note of what you might cut if you run out of time in the classroom.

If you do run out of time, always conclude a lesson with the class closing anyway.
Always start the next class at the beginning of the next lesson.

You can also substitute and adapt activities to meet the needs of your students. For
example, if your class needs more practice saying particular words or phrases, cut a creative
activity from your lesson to make room for more drill. Remember, however, that too
much drilling for perfect pronunciation and comprehension can get in the way of language
development. More and more teachers are discarding mechanical drill (repetition) for
meaningful drill, such as picture prompts, word substitution and free substitution (where the
students make up their own sentences).

Refer to the Ba f th G i

The lessons refer to how-to information in the back of the guide about:
e Teaching techniques for introducing, practicing and reviewing vocabulary that
you can adapt to your lessons.

e Teaching techniques for helping with pronunciation.

e Methods for evaluating work in the activity books.

e How to make resources for your classroom, such as posters, puppets and displays.

e How to play key language-learning games and supplemental games.

The back of the guide also contains a section on games and an index of songs for quick
reference.

Ad

We have designed this guide for beginning teachers. It introduces and uses a small
repertoire of language-learning techniques. If you have experience teaching English, draw on
other techniques you know.

This guide provides you with suggestions only. You can follow it step by step or you can
create your own steps. Adapt the lessons to fit your teaching experience, the needs of your
students and the resources available to you.

o How to Use This Teacher’s Guide
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Philosophy of the

Learning English Program

The Learning English program aims to help Chinese students learn to speak
conversational English and to help Chinese teachers improve their own English and English-
teaching skills. The complete program covers ten grade levels: grade three to grade twelve.

The program stresses communication and conversation. It focuses on talk (listening and
speaking). It gives the students many opportunities to talk in many different conversational
situations: student-to-student, student-to-group, student-to-teacher, and student-to-class.
The students often role-play and invent conversation. All this talk develops the skill to
communicate real meaning. It promotes flexible language use so that the students can
function in a variety of situations.

The program is holistic and integrative. At beginning levels, it stresses listening and
speaking, but it also integrates reading and writing. It creates a balance among all language
skills, which is key to language instruction and crucial to language development. Language
development occurs in step with changes and growth in consciousness. The four language
skills (reading, writing, speaking and listening) naturally reinforce each other in a child’s
language development. Children need to learn English the way they learned their own
language: through listening to people around them speak words and phrases. In English
classes, children need many opportunities in a wide variety of situations to explore, construct
and convey meaning; to clarify and reflect on their thoughts, feelings and experiences; and
also to play, experiment and use their imaginations.

The program models the process of children’s language development. Children master
new words as part of developing ways to make meaning. It takes time. Different students
develop language in different ways and at different rates, and good teachers adapt their
classroom activities to accommodate individual student needs. Not everyone will achieve the
same fluency at the end of each teaching unit. For this reason, the program first exposes the
children to new words and then lets them encounter and use these words again and again in
different contexts throughout the class year.

o Philosophy of the Learning English Program
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The program stresses active student-centred experiences. It frequently involves the
students in pair and small-group activities that require them to create their own conversations
in English. It includes games, songs and role-playing where the students invent and interact
in English. It emphasizes engaging, motivational activities that encourage the students to
communicate in English and to respond personally and critically. The more the students
actually talk in English, the faster their language skills develop.

The Learning English program works best if teachers encourage the students to talk as
much as possible. Teachers should guide and structure activities, demonstrate and model
conversation, and correct the students where necessary. The program, however, does not
centre on what the teacher does at the front of the classroom but on what the students do
within it.

The program stresses meaningful learning situations. The program engages the students
in situations where they need English to cope with authentic English-speaking contexts:
to make a request, to express a feeling, to accomplish something, to find out essential
information or to complete a task. The students feel more motivated to learn English in real
situations, and they learn natural language patterns rather than artificial classroom dialogues.

The program stresses thinking as an essential part of communication. To communicate,
a person must have something to tell. Often in this program, teachers set up classroom
experiences that allow the students to formulate a point of view: to think about and share
their own personal experiences; to value others’ ideas and experiences; and to imagine and
create new ideas through language.

The program stresses language immersion. Each lesson exposes the students to a lot of
English, more than it expects the students to master or understand completely. To the extent
possible, teachers should strive to surround the students with English. The classroom should
contain a good range of English-language posters, picture dictionaries, newspapers, books,
letters, postcards, signs and magazines. The walls of the classroom should display vocabulary
pictures and words. Teachers should label items in the classroom with big cards showing the
English words.

The program stresses risk-taking in a supportive environment. No one can learn a
language without making mistakes. If the students fear failure, they will not try new words
and phrases and they will not progress. The students need lots of support and assistance
to experiment with new language structures. They need praise for the content of what
they say rather than constant correction of pronunciation and vocabulary. Therefore,
good language teachers give their students lots of praise and encouragement. They help the
students use new words and phrases by providing many models, demonstrations and clues.
Good teachers frequently encourage the students to invent their own questions, responses and
conversations, and they congratulate the students for taking risks.

The program stresses a motivational classroom environment. It provides many
opportunities for play, songs, games and surprises to make English class fun. The program
aims to foster a desire to learn so that the students will attend to the lesson and feel inspired
to practice English outside of the classroom.

a Philosophy of the Learning English Program
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Overall Goals of the Learning English Program

Each level of the program identifies specific objectives for mastering vocabulary,
grammar, conversation, reading and writing. Teachers, however, need to treat these
objectives as part of larger, life-long goals, not as isolated targets. The program aims to
support the students as they continue to learn English throughout their schooling and
throughout the rest of their lives.

Teaching with the Learning English Program |

This program stresses:

e Interactive conversation, not just lists of vocabulary words and grammatical
structures.

e Flexible language use in a wide range of situations, not just memorization and
chanting.

e Understanding and expressing overall meaning, not just learning isolated parts of
language.

e Authentic real-world situations where, for example, children play games, ask for and
give information, and express likes and dislikes.

e Everyday language among native English speakers. Many informal expressions
and common idioms are included in the curriculum, as well as formal structures
demonstrating grammatical patterns.

The program provides:

e An audiotape of North American English speakers. The students become used to
hearing and understanding a variety of inflections and tones, not just formal British
accents.

e Good-quality literature that lets the students develop understanding of whole units of
meaning, not just isolated words; that motivates the students’ interest; and that provides
moral instruction for character development. The lessons use translation of well-known
Chinese stories as well as traditional and modern English stories.

e Step-by-step instructions for innovative English-teaching methods for the teachers
to use in the classroom.

e A wide variety of student-centred activities, including dialogues, role-play, games,
story-writing, small-group activities, TPR(Total Physical Response)activities and drills.

e Ways to help Chinese teachers improve their own English as they prepare for
lessons. The teacher’s guide is very detailed and contains many tips for teaching
English.

a Philosophy of the Learning English Program
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Whajc about Phone jcs?

Pronunciation forms an important part of any language program. Young students mimic
well. They often learn pronunciation by listening to, and imitating, good role models.

Too much emphasis on correct pronunciation, however, can make the students afraid to
speak because they worry too much about pronunciation errors. Teachers must gently guide
the students to understandable pronunciation, but never let pronunciation become more
important than meaning and communication.

This program introduces pronunciation exercises when new vocabulary has sounds that
Chinese children may find difficult to produce. The beginning level contains a few phonetic
drills. Later levels offer more phonetic drills, such as minimal pairs. Older students, at
advanced levels, learn symbols for certain sounds, so they can use a dictionary to pronounce
unfamiliar words. As much as possible, the program presents these drills in the context of the
meaning of words and phrases.

This program does not teach an entire phonetic alphabet, such as the International
Phonetic Alphabet (IPA), for three reasons. First, in learning the English language, the
students already struggle to decode a new set of written symbols. The IPA adds another
layer of symbols without helping the students to understand the new language. Second, the
IPA focuses attention on written language. This shifts the focus away from listening and
speaking. The students learn pronunciation best through aural-oral practice, not through
reading symbols for sounds. The students who depend too much on written text may also
have difficulty speaking spontaneously in conversation. Third, the IPA reinforces the primary
importance of correct pronunciation, but this program emphasizes understanding and making
meaning. Pronunciation comes second. After all, many good communicators in English do
not pronounce words neatly and clearly or even correctly; they use context and language to
express themselves.

Teachers, however, need to pronounce words correctly. Teachers should check their
pronunciation periodically with a tape recorder. Teachers should practice speaking English
outside of the classroom whenever possible, preferably with a native speaker. Teachers can
tune their ear to correct pronunciation by watching English television and movies.

We encourage Chinese teachers of English to learn the IPA so that they understand the
distinctions and similarities among different sounds. The IPA also helps teachers to focus on
individual sounds and examine ways to produce them. This helps teachers work out the best
way to teach these sounds in their own classrooms.

What about Grammar?

This program introduces grammar naturally and gradually. At beginning levels, it teaches
the students how to recognize and imitate certain grammatical structures and patterns, but
it does not emphasize grammar. At more advanced levels, it explicitly presents points of
grammar to help the students understand the patterns or certain structures.

@ Philosophy of the Learning English Program
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The students should always learn and practice grammar rules as part of communicating
meaning. Research has shown that isolated grammar drills and workbook exercises in which
the students apply grammar rules by rote do not lead to effective language learning. The
students learn the formulas for such exercises quickly and complete them without much
thought. They often do not transfer the grammar they practice in isolated exercises to their
own conversation or writing. Without an emphasis on communication, the students do not
link grammar rules to meaning. The program endorses teaching grammar through methods
such as mini-lessons and games, and helping the students to edit their own creative writing
and to keep diaries of their own grammar difficulties.

We remind teachers to avoid stressing correct grammar at the expense of their students’
confidence. Teachers who idolize correct grammar intimidate the students and inhibit the
willingness of the students to experiment and take risks with the new language. For example,
a good teacher would never correct the grammar of a student trying to express meaning. In
one notorious story, a teacher asks a student: “How is your family?” The student stammers:
“l... grandfa... die.” The well-meaning but insensitive teacher instantly replies: “Oh, your
grandfather died? Now, listen carefully. ‘My grandfather died.” Can you repeat that?”

Above all, communication counts, not correctness. Learning English aims to help the
students experience the joy and comfort of being understood and of understanding others.

What about Memorization?

Memorization has its place in a foreign-language program; it is an important way,
though not the only way, to learn new concepts. The students ultimately must memorize the
vocabulary and structures of a foreign language before they can consistently produce these
structures in conversation and writing. Memorization occurs through practice and games,
recitation, repeated exposure, memory tools and individual study. The students also benefit
from memorizing songs, chants and short passages in the new language.

English speakers refer to memorization as learning by heart. Memorizing should connect
something to your heart and make it deeply part of you. Memorizing without understanding
often leads nowhere. The students often store information learned by rote as random sets of
meaningless words instead of richly connected personal experiences, thoughts and feelings.

We advise teachers to always help the students understand and form personal connections
with texts and words before committing them to memory. Then memorization becomes an
exercise of the heart.

Wha:t abou ran lation?

Translating passages into a foreign language helps the students study that language.
Translating reveals grammatical differences and allows the students to explore word choices
and to practice using different idioms and structures correctly. Translation, however, is a
difficult and precise art that requires specialized study to perfect. This program introduces a

@ Philosophy of the Learning English Program
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few translation exercises at advanced levels, but it does not emphasize translation for several
reasons:

Translation can inhibit the students’ spontaneous use of a foreign language. The goal is to
free the students from constantly translating their native language so that they can experiment
directly with expressions and thought constructed in the new language. Too much translation
may also make the students think that they must understand every word they read. They do
not. They need to grasp chunks of meaning. Focusing too much on individual words and
phrases interferes with the process of reading.

Too much translation also restricts the students to texts written by others. Teachers should
encourage the students to create their own texts in the new language in a variety of forms:
letters, short descriptions, little stories, poems, essays (at advanced levels) and many others.
In such exercises, the students should redraft and revise their own writing several times until
it is clear, vivid and correct. The students work harder on their own creative writing, drawn
from their own experiences, rather than on translating other people’s work.
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Your English

Classroom

Mgk Your Cjas room Welcomin

Children need to feel safe. They need to trust that no one will make them feel stupid or
ashamed. They need to feel like they belong. They like to feel surrounded by friends. They
want to be active and to participate. They love to laugh and play. They love surprises. They
want to feel special. And most of all, children need to feel cared for.

When your classroom environment provides for these needs, children will be motivated
to learn and will work hard.

If you really care about each of your students, you will teach from your heart. That is the
best way to create a genuinely caring community in your classroom. Here are some other
practical suggestions for creating a stimulating learning environment:

e Keep a brisk pace throughout the class. Drills and question-and-answer periods should
be very rapid.

e Allow lots of opportunity for the students to talk and play in pairs and small groups.

e Move throughout the classroom. Don’t always stand at the front of the room! For some
review sessions, stand at the back of the classroom or at the side. During your question-
and-answer drills, walk around the classroom. When observing the students practice,
be sure to move to different areas. The students become extremely attentive when the
teacher is standing nearby. In classrooms where space is tight, why not move the desks
against each side wall to make space for an aisle down the centre of the classroom?
Then you can move easily throughout the classroom and have closer contact with the
students.

e Vary activities frequently: some demonstration, some oral question-and-answer, some
small-group work, some song and game, some writing. The lessons in the Learning
English program are already designed to do this.

e Be sensitive when correcting the students. Focus on praising them for what they do well.
Especially reward the students with praise when they take risks and try pronouncing
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words or making sentences that are unfamiliar. Remember, learning to speak a language
involves lots of courage to take risks and making many, many mistakes. Mistakes are
a natural and very frequent part of language learning. Help the students to understand
this.

e When offering correction, focus on one problem at a time (otherwise you can
overwhelm the students) . Pick the most important error to correct. Do not jump
on every error the students make when speaking or the students will become self-
conscious and afraid to speak. Make your correction very matter-of-fact, and do not
dwell on the error. And don’t forget to praise the students for trying: Good try!

e [f a student answers a question incorrectly in the class, get the class to help the student.
If you can, offer correction privately to the student before or after class. A good
opportunity is when the students are practicing together in pairs. Always be very
careful not to embarrass a student in front of others.

e Display the students’ drawings, posters and words on the walls. This helps the students
feel that the classroom is theirs, not just yours. It also shows the students that their own
work is very important.

Mgk Your C room a Cultural Island

Many foreign-language teachers try to make their English classrooms places that
surround the students with English culture. This gives the students a context for English
words and phrases and adds a sense of adventure to learning English.

Try some of these ideas:

e Display maps and magazine pictures, English-language picture books, travel brochures,
English magazines and newspapers, advertisements, objects and photographs showing
the culture and lifestyle of native English-speaking people. You can hang items
from the ceiling, post them on the walls or set up a table at the back of the room
where the students can examine cultural objects. Many teachers collect these items
through friends who travel or by requesting free brochures from government tourism
departments, travel agencies or businesses in North-America.

e Write English proverbs on strips of paper and hang them up. Find short poems to write
in large letters and hang them on the walls.

e Play English pop songs on the tape recorder as the students are coming into the
classroom and as they are leaving.

e Encourage the students to help make displays. Many teachers appoint a few of the
students to stay after class to help make displays for each unit. For example, on the
bulletin board, pin up magazine pictures of people. Add an empty speech bubble above
each person. Ask the students to write sentences in the speech bubbles.

e Collect baby photographs of the students in the classroom. The students can write a
sentence and put it beside any one of the photographs.

e Put cartoons without the punch lines on the wall. The students can make up punch lines
of their own to add.
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Unit 1

Animals on the
Farm

General Goals for Unit

: 1

This unit builds on material learned in the preceding term and provides opportunities
to acquire new vocabulary, listening and speaking skills. As this is the second book in the
students’ English language learning, students should feel comfortable with the exercises,
activities and learning strategies they will master over the term. Students will acquire
vocabulary and sentences that will allow them to talk about farm animals.

Unit 1 has six lessons, but you should consider using more than six classes to teach the
unit. For example, you may want to include a lesson at the beginning of the unit to make
puppets with the children that they can use throughout the lesson. You should allow the pace
and content of your teaching to fit the needs and interests of your students.

There is also a review lesson (Again, Please!) at the end of the unit. You can use this final
unit lesson as a summative evaluation.

Each lesson is organized (where logical and appropriate) under the following headings:

* Teaching Goals

* Teaching Preparation — Things the teacher will need for the lesson (props, puppets,
audiotape, multimedia CD, etc.)

* Class Opening and Review — Teacher greets the class, reviews the past lesson
and warms up the class for the new lesson by capturing the imagination of the
students with a Lesson Hook.

* New Concepts — New ideas that the teacher needs to teach (new vocabulary,
phrases, sentences, songs, etc.)

* Check for Understanding

* Class Closing
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Specific Goals for Unit 1

Knowledge and Skills

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary:
farm, farmer, pig, cow, sheep, a (an)
cat, dog, duck
fish, bird
animal, horse, yes, no
in, on, under, box
2. Students will be able to understand and respond orally to these phrases and sentences:
What’s this?
It’s a...
Isita..?
Yes, it is./No, it isn’t.
Fish can swim.
Birds can fly.
I can...
Can you...?
Yes, I can./No, I can’t.
Horses can run.
Rabbits can jump.
Can a horse run?
Yes, it can./No, it can’t.
What animals can fly?
Where is it?
It’s in/on/under the box.
What’s in the box?
3. Students will become familiar with the rules of pronunciation for the letters m, n, 1 and
i in words.
4. Students will be able to understand the story Can I Help You? with the aid of pictures
and teacher support. And act it out.
5. Students will be able to sing the songs and chants in this unit:
Old MacDonald Had a Farm
Bingo
I Can Dance

Learning Strategies

Students will acquire and utilize the following basic learning strategies:

1. Listen carefully and think positively in classroom activities;

2. Consistently review and induct new concepts and knowledge;

3. Take the initiative to ask the teacher or classmates for help;

4. Build strong connections between words and phrases, and relevant subject matter;
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5. Make use of opportunities to communicate in English;
6. Recognize and apply rules of pronunciation in reading, writing and speaking.

Affect and Attitude

Students are encouraged to:

1. Experience the fun in English learning;

2. Imitate sounds of speech and take risks when speaking;

3. Take an active interest and participate in all English activities;
4. Cooperate with other students in group activities.

Resources Tegchers Ne f U i’g

* A large poster, or several large pictures, displaying the animals for this unit and their
English names.
* A large poster with pictures, displaying the action words of dance, sing, fly, jump,
swim, etc.
* Vocabulary cards for this unit.
* Large word-cards for pocket panels or pasting on the wall showing:
What can you do? I can dance.
What animals can fly? Birds can fly.
Can you swim? Yes, I can. No, I can’t.
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ACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: farm, farmer, pig, cow, sheep, a (an)
2. Students will be able to recognize, understand and use the construction:
What’s this? It’s a...
3. Students will learn and be able to sing: Old MacDonald Had a Farm

TEACHING PREPARATION

Before your class begins, put up pictures of the three animals (pig, cow, sheep), farm and
farmers. If possible, bring other farm related pictures and tools to your class and have them
spread out throughout the room. The idea is to make your class into a farm scene. The scene
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can remain for the duration of this entire unit. You add more pictures and things as they are
taught in each of the following five lessons.

You will need:

* audiotape or multimedia CD

* various pictures of farm scenes

* pictures of farm, farmer, pig, cow, sheep with labels

CLASS OPENING AND REVIEW

-hmg Tip

Always try to establish a positive and happy environment in your classroom.
Remember, your tone and attitude really has an effect on your students. As the
students enter your class, make them feel welcome and safe. Make them really

want to come and learn in this happy world you are creating for them.

Greeting

As the students enter the classroom, play the song Old MacDonald Had a Farm. Allow
time for the students to take their seats. When they have settled, start the lesson by welcoming
your students to English class. Introduce yourself and write your name on the board.

Say:
Hello. Welcome to English class.
My name is . You can call me Mr./Mrs./Ms.

I’m your new English teacher.

I’ll teach you English this year.

Today we are going to learn about farm. Are you ready to begin our first class?

Response: Yes, we are./Yes, I am.

Begin a discussion in Chinese about farms. Find out what the students know about
farms. You can ask them to tell you what animals might be found on a farm; why farms are
important (they feed the people); stories about visits to farms; talk about farms that raise
animals and farms that raise fruits and vegetables, and make the distinction between the two
types of farms.

Lesson Hook

Remind the students that this new term is an important one. They will learn many new
words and ways to use their English skills. Tell them that it is up to them to make the effort,
and that you plan to make their time with you both interesting and useful. Give a brief
overview of what they can expect to learn in the term, pointing out that the first unit is about
animals of many types on the farm.
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EW CONCEPTS

1. What's this?

e Demonstratee

Ask the students to open their student books to page 2. Talk about the picture at the top of
the page. See what the students know by pointing to the red barn and asking: What’s this? (use
Chinese the first few times) If no one can tell you what it is, you tell the students in Chinese
and then in English. It’s a barn. It’s where farmers keep animals.

Continue this process by looking at the four small pictures on the right column. Point to
each picture and say the English words: farmer, pig, cow, sheep. Have the students repeat
after you. After a few times, point to each picture and ask: What’s this? Give the answer
right away: It’s a farmer. It’s a sheep. etc.

Now, tell the students it’s their turn to show you they understand. Point to the pictures in
the student book and ask: What’s this? Wait for the whole class to respond. If they cannot
respond, say the English word, then ask again: What’s this?

e Practicee

MODEL A DIALOGUE

After the previous activity, students should have a good understanding of this questioning
sequence. Take some time to further model this sequence. Point to the pictures with Danny
and Li Ming on page 2. Read the two panels aloud, then ask for a volunteer to come forward.
That volunteer takes the part of Li Ming, you take the part of Danny, and do the question/
answers in the two panels.

LISTEN AND REPEAT

Play the audiotape as the students follow in their student books.

2. Let’s play!

Divide the class into groups of four. Go over the Let’s play activity on page 3. Make sure
the students know how to play it. One student picks a picture of the animals, shows it to
another student, and says, “Look!” The student who sees the picture should do some actions
to imitate the animal and asks: What’s this? The other two students respond with the correct
word: It’s a...

Ask each group to take turns to ask, answer questions and do the actions.

-zhing Tip

Decorate your class with pictures. This will motivate your students as they
progress through the unit. For example, in this unit, you might want to put some
colourful pictures up of animals.

Graffiti Walls
You can also make a graffiti wall where students can paste pictures they draw
or find in magazines of animals. They can then write the English words beside the
pictures to label the animals!
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3. Let’s sing!

Have the students gather and sit in a circle and teach them how to do the animal sounds
for the song. For this lesson, you teach them cow (MOO MOO), pig (OINK OINK), cat
(MEOW MEOW), duck (QUACK QUACK), chicken (CLUCK CLUCK) and dog (WOOF
WOOF). There are many ways to accomplish this. You can show a picture, model the sound
and ask the students to repeat the sounds. Take the time to make sure that most students can
say the correct animal name and the sound when they see the picture.

Now, play the song on the audiotape twice. Ask if the students are ready to try it. Play the
song and ask the students to add the animal sounds at the correct place in the song (as they
hear them). Play the song again and ask the students to sing along and with some actions.

e Practicee

WORK IN PAIRS

Pairs of students now make up dialogues. Encourage the students to be creative. They
must choose a situation to talk about animals on the farm.

CHECK FOR UNDERSTANDI

Ask the student to take out a sheet of paper and their pencils and crayons. Write the five
new words on the board. Tell the students to draw a picture of the five words and then to
label them correctly. You can quickly demonstrate one of these on the blackboard. Give
time to complete the activity. Then, select some of the work and hold them up, asking again
What’s this? Expect correct answers.

CLASS CLOSING

Tell the students they have worked well today. Tell them that they are going to learn a lot
more about animals of all kinds over the next lessons.
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: cat, dog, duck
2. Students will be able to recognize, understand and use the construction:
Is it a...? Yes, it is./No, it isn’t.
3. Students will learn and be able to sing: Bingo

TEACHING PREPARATION

Before the class begins, write the four new vocabulary words on the board in big letters.
Post additional pictures around your class of: cats, dogs, chicken and ducks.
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You need to glue or tape pictures of duck, chicken, cat and dog on large sheets of paper.
Stand these pictures against the blackboard before the students arrive.

You will need:

* audiotape or multimedia CD

* cards with words: farm, farmer, cow, sheep, pig, duck, chicken, cat, dog

* pictures of duck, chicken, cat, dog (with proper labels for each picture)

CLASS OPENING AND REVIEW

Greeting

Play Old MacDonald Had a Farm as the students enter the class and take their seats.

When they are seated, greet them. Tell them that today, they are going to learn a new
song.

Take a few minutes to review last class material. Show pictures of the vocabulary words
and ask What’s this? You can also try showing a picture (cow for example) and asking for
the sound made by a cow (MOO MOO). Have some fun with this.

Lesson Hook

Hold up your picture of a farm. Ask What’s this? Expect many students to be able to
answer. Check and make sure they are using the correct format for the response, learned in
previous lesson. (It’s a...)

NEW CONCEPTS

1. What's this?

Take your prepared flash cards with new vocabulary words. Show the pictures and say
the new word. Ask the students to repeat after you. Do this for a few cycles, then hold up a
picture and ask students to say the word.

Go to the blackboard and point to each of the words you wrote before the students arrived.
Ask the students to say the words after you. Now, write cat in big letters on the board. Say
each letter as you write.

Ask the students to open their student books to page 4. Look at each picture and say the
word in English and Chinese. Talk to the students about each animal in Chinese. Do any have
dogs or cats at home? What sound does a dog make? What about a cat? If the students cannot
tell you, go ahead and make the sounds for them. Have fun talking about the animals. Where
do eggs come from? Which is tastier, a duck egg or a chicken egg?

2. Let's sing!

Have the students to gather in a circle. Look at the picture for the song Bingo. Explain
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that the dog’s name is Bingo. Ask the students to repeat the name. Ask them what the man is
doing? Is the dog happy?

Now play the song and follow along with the words in the student books.

Play the song twice, then read the words of the song. See how many students can say
some of the words, and make sure every student can say Bingo. Play the song again and sing
along.

3. Is it a duck?

Turn to page 5 and play the audiotape. Listen to it twice. Ask for a volunteer to come
forward. Explain that you will be Danny and she/he will be the other person. Take time to be
sure the student follows your direction and knows what to do. Then, hold up a flash card at
a time. Do not ask the correct question. (e.g. If you are showing a duck, do not ask if it is a
duck.)

What’s this? Is it a duck? The volunteer should be able to answer No, it isn’t. It’s a
chicken.

This will take a few times to get right, but everyone should soon understand the question/
answer sequence What’s this? Is it a...? No, it isn’t. It’s a...

4. Let's play!

This is a good memory game and will help the students to recall the new vocabulary
words from Lessons 1 and 2. Look at the graphic on page 5. Explain how the game is played.
Place all the pictures on the table, face up. The student looks carefully at the pictures. He/
She must study them closely and remember which is which because the pages are going to
be turned over. The object of the game is to remember where each picture is. Turn the pages
over so the blank side is up. One student points to a page and asks What’s this? The other
student tries to remember what the picture is and makes a good guess by saying Is it a...?
Then turn the card over. If he/she is correct, the other student responds Yes it is. If he/she is
wrong, the other student responds No, it isn’t. It’s a...

Divide the class into groups. Give each group a set of flash cards with the words (cat, dog,
duck, chicken, pig, cow, sheep). Have fun playing the game. If you do not have many sets
of flash cards, you can have other students draw and label pictures for the new vocabulary.
Some of them can have fun listening to the Bingo song. Make sure, however, that each
student gets a chance to play the game at least once.

-;hing Tip

Before the students can really have fun and learn using games, they must have

a good grasp on how the game is played. Take all the time you need to tell,
explain and demonstrate how to play the game. Often you can use the graphics in
the student book to help the students gain a good understanding on the mechanics
and object of the game.
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CHECK FOR UNDERSTANDING

Have the students in their seats. Show a picture (cat, dog, duck, chicken) and ask What’s
this? Is it a...? Depending on the picture and what you say, the students should respond Yes,
it’s a... or No, it’s not a... It’s a...

CLASS CLOSING

Remind the students of what they have learned today. Tell them that soon, they will have
many, many words to talk about animals. Play Binge song as they leave the room.
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: fish, bird
2. Students will be able to recognize, understand and use the construction:
Fish can swim. Birds can fly. I can... Can you...? Yes, I can./No, I can’t.
3. Students will learn and be able to chant: I Can Dance

TEACHING PREPARATION

Before class begins prepare flash cards with picture and label for bird, fish, dance, sing,
swim, I can... Can you?
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Write bird, fish, dance, sing, swim in big letters on the board.
You will need:

* audiotape or multimedia CD

« flash cards

CLASS OPENING AND REVIEW

Greeting

Greet the students as they enter the classroom and take their seats. Remind them of what
they have learned so far about animals. Ask students to name some of these animals (duck,
chicken, cow, sheep, pig, dog, cat). Make some of the animal sounds and ask Is this a...?
Have the students gather in a circle and sing Old MacDonald Had a Farm. Tell them to
make the animal sounds loudly when they hear them on the tape.

Lesson Hook

Today, we are going to learn about two new animals. One of these animals lives in the
water. The other animal goes very high in the sky. Both animals come in many shapes, sizes
and colours. Let’s have fun learning today.

-;hing Tip

It isnt always possible, but when you can, try to bring real world things to your
classroom to enhance the learning experience for your students. For example, if
you have or know someone who has a gold fish in a bowl, your students will really
appreciate having it in class as they learn today about fish. How about bringing in
two eggs? A duck egg and a chicken egg?

EW CONCEPTS

1. What's this?

Ask everyone to stand up. Tell them that the new animal lives in water. Ask if they know
what this animal is. (some students should be able to tell you in Chinese that it’s a fish) Take
out the flash card with the picture of fish and the label. Say This is a fish. Ask the students
to repeat after you. Practise until you feel they are able to say the word. Then, tell them
you want to see how fish move. Demonstrate how a fish moves (use your arms like a fish
swimming). Ask the students to show how fish swim. Say the words Fish can swim. Ask the
students to repeat after you as everyone moves their arms as if swimming. Ask the students
to swim around the room as they repeat the new sentence — Fish can swim.
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Repeat the above exercise for bird. Show the flash card. Say Birds can fly. Demonstrate
a bird flying (flap your arms as a bird flying).

When the students can swim and fly and say the correct words to show understanding, ask
everyone to sit down and open student books to page 6. Play the audiotape for this section
and follow along with the students.

2. Can you dance?

Play the audiotape for Can you dance? one more time as everyone follows along. Ask
the following questions:

Can Danny dance? Can the bird dance?

Can Danny swim? Can the bird swim?

Can the bird fly? Can the bird sing? Can Danny fly? Can Danny sing?

3. Let’s chant!

Open student books to page 7. Refer the students to Part 3. Tell them they are going to
learn a very fun chant now. Students sit and listen while the chant is played. Play the chant
twice for fun. Then, follow along. Show the students how to do actions as they chant (do
as the pictures show on the page). Do not worry if everyone cannot do the movements
right away. Go slowly and work through the song word for word. When you feel that most
students understand, let the class chant and act as a group.

Ask the students to look at the picture of Danny. What is he doing? (dancing) What is
Jenny doing? (swimming) What is Li Ming doing? (seeing) What is the other girl doing?
(singing) Divide the class into four groups. One group acts out dancing. One group acts out
swimming. One group acts out seeing. One group acts out singing. Give the groups time to
practise their actions. Then, play the chant. Tell each group to perform their actions at the
correct place in the chant. Have fun. Try to get everyone participating and be sure to tell them
to make their actions big.

4. Let's do it!

Spend a few minutes talking about surveys. What are they? (they find out information
about a person) Students look at Part 4 in their student books. Play the audiotape and follow
along.

Divide the class into groups of two. Each student needs a blank sheet of paper. Tell them
to use the graphic to help them create their survey. When they have the blank survey done,
one student asks:

Can you sing? Can you swim? Can you dance? Can you fly?

The other student replies and his/her answers are recorded on the paper in the correct
place. Reverse the situation, so that each student gets to ask the questions and answer them.

CHECK FO DERSTA
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When everyone has completed the survey, they sit at their desks. Take a few minutes to
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review the lesson materials using the survey. Select a student and ask him/her to tell you
what their group partner can and cannot do. Make sure they refer to the survey to answer
you. Select as many students as you have time for. Ask:

Can a fish fly?

Can a bird sing?

Can you dance?

Can you fly?

Ask students to raise their hands if they can: sing, fly, dance, swim.

CLASS CLOSING

Praise the students for their work today. Tell them you will post the surveys in the
classroom and they can see them when they come for the next lesson. Play the chant as the
students leave the classroom.
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: animal, horse, yes, no

2. Students will be able to recognize, understand and use the construction: Horse can
run. Rabbits can jump. Can a horse run? Yes, it can./No, it can’t. What animals can fly?

3. Students will be able to say which animals can swim, jump, fly or run.

TEACHING PREPARATION

Before your class begins add pictures of fish and birds to your growing presentation of
animal pictures.
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Pin up various samples of the survey from previous class.
Prepare two large pictures of horse and rabbit (with labels).
You will need:

* audiotape or media CD

* flash cards

* pictures of horse and rabbit

CLASS OPENING AND REVI

Greeting

Give the standard command greeting to welcome the students to the English class. For
example: Good afternoon class! I’m happy to see you again. Ask them to walk around and
spend a few minutes looking at the posted animal pictures and the surveys. Take some time to
mingle with the students and ask them questions as they look at the pictures: Is this a...? What
animal says MOO MOO? What animals can fly? Point to all the animals that can swim.

Lesson Hook

Today, we are going to learn about two new animals (show the two pictures of horse and
rabbit). We are also going to play a fun game, so pay attention and learn what each of the
animals can do.

NEW CONCEPTS

1. What's this?

Ask the students to open their books to page 8. Look at the picture at the top of the page.
Point to the horse and say: What’s this? It’s a horse. Repeat twice then ask the students to
repeat after you. Look at the picture on the right and say: What’s this? It’s a rabbit. Repeat
as above, giving the students time to listen and repeat.

Demonstrate running. As you run, say: I can run. Ask the students to repeat after you.
Ask for a volunteer to come to the front. Ask: Can you run? The student should run. When
he stops, say: He/She can run. Then ask: Can he/she run? The students should be able to
respond correctly: Yes, he/she can run.

Demonstrate jumping. As you jump, say: I can jump. Ask the students to repeat after
you. Ask for a volunteer to come to the front. Ask: Can you jump? The student should jump.
When he stops, say: He/She can jump. Then ask: Can he/she jump? The students should
be able to respond correctly: Yes, he/she can jump.

Look at the two pictures again. Point to the words below and say them aloud. Ask the
students to follow along. Repeat twice, then ask the students to repeat after you. Horses can
run. Rabbits can jump.
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Play the audiotape for Part 1 and follow along in the book.

2. Let's do it!

Refer to Part 2 on page 8. Show the students how to do the activity using the first
example. Look closely at the picture. Ask: What is it? Tell the students to look closely. Ask
for guesses as to what it is. The students should be able to identify it as a horse. When they
have done this, read the example:

Is this a cow?

Yes, it is.

No, it isn’t.

Point out the check mark for the correct answer.

Now ask the students to work on the next four panels in the same way. Tell them to look
closely at the picture and decide if it is or is not what the question asks. Give some time to
work on this. As they work, go around and help any students who are having trouble with the
activity.

3. Can a horse run?

Look at Part 3 on page 9 in the student book. Play the audiotape twice as you follow
along. Then ask two students to come forward. One student is Li Ming, the other is Danny.
Help the students read the dialogue, then ask them to act it out for the class.

4. Let's play!

Look at Part 4 on page 9. Tell the students they are going to play this game now. Look at
the graphic and explain what they are going to do. Spread the animal flash cards on a desk.
One student will be the questioner, the others will answer the questions. The questioner
asks questions: What animals can fly/jump/swim/run? The others answer the questions.
They need to answer and show the correct flash cards. (If the question is What animals can
swim? they need to show the cards with pictures of fish, ducks.)

Word Association

Associations are important in brain function. Memory operates as a conceptual
chain: concepts, words and ideas are interlinked. Relations exist between objects,

such as a person’s face, and the name associated with the face. An understanding
of the relationship between a word and a specific item is fundamental to word
association memory so be sure to attach words to objects as often as possible

during your teaching so that students can tap into their contextual knowledge!
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CHECK FOR UNDERSTANDI

G

Divide the class into four groups. One group will look for animals that can fly, another
for animals that can run, another for animals that can jump, another for animals that can
swim. The students must find flash cards and classroom pictures of animals that can do what
they are looking for. The group looking for animals that fly will find pictures of birds, for
example. The groups gather the pictures and put them in a pile. The group that finishes first
wins. When everyone is done, the group leader will show the pictures and say:

This is a... It can...

CLASS CLOSING

Tell the students that they worked well today. Tell them that you are very happy with their
efforts and that they are learning a lot of new vocabulary about animals. Ask the students to
bring to class pictures of animals they have at home.

@ Unit 1 Animals on the Farm



REE

WP AN — AN & KEh, — A DR S s, —
AN BRI, T3 AN UK IS o 2R 25T A [ 3R] A
KB E NI landees ISP NN Z Sk S o /N B SA FE ER H F J] E HEAE
—ilde BTSSRI . PTAT IR AR SE R, /N A S e o -

This is a... It can...

e.t.:*:.i%.;i.%.%........0...............0......................... L]
RS RIS D0 A URABA TIRRARA TR R BRI, A1 5% 2 10 3h ) i)
BRI T o Ak B S R ah R R B

b\

ST R RE a



TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: in, on, under, box

2. Students will be able to recognize, understand and use the construction: Where is it?
It’s in/on/under the box. What’s in the box?

3. Students will become familiar with the rules of pronunciation for the letters m, n, I and
i in words.

TEACHING PREPARATION

Before class you need to have some boxes. If possible, you will need stuffed animal toys
for at least two of the animals learned in previous lessons. If not possible, you can use the
large pictures of animals that you created for previous lessons.
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Write in big letters the words IN, ON, UNDER on the blackboard.
You will need:

* audiotape or multimedia CD

* flash cards

* box

* stuffed toys or pictures

CLASS OPENING AND REVIEW

Greeting

Greet your students as they enter the classroom. When they are settled, ask if anyone
brought any pictures of animals from home. Ask the students who did, to show their pictures
and tell about the animals (they can use Chinese for this).

-;hmg Tip

Don't forget to post pictures and words around your classroom. When possible,
hang students” work as well. You want to make your classroom a happy, colourful
and inviting place to learn.

Lesson Hook

Is it in, on or under? That is what we are going to find out today. Pay attention and don’t
worry. You will soon know how to use these three words properly.

NEW CONCEPTS

1. Where is it?

Ask the students to open their books to page 10. Take a few minutes to find out what they
know about the picture and what they can tell you. Point to the cat and ask: What’s this?
Students say It’s a cat. Point to the box and say: This is a box. Ask the students to repeat the
sentence. Play the audiotape for Part 1 and follow along.

Take your box and put it on your desk. Put the stuffed toy or picture of the cat on the box
and say On the box. The cat is on the box. Have the students repeat this twice. Put the cat in
the box and say: In the box. The cat is in the box. Students repeat after you. Now put the cat
under the box and say: Under the box. The cat is under the box. Students repeat after you.

Now put the rabbit under the desk. Ask if anyone can tell you where the rabbit is. Wait for
answers and if there are none, say: Where is the rabbit? The rabbit is under the desk.

Repeat by putting the rabbit on the desk and then in the desk. Ask each time: Where is
the rabbit? Help the students to answer the questions if they do not volunteer an answer.

Point to the words you wrote on the board and ask the students to say them: IN, ON,
UNDER.
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1. Where is it?
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2. Let’s play!

Open books to page 10, Part 2. Play the audiotape for this part and follow along.

Ask comprehension questions:

What is Li Ming holding?

What is he doing with the rabbit?

What does Danny say? Is he correct?

Ask for three volunteers to come forward. One volunteer plays Danny. The other two hold
the stuffed rabbit (or a picture of rabbit). Danny looks away and asks: Where is the rabbit?
The two volunteers put the rabbit on, in or under the desk. The class all clap hands and chant:
Where is the rabbit? Where is the rabbit? The person playing Danny looks and tells where
it is.

3. What’'s in the box?

Ask the students to look at Part 3, page 11. Play the audiotape. Follow along. Make sure
the students know what the game is. Danny hides something and Jenny asks questions to see
if she can guess what it is. When you are sure the students know how the game is played. Ask
a student to explain the game, using Chinese.

4. Letters and sounds

Explain that you will give the students some help from time to time with sounds and
how to say them correctly. Ask them to look at Part 4, page 11 in the student book. Ask the
students to say the four letters along the left side of the graphic (m n 11). Say the letters aloud
twice and then ask the whole class to repeat after you. Look at each picture and say the word,
then have the class repeat after you.

Play a short game of I Spy. Use the four consonant sounds as your guide. You say: I spy
something and it starts with m! The students look around and find something in the room
that starts with this letter.

CHECK FOR DERSTANDI

G

Time for some fun. Divide the class into groups of 5 or 6 students. Give each a box and
some pictures of various animals they have learned so far. The students should review the
game in Part 3. When they are ready, they play the game in their groups. One person hides a
toy animal or picture of one, and then answers questions as the others try to guess what it is.
Make sure you visit the groups and help those who do not appear to understand fully.

CLASS CLOSING

Remind the students of their hard work today. At the next class, they are going to learn
about a rabbit that got stuck and how his friends saved him.
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What is Li Ming holding?

What is he doing with the rabbit?

What does Danny say? Is he correct?
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ACHING GOAL

1. Students will be able to aurally understand the story with the aid of pictures and teacher
support.

2. Students will be able to understand the story with the aid of pictures and teacher support.

3. Students will be able to read aloud the story with the aid of pictures and teacher support.

4. Students will be able to act out the story with the aid of pictures and teacher support.

TEACHING PREPARATION

audiotape or multimedia CD
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CLASS OPENING AND REVI

Greeting

Greet your students as they enter the classroom. When they are settled, tell them today,
they are going to listen to, and read, a story about a rabbit that got stuck in mud. One person
could not help the rabbit, neither could two, three or four. But in the end, six friends, all
pulling in the same direction are able to set the rabbit free.

Lesson Hook

Don’t give up if the job seems to hard. Sometimes, you cannot do it alone and you need to
get some help. Let’s read a story and find out how it all turns out in the end for a rabbit stuck
in mud.

NEW CONCEPTS

Story time: Can I Help You?

Prepare to Read

e Lead-ine

Tell your students that this story can teach a really good lesson. Talk about stories. Ask:
Do you like to read and hear stories? Do you like funny stories or sad stories? What do
you like about stories? Is it the people in the stories? Or is it finding out what happens?

e Look and talk about ite

Refer the students to page 12 in the student book. You need to do some pre-reading work
here to make sure that your students have a basic comprehension of the story plot before you
actually read the story. A good way to do this is to go through each panel in the story and talk
about what is happening. You may use Chinese in this part of the lesson. Allow the students
to respond in Chinese. Whenever you can, say the accompanying English words but the main
purpose of this part is to facilitate understanding.

Panel 1

What is happening? What problem does the rabbit have?

Panel 2

Who comes along? What does he offer to do?

Panel 3

Does the rabbit like the farmer pulling on his ears? Why?

Panel 4

Who comes along next?

Panel 5

What is happening? Are they having any success?
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What is happening? What problem does the rabbit have?

K 2

Who comes along? What does he offer to do?

K3

Does the rabbit like the farmer pulling on his ears? Why?

K 4

Who comes along next?

K5

What is happening? Are they having any success?
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Panel 6

Who comes along next?

Panel 7

What is happening? Are they having any success?

Panel 8

Who comes along next?

Panel 9

What is happening? Are they having any success?

Panel 10

What happens? Is the rabbit happy? What do the cow and the duck tell the rabbit?

Read the Story

Your students now have a good understanding of the plot and action of the story. Now, it’s
time for them to hear it read aloud. Read the whole story to them, slowly and with actions
and gestures. Ask the students to follow along with you as you read.

Play the audiotape again, your students follow along, but do not read aloud yet. You can
stop and start the tape to explain a word or to repeat a word. Play the tape a second time, but
this time the students follow along and read aloud. Do not worry about pronunciation. Your
goal is to get them to read aloud and to take pleasure in doing so.

¢ Read aloud in groupse

Divide the class into group of four or five. Explain that you want them to take turns
reading the story to each other. One student reads it, then the next, and so on. Allow plenty
of time for this. Move around the room and help those students who are afraid to read or are
having trouble with the words. Encourage everyone and tell them that you care less about
their pronunciation and a lot more about the fact that they are trying to read in English.

-;hing Tip

In each story, the students will be exposed to a number of words and
expressions than they need to master by the curriculum. These extra words
or expressions have been included because they form part of typical English
conversation, which we believe students should hear from the beginning of their
learning. These extra words and expressions also allow the natural curiosity

of children to guide some of their language learning. As you encourage and
respond to questions about these extra words and expressions, you may decide to
demonstrate, translate or use examples to clarify their meaning.

After Reading

e Talk about the storye

Take a few minutes to talk about the story. Ask the students:
Is it always possible to do something without help?
Would you help a friend who is having some problems?
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What is happening? Are they having any success?
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Who comes along next?
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What is happening? Are they having any success?
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What happens? Is the rabbit happy? What do the cow and the duck tell the rabbit?
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What is the main lesson we can learn from this story?

CHECK FOR UNDERSTANDING

Refer the students to Talk and act. Tell them to read the question and answer it in written
form.

¢ Role Playe

Divide the class into groups of seven. Each student in the group takes one of the seven
roles and acts it out with dialogue and action. Give plenty of time to prepare and then present
to the class.

CLASS CLOSING

Tell your students that stories are a great way to learn many useful lessons about life.
Remind them that sometimes it can seem really hard to do something (learn English, for
example) but with friends and a lot of help, anything is possible.
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Unit 1 Animals on the Farm

The final lesson in each unit is a review,
summation lesson. It is your chance to
allow the students to show success and to
review all they have learned so far. Do not
treat it as a test. Take some time to talk
with the students about all the things they
have learned so far. Do not simply review,
but have a good discussion with them in
Chinese. You can ask simple questions and
expect answers.

Tell the students that Part 5 allows them
to decide on their own how they feel they are
doing so far.

1. Listen and talk.

Play the audiotape once. Then, talk about
the story and what is happening. Listen a
second time to the tape, then read the story
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to the students. Ask for volunteers to take the roles of the characters in the story and have
them read the story while the others listen and enjoy. The audiotape says:

Danny: What’s this?

Li Ming: It’s a cow.

Danny: Can a cow fly?

Li Ming: No, it can’t. A bird can fly.

Danny: Is this a chicken?

Li Ming: Yes, it is.

Danny: Can a chicken swim?

Li Ming: No. A duck can swim.

Ask the following questions:

What is Li Ming pointing to in Panel 1?

Can a cow fly?

Can a bird fly?

What is Li Ming pointing to in Panel 4?

2. Listen and circle.

This is a listen and do what you hear activity (in this case circle). Play the audiotape and
tell the students to circle the correct answer, according to the instructions.

The audiotape says:

1. What’s this? It’s a dog. Circle the dog.

2. Is this a horse? Yes, it is. Circle the horse.

3. Can a duck swim? Yes, it can. Circle the duck.

4. What animals can fly? Birds can fly. Circle the bird.

3. Find and write.

This activity requires the students to look at the picture. They try to find the animals in the
picture and write the correct animal word in the numbered blanks.

4. Look, read and write.

Explain how to do this exercise. Look at the picture. Read the sentence beside each
picture and fill in the blanks using the word list.
You can help the students by showing an example on the board before they begin.

5. How am | doing?

Talk a bit more about what it means to ask and then tell yourself how well you feel you
are doing. Tell them that they should be honest and give themselves only as many stars as
they truly believe they should receive.

This is formative evaluation, mainly based on students’ participation in various activities.
The main forms are students’ self-evaluation and peer evaluation. This is to evaluate students’
listening, speaking, reading and writing in school and at home.

Before evaluating, you should let the students know the criteria. Suggested evaluation
criteria:

Suggested evaluation criteria:

@ Unit 1 Animals on the Farm



b A SR BEF O REARWT:

Danny: What’s this?

Li Ming: It’s a cow.

Danny: Can a cow fly?

Li Ming: No, it can’t. A bird can fly.
Danny: Is this a chicken?

Li Ming: Yes, it is.

Danny: Can a chicken swim?

Li Ming: No. A duck can swim.
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What is Li Ming pointing to in Panel 1?
Can a cow fly?

Can a bird fly?

What is Li Ming pointing to in Panel 4?

. Listen and circle.
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1. What’s this? It’s a dog. Circle the dog.

2. Is this a horse? Yes, it is. Circle the horse.

3. Can a duck swim? Yes, it can. Circle the duck.

4. What animals can fly? Birds can fly. Circle the bird.

. Find and write.
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. Look, read and write.

EREIT e X AN . B, BEh) T, AR ER A
AT T, BT DUAE SRR 25 i LSS (5 )

How am | doing?
M AT — FYRI RS 3 kA B SRR T S 8 A URAbA T sk,

47 ORI H IR B Iz,

IKIEFANE VA, BLEA RPN 2 15 5 b 2 2 5 sl B B0 2K, LR A

FRPPHT AN A 22 18] R AR VAN A E PP U7 30 PR A B AR A R A R K LWy By 32
e

FETHIRVPOT AT, 1 Se il 2 AR RIE P A AR U
PP BRAERE I

ST R RE @



e Listening:
¥¢v% Y¢ can understand listening materials and respond quickly and correctly.
Y¢ ¥¢ can respond correctly to the language materials.
Y¢ can understand listening materials and respond correctly with others’ help.
e Speaking:
¢ ¥¢ Y can imitate recorded English with very clear and correct pronunciation and
intonation;
can actively practice and correctly use what is learned;
can sing English songs and chants correctly.
¥ Y¢ can imitate recorded English with clear and correct pronunciation and intonation;
can practice and use what is learned;
can sing English songs and chants.
¥¢ can imitate recorded English with acceptable pronunciation and intonation;
can use what is learned correctly with others’ help;
can sing English songs and chants following the audiotape.
e Reading:
Y¢ ¥¢ Y¢ can read pictures with words;
can recognize and read learned words and phrases correctly;
can read and understand simple short stories with the help of pictures.
Y% can read pictures with words;
can read most of the learned words and phrases;
can read and understand most of the simple short stories with the help of pictures.
Y¢ can read pictures with words;
can read learned words and phrases with others’ help;
can read and understand simple short stories with the help of pictures and others.
e Writing:
Y¢ Y% Y¢ can write letters and words correctly; actively complete teachers’ assignment
with normal and neat handwriting.
Y¢ Y¢ can correctly write letters and words; complete teachers’ assignment on time,
with almost normal and neat handwriting.
¥¢ can correctly write letters and words; complete teachers’ assignment urged by
others, with acceptably normal and neat handwriting.
Students can record respectively their performances in school and at home. 10 ~ 12 stars
=A;7~9stars=B; 1~ 6 stars = C.
This activity can be done after class, if time is limited in class.

For the Teacher:
Suggestions for Evaluating the Students

NOTE PARTICULAR PROBLEMS

Write down the names of the students who seemed very uncertain during the oral parts of
the lesson.

Write down words that you think require more drill for the whole class in comprehension
or pronunciation.
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GRADE ORAL COMPREHENSION
Based on your observations of the students’ participation in Again, Please! and
throughout the unit, award points as follows:
e | point: The student demonstrates little or no comprehension.
e 2 points: The student understands some words and can use some nonverbal signals to
express meaning (such as nodding head or pointing).
e 3 points: The student can understand and speak about two thirds of the material. There
may, however, be uncertainty or poor pronunciation.
e 4 points: The student can understand and speak about eighty percent of the material
with reasonable pronunciation.
e 5 points: The student participates with confidence and can speak and understand ninety
percent or more of the material.
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Unit 2

Animals at the Zoo

General Goals for Unit

This unit builds on material learned in the preceding term, and provides opportunities to
acquire new vocabulary and listening and speaking skills. Students will acquire vocabulary to
talk about animals and where they live and what they eat.

Students are encouraged to use their language skills to speak, answer questions (orally
and written); to enjoy reading and listening to a story; to work in small groups to demonstrate
language comprehension and use.

Unit 2 has six lessons and a review lesson.

§Recific Goals for Unit 2

Knowledge and Skills

1. Students will be able to aurally understand, orally use, recognize and spell the following
vocabulary:
zoo, panda, monkey, elephant, big, small
tiger, bear, long, short
one, two, three, four, five, six, seven, eight, nine, ten
river, tree, grass
banana
2. Students will be able to understand and respond orally to these phrases and sentences:
It’s long. It’s short.
How many... are there?
There are...
Where does a... live?
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In a...
What do they eat?
3. Students will become familiar with the rules of pronunciation for the letters s, z, x and
0 in words.
4. Students will be able to understand the story The Clever Monkey with the aid of
pictures and teacher support. And act it out.
5. Students will be able to sing the songs and chants in this unit:
Big and Small
The Zoo Is Fun

Learning Strategies

Students will acquire and utilize the following basic learning strategies:

1. Listen carefully and think positively in classroom activities;

2. Consistently review and induct new concepts and knowledge;

3. Take the initiative to ask the teacher or classmates for help;

4. Build strong connections between words and phrases, and relevant subject matter;
5. Make use of opportunities to communicate in English;

6. Recognize and apply rules of pronunciation in reading, writing and speaking.

Affect and Attitude

Students are encouraged to:

1. Experience the fun in English learning;

2. Imitate sounds of speech and take risks when speaking;

3. Take and active interest and participate in all English activities;
4. Cooperate with other students in group activities.

Resources Teachers Ne f U i’g

* A large zoo animal poster, or several large pictures, displaying the animals for this
unit and their English names.

* Vocabulary cards for this unit.

» Animal prop hats for: monkey, wolf and sheep
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: zoo, panda, monkey, elephant, big, small
2. Students will be able to say which animals are big or small, fat or thin.

TEACHING PREPARATION

Your students have been learning about farm and domestic animals in the last unit. Now,
they are going to learn about some wild animals. Before class, you need to create some
pictures of animals in the wild and in zoos. For this lesson you will need pictures of pandas,
monkeys and elephants. You can post some pictures around your class to add to those already
posted from the last unit.
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You will need:

* audiotape or multimedia CD

* pictures of pandas, monkeys, elephants and zoos
» flash cards

* some objects that are big, small, fat and thin

CLASS OPENING AND REVIEW

Greeting

As the students come to class you can play any of the songs from the previous unit. When
they have settled in their seats, greet them and introduce the new unit. Talk briefly about what
animals they already know. Try to have the students see that there are farm and domestic
animals and animals in the wild. Ask for examples of both types.

See who has visited a zoo. What did they see there? Was it fun? What was the best thing
they did at the zoo?

Lesson Hook

Let’s go on a trip to the wild and learn about the animals that live there. Some of them, we
can also find in zoos.

EW CONCEPTS

1. What's this?

Ask the students to open their books to page 18 and look at the pictures for Part 1. What
do they see? Can they tell you the names in Chinese for the three types of animals there?
(giraffe, zebra, elephant)

Talk about the picture. Where is it? It looks wild, but it is really a zoo. Point to the word
zoo and say it aloud twice. Ask the students to repeat it.

Now, look at each of the three pictures below. Point to the panda and say panda. Ask the
students to repeat after you. Ask what they know about pandas. They should be able to tell
you that they live in China. What colour is a panda? Do you like pandas? Take some time to
talk about protecting the panda.

Repeat the process for monkey and elephant.

Ask for a volunteer to come forward. Give him/her a picture of each of the three animals.
Write panda, monkey, elephant on the board. Ask the volunteer to say each animal word
and hold up the correct picture.
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(Teaching Tip
Big, Small / Fat, Thin

Get some small plastic fruit (easy to find) and some real fruit and use these to
demonstrate the concept of big/small. Bring balloons to class. The balloons are
thin when there is no, or little air in them. Blow them up to demonstrate fat. Use
your imagination and be creative with the kinds of things you bring to demonstrate
difficult concepts and ideas.

2. Big or small? Fat or thin?

Look in the student book at Part 2. What do they see? Some students should be able to tell
you. Point to each panel and ask: What is it? Is it a...?

Now, teach the students big, small. Put a big object and a small object side by side.
Point to the big one and say big. Write the word on the board. Say it a few times and ask for
repeats. Now, point to a small object and say small. Write the word on the board. Say it a few
times and ask for repeats.

Use gestures to demonstrate big and small. Walk around the room and point to something
big, then point to something small. Say the words as you point. After a few demonstrations,
hold up a big object and ask: Big or small? Students should begin to get the concept and
answer you.

Play the audiotape for Part 2. Listen to it twice. Follow along in the student books.

Now, teach the students: fat and thin. Point to the pictures and say the words aloud. Ask
the students to repeat for you. Point to the panda, make a big gesture pretending to show a fat
stomach. Point to the monkey, make a gesture showing thin stomach.

3. Let’'s do it!

Look at Part 3 in the student book. Explain how to do the activity. Use the first one as an
example. Point to the cat and say: The cat is small. Then point to the animal chart. Beside
the word small the word cat has been entered. Tell the students they are to complete the
activity by drawing something big in (b), something thin in (c), and something fat in (d).
Give the students time to complete the activity. Go around the class and help students.

CHECK FOR UNDERSTANDI

G

Hold up a variety of your pictures. As you show a picture, say Big or small? Thin or fat?
Give the students time to answer and correct when necessary.
Show animal pictures and ask: What is it?
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-:hmg Tip

Pictures the students draw themselves can be excellent teaching tools for
learning new English phrases not only because they are graphics representing
words, but because they are personalized graphics!

CLASS CLOSING

Remind the students of their hard work and effort today. Tell them that the next class will
be very interesting as they are going to learn about some wild animals that can be dangerous.
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: tiger, bear, long, short

2. Students will be able to recognize, understand and use the construction: It’s long. It’s
short.

3. Students will learn and be able to sing: Big and Small

TEACHING PREPARATION

Before class, you will need to prepare pictures of tiger, wolf, bear, and snake. Label the
pictures.
Remember to post pictures from the previous lesson in your classroom.
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Bring a variety of things that you can compare for long and short. Have a ball of string
and cut a variety of long and short pieces.

You will need:

* audiotape or multimedia CD

* string cut into long and short pieces

* pictures of tiger, wolf, bear, snake

* flash cards for these animals

CLASS OPENING AND REVIEW

Greeting

As your students enter the classroom, play the audiotape for the song Big and Small. Be
sure to have some of your new animal pictures on display as well.

Greet your students and ask them if they have ever seen a tiger/wolf/bear/snake. Some of
your students will have seen these in zoos.

Lesson Hook

Today, we are going to learn how to talk about some very big wild animals. Don’t be
afraid. Most of us will never see these animals in the wild. But we can see them in a zoo.

EW CONCEPTS

1. What's this?

Show your large animal pictures with the labels. Show each picture and say the word. Ask
the students to repeat the word. Go through all four new animals. Take the time to ensure that
most students can say the words.

As you show each picture, you can talk about the animals. Ask questions to see what the
students know about each animal. Are they afraid of these animals? Do we eat these animals?
Can you find them in China? Three of them have legs, but one of them gets around by sliding
on the ground.

Lay the pictures on the desk and ask for students to come forward. You say the animal
name and a student shows the picture.

Open the student books to page 20. Go through the pictures again. Point to a picture and
ask: Is it a...? Wait for answers.

2. Let’s sing!
Gather your students in a circle. Review big and small. You can ask questions such as: Is
a bear big? Is a snake big or small? What about a bird? Big or small? A tiger? A cat?
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Now, let’s learn a fun song about big and small animals. Play the song twice and listen for
enjoyment. Practise making gestures to show big and small. Hold your hands really wide for
big, and really close for small. When the students can do the actions, tell them to listen to the
song. When the words are about big, the students do their big gestures. When the words are
about small, they do their small gestures. Play the song, have the students move around the
room and act out the big and small parts.

3. Long or short?

Open the student books to page 21. Point out the two snakes. Say the words below the
graphics: Long. It’s long. Short. It’s short. Make gestures to show the meaning for long
and short. Take your pieces of string and demonstrate long and short. Ask volunteers to
come forward and select long pieces of string. Others select short pieces. The students with
the long pieces say It’s long. Those with the short pieces say It’s short.

Play the audiotape for Part 3 and follow along. Play the audiotape again. Then ask the
students to read the text.

4. Let's play!

Refer to Part 4 on page 21. Go through the panels and explain how to play the game. One
student does not look at the picture. The other students give clues to help him/her guess what
animal they are talking about.

A volunteer comes forward, you show a picture to the other students and they give the
clues. Have fun!

-;hmg Tip

When you want to check your students” work, it is often a good idea to allow
the students to work in pairs and check each other’s work.

CHECK FOR UNDERSTANDING

Give students a chance to work with the pieces of string. They can sort them according to
long and short.

CLASS CLOSING

Tell the students that they did a great job today. Remind them that slowly, they are gaining
good language skills. Be sure to praise them for volunteering at the front of the class.
Play Big and Small as the students leave the class.
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following new vocabulary: one, two, three, four, five, six, seven, eight, nine, ten

2. Students will be able to recognize, understand and use the construction: How many...
are there? There are...

3. Students will learn and be able to chant: The Zoo Is Fun

TEACHING PREPARATION

Before class, gather objects and group them in various numbers from 1 to 10 (e.g 5
pencils, 7 pieces of chalk). Write the numbers in big letters and numerals on the board.
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Prepare some pictures with various numbers of things showing in them.
You will need:

* audiotape or multimedia CD

* long and short pieces of string

* pictures showing various numbers of things

Greeting

Welcome the students to class at the door. Give some students long pieces of string, and
some of them short pieces of string. The students take their seats. Review the last lesson by
showing pictures of tiger, wolf, bear and snake. See if the students can tell you what each is
as you hold it up for them to look at.

Play a game What is it? with your students. Think of an animal and give clues to the
students while they try to guess what animal you have in mind. Try to give clues about long
and short, big and small, fat and thin.

Ask all the students with long pieces of string to stand up. Then, ask those with short pieces
to stand up. The students should say long or short depending on which length they have.

Lesson Hook

Let’ have some fun learning to count animals, and see how many there are!

NEW CONCEPTS

1. How many monkeys?

Stand at the blackboard close to the numbers you wrote before the students arrive. Read
and say each number from one to ten, pointing first to the numerical form. Drill the students
on the numbers 1 to 10. Then, point to the written form of the numbers and say them aloud.
Drill the students again. Take your time and make sure they can easily count from one to ten.

Go through the numbers from top to bottom, bottom to top and randomly, too.

Open the student books to page 22 and look at the pictures for Part 1. Ask What do you
see? Students will tell you about the animals they see, the river, the trees, the sky. You can
ask What are the ducks doing? What are the birds doing? Are the monkeys having fun?

Play the audiotape and follow along with the text. Then ask the students to follow along
while you read the text to them. Ask for two volunteers to read the text.

Now ask: How many ducks are there? How many fish are there? How many birds
are there? How many pandas? Give the student plenty of time to count and to tell you the
correct numbers. You can help the students by showing them. Point to a monkey and say 1,
then another and say 2 etc.
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e Practicee

Ask the students to count the things in the various piles you created before they arrived.
Allow them to stand and go around the room counting the individual things in each pile.
They should write the numbers on a piece of paper and put the paper beside each pile.

->hing Tip

Note particular problems.

Write down the names of the students who seemed very uncertain during the
oral parts of the lesson.

Write down words that you think require more in-class practice in terms of
comprehension and pronunciation.

2. Let's chant!

Look at page 23 Part 2. Go over the text and pictures with the whole class. Read each
number and the text aloud. Then, play the audiotape twice and listen closely for fun. Teach
the student how to say the chant.

Play the audiotape and let the students chant and clap along.

CHECK FO DERSTANDING

Ask the students to put themselves into groups of 1 through 10. This will take some time,
but it will be fun, and get the students engaged with the numbers. When they are in their
groups, go to each group and ask: How many students are there? The group should tell you
how many in their group.

CLASS CLOSING

Take a few minutes to praise the students for their hard work and to help them to have
confidence in their efforts. Play the chant as the students leave the classroom.
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TEACHING GOALS

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: river, tree, grass

2. Students will be able to recognize, understand and use the construction: Where does a...
live? In a...

TEACHING PREPARATION

Before the students arrive, gather animal pictures (from previous lessons) and have them
ready to show to the students.
Write the four new vocabulary words (forest, river, tree, grass) on the board.
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You will need:

» audiotape or multimedia CD

* animal pictures, plant pictures
* vocabulary cards

CLASS OPENING AND REVIEW

Greeting

Greet your students as they arrive. Count them in groups of ten. When they are settled,
take a few minutes to review the previous counting 1~10. Point to a boy and ask him to
stand. Keep going until you have ten boys standing. Count each boy as he stands. Then count
them all up to 10. Ask the class to count the standing boys. Repeat for girls.

Lesson Hook

Where do tigers live? What about fish? Where do they live? Let’s open our books to page
24 and learn about it.

NEW CONCEPTS

1. What's this?

Look at the pictures in the student book. What can the students tell you about the picture?
Lead them in a discussion about forests. First look at each of the three pictures at the bottom
of the page. Point to the river and say the word. Have the students repeat after you. Take
some time to see what they know about rivers.

Talk about water and what you find in the water. Can anyone tell you what animals live
in a river? Repeat this process for the next two pictures (tree, grass). What colour is a tree?
What colour is the grass? What animals live in trees?

Look at the big picture at the top of the page. Talk about what they see there. Can anyone
see the river? What about the trees? Is there some grass? Read the word forest and ask the
students to repeat after you. Teach your students about a forest. Where are the forests in
China? What can you do in a forest? What animals can you see in a forest?

2. Where does it live?

Play the audiotape for Part 2. Listen to it twice. Direct the students’ attention to each of
the panels and point out what is in each panel. Try to get the students to point out the grass,
trees, and river.

Panel 1 Point to the fish and say: Where does a fish live? In a river. Repeat this sentence
and then ask the students to repeat after you.
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Panel 2 Point to the birds and say Where does a bird live? In a tree. Repeat this
sentence and then ask the students to repeat after you.

Panel 3 Point to the pandas and say Where does a panda live? In a forest. Repeat this
sentence and then ask the students to repeat after you.

Listen to the audiotape and follow along. Read each sentence and ask the students to
repeat after you.

3. Let’'s do it!

Look at Part 3 in the student book. Ask the students if they know how to do the activity.
Explain how to do it. Point out the example. Where does a tiger live? In a forest. Draw a
line to connect the animal to where it lives.

CHECK FO DERSTANDING

Hold up your animal pictures, one at a time and ask: Where does a...live? Make sure you
have pictures for animals that live in rivers, trees, and forests.

Point to each of the four words you wrote on the blackboard and ask the students to say
the words.

CLASS CLOSING

Tell the students that they know where animals live now. But next lesson, they will
discover what animals eat.
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ACHING GOAL

1. Students will be able to aurally understand, orally use, recognize and spell the
following vocabulary: banana

2. Students will be able to recognize, understand and use the construction: What do they eat?

3. Students will become familiar with the rules of pronunciation for the letters s, z, x and
0 in words.

TEACHING PREPARATION

If possible, bring a banana to class. Collect pictures of monkeys, tigers, cats, fish, cows,
bears, elephants, horses, grass, meat, and bananas.
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You will need:

* audiotape or multimedia CD

* pictures you have collected

« flash cards for: bus, snake, zoo, zero, box, six, hello, old

CLASS OPENING AND REVIEW

Greeting

Greet your students as they come into class. When they settle in their seats, review
previous lesson material briefly. Ask: Where does a fish live? Where does a tiger live?
Show the pictures of river, tree, grass. Ask What is it? Wait for students to respond.

Lesson Hook

Would you rather have dinner with a tiger or a monkey? Well, wait and see. Today, we are
going to find out what animals eat.

Some like bananas,

And some like meat,

But every animal needs to eat!

-:hmg Tip

Students love to see, feel and handle things from everyday life. A picture is one
thing, but having the real thing to see is even better. Whenever possible, try to

bring lesson-related everyday items to your class.

NEW CONCEPTS

1. What do they eat?

Open the student books to page 26. Look at the pictures first. What do you see in the
first panel? Students should recognize the monkeys. Do this for the first four panels. Then
direct their attention to what the animals are doing in each picture (eating). Act out eating for
the students. Each time you put food to your mouth, say eat. Have the students repeat after
you until they all can say and understand the word. If you have a banana, use the banana to
demonstrate eating.

Read, say and repeat the sentence under each panel and point out the action to the
students.

Look at the pictures for banana and meat. Point to the picture and say the word. Ask the
students to repeat the word after you.

Play the audiotape twice.
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2. Let's do it!

Explain how to do this activity. Use the example to help the students to understand. Tell
them to read the sentences. They must find the picture that matches the information in the
sentence and place the correct number in the box beside the correct sentence.

3. Letters and sounds

Take out the flash cards with the words selected above. Write these words on the board
in big letters: bus, snake (write the s in a bright colour). Show the flash cards for these two
words and say the words aloud. The students should repeat after you. Continue like this until
you have shown the cards for all 8 words.

Look at Part 3, page 27 in the student book. Lead the students through a short drill from
top to bottom.

CHECK FOR UNDERSTANDI

G

Holding up the animal cards the students have learned, one at a time, ask What is it?
What does it eat? Ask the students to answer.

CLASS CLOSING

Open the student books to page 23. Remind the students of this chant. Read through it
once to help them recall it. Then, do the chant as they stand up and move throughout the
room.
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TEACHING GOALS

1. Students will be able to aurally understand the story with the aid of pictures and teacher
support.

2. Students will be able to understand the story with the aid of pictures and teacher support.

3. Students will be able to read aloud the story with the aid of pictures and teacher support.

4. Students will be able to act out the story with the aid of pictures and teacher support.

TEACHING PREPARATION

audiotape or multimedia CD
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CLASS O ING AND REVIEW

Greeting

Greet your students as they enter the classroom. When your students are settled, remind
them of all the things they have learned in this unit about animals. Remind them that stories
such as the one they will read and hear today are not always real. Animals do not talk, but
sometimes in stories they can talk, just like the animals in the story today. Tell them that
many stories are simple, but they can have a big message or meaning. Ask them to try to
figure out what the message of this story is as they listen to it.

Lesson Hook

Now, let’s hear about a wolf, a sheep and a very intelligent monkey. If not for the quick
thinking of the monkey, the sheep might have ended up as dinner for the wolf.

-.hing Tip

We have already learned that it is easier for students to remember a word if
they have a picture that goes along with the word. What is really interesting is that
students will remember even better if the picture they have is one that they drew
themselves of the word! So use drawing as a regular part of your English class
when learning new vocabulary.

NEW CONCEPTS

Story time: The Clever Monkey

Prepare to Read

e Lead-ine

Tell your students that this is a classic tale about being tricked into doing something that
you really know you should not do. It tells us to be careful about who we trust. It also tells us
that if you think things through well, you can get yourself out of a dangerous situation.

Take some time to talk about trust and what that means. If someone asks you for help,
will you help them? Why? Is it always a good thing to do?

¢ Look and talk about ite

Refer the students to page 28 in the student book. You need to do some pre-reading work
here to make sure that your students have a basic comprehension of the story plot before you
actually read the story. A good way to do this is to go through each panel in the story and talk
about what is happening. You use Chinese in this part of the lesson. You allow the students to
respond in Chinese. Whenever you can, say the accompanying English words but the main
purpose of this part is to facilitate understanding.
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Panel 1

Who is in the picture? What seems to be the problem for the wolf? What does the
wolf say? Do you think the sheep is scared when it sees the wolf in the hole?

Panel 2

What does the wolf want the sheep to do? Why does the sheep say no? What promise
does the wolf make to the sheep? Do you think the wolf will keep his promise?

Panel 3

What is the sheep doing? Do you think it was smart of the sheep to help out the
wolf? Why?

Panel 4

What happens when the wolf is out of the hole? Who is crying for help now?

Panel 5

Who comes along?

Panel 6

The monkey thinks about it, then he has a plan. What is his suggestion?

Panel 7

What is happening in this picture? Who is in the hole? What does the monkey tell
the sheep?

Does the sheep agree? Are you happy for the sheep?

Panel 8

What is happening in this picture? Do you feel sorry for the wolf? Do you think the
monkey was really smart? Do you think the wolf will ever get out of the hole?

Read the Story

Your students now have a good understanding of the plot and action of the story. Now, it’s
time for them to hear it read aloud. Read the whole story to them, slowly and with actions
and gestures. Ask the students to follow along with you as you read.

Play the audiotape and again, your students follow along, but do not read aloud yet. You
can stop and start the tape to explain a word or to repeat a word. Play the tape a second time,
but this time the students follow along and read aloud. Do not worry about pronunciation.
Your goal is to get them to read aloud and to take pleasure in doing so.

¢ Read aloud in groupse

Divide the class into group of four or five. Explain that you want them to take turns
reading the story to each other. One student reads it, then the next, and so on. Allow plenty
of time for this. Move around the room and help those students who are afraid to read or are
having trouble with the words. Encourage everyone and tell them that you care less about
their pronunciation and a lot more about the fact that they are trying to read in English.

After Reading

e Talk about ite

Take a few minutes to talk about the story. Ask the students:

Which character do you like the most?

Does the wolf scare you?

What do you think the sheep should have done when he saw the wolf in the hole?
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Who is in the picture? What seems to be the problem for the wolf? What does the wolf
say? Do you think the sheep is scared when it sees the wolf in the hole?

K 2

What does the wolf want the sheep to do? Why does the sheep say no? What promise
does the wolf make to the sheep? Do you think the wolf will keep his promise?

K3

What is the sheep doing? Do you think it was smart of the sheep to help out the wolf?
Why?

K 4

What happens when the wolf is out of the hole? Who is crying for help now?

K5

Who comes along?

Kl 6

The monkey thinks about it, then he has a plan. What is his suggestion?

K7

What is happening in this picture? Who is in the hole? What does the monkey tell the
sheep?

Does the sheep agree? Are you happy for the sheep?

K8

What is happening in this picture? Do you feel sorry for the wolf? Do you think the
monkey was really smart? Do you think the wolf will ever get out of the hole?
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Does the wolf scare you?
What do you think the sheep should have done when he saw the wolf in the hole?
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If it were you, would you help the wolf?
What is the main lesson we can take from this story? (Be careful about who you trust.)

CHECK FOR UNDERSTANDING

Explain how to complete the activity at the bottom of page 29. The students read the three
sentences and decide the order in which the event happens in the story. They put number 1, 2
and 3 in the brackets beside the sentences to show the order of events (which came first, next
and next?)

¢ Role Playe

Divide the class into groups of three and have each of them act out the role of one
character in the story. They simply say the words of their character at the correct time.

CLASS CLOSING

Tell your students that stories are a great way to learn many useful lessons about life.
Remind them to never be afraid to help out someone, but to be careful because you cannot
trust everyone.
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Unit 2 Animals at the Zoo

The final lesson in each unit is a review,
summation lesson. It is your chance to
allow the students to show success and to
review all they have learned so far. Do not
treat it as a test. Take some time to talk
with the students about all the things they
have learned so far. Do not simply review,
but have a good discussion with them in
Chinese. You can ask simple questions and
expect answers.

Tell the students that Part 5 allows them
to decide on their own how they feel they are
doing so far.

1. Listen and talk.

Play the audiotape once. Then, talk about
the story and what is happening. Listen a
second time to the tape, then read the story
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to the students. Ask for volunteers to take the roles of the characters in the story and have
them read the story while the others listen and enjoy. The audiotape says:

Jenny: Let’s go to the zoo.

Li Ming: Great! I love animals.

Danny: Hooray!

Danny: Look! There are three pandas.

Jenny: They’re fat.

Jenny: I see two elephants.

Li Ming: They’re big.

Danny: Look! Monkeys!

Jenny: How many monkeys are there?

Danny: Four.

Jenny: What do they eat?

Danny: Bananas.

Li Ming: Where do they live?

Danny: In the tree.

Ask the following questions:

Panel 1 Where are the children going? What does Li Ming love?

Panel 2 What do they see first? What does Jenny think of the pandas?

Panel 3 What do they see next? Are the elephants small?

Panel 4 How many monkeys are there?

Panel 5 Does Danny know what monkeys eat? What is it?

Panel 6 Do monkeys live in the water?

2. Listen and number.

This is a listen and do what you hear activity (in this case number the things according to
what you hear them on the tape). Play the audiotape and tell the students to write numbers
from 1 to 5 in the circles beside the animals, according to when they hear the animal
mentioned on the tape.

The audiotape says:

1. I am a big animal. I have a long nose and two big ears. I eat grass. I live in the

forest. What am I?

2. I am thin. I like bananas. What am 1?

3.1 am long and thin. I have no arms and no legs. What am 1?

4. Ilive in China. I’m fat. I’m black and white. What am I?

5. ’m small. I can swim. I live in a river. What am I?

3. Find and wrrite.

This activity requires the students to look at the picture. They follow the lines connecting
each animal to what the animal likes to eat, or where it lives. Then, they write the correct
word in the numbered blanks.
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Jenny: Let’s go to the zoo.
Li Ming: Great! I love animals.
Danny: Hooray!
Danny: Look! There are three pandas.
Jenny: They’re fat.
Jenny: I see two elephants.
Li Ming: They’re big.
Danny: Look! Monkeys!
Jenny: How many monkeys are there?
Danny: Four.
Jenny: What do they eat?
Danny: Bananas.
Li Ming: Where do they live?
Danny: In the tree.
[ LA i) i«
Kl 1: Where are the children going? What does Li Ming love?
K 2: What do they see first? What does Jenny think of the pandas?
¥ 3: What do they see next? Are the elephants small?
Kl 4: How many monkeys are there?
¥l 5: Does Danny know what monkeys eat? What is it?
9 6: Do monkeys live in the water?

2. Listen and number.
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1. I am a big animal. | have a long nose and two big ears. I eat grass. I live in the forest.

What am [?

2. I am thin. I like bananas. What am 1?

3. I am long and thin. I have no arms and no legs. What am I?

4.1live in China. I’'m fat. I’'m black and white. What am I?

5. I’m small. I can swim. I live in a river. What am I?

3. Find and write.
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4. Look, read and tick.

The students look at each picture. They then read the two sentences below each picture
and decide which statement is true. They put a tick in the box beside the true statement. You
can help the students by showing an example on the board before they begin.

5. How am | doing?

Talk a bit more about what it means to ask and then tell yourself how well you feel you
are doing. Tell them that they should be honest and give themselves only as many stars as
they truly believe they should receive.

This is formative evaluation, mainly based on students’ participation in various activities.
The main forms are students’ self-evaluation and peer evaluation. This is to evaluate students’
listening, speaking, reading and writing in school and at home.

Before evaluating, you should let the students know the criteria.

Suggested evaluation criteria:

e Listening:

¥ ¥¢ ¥ can understand listening materials and respond quickly and correctly.

Y ¥¢ can respond correctly to the language materials.
¥¢ can understand listening materials and respond correctly with others’ help.
e Speaking:
Y ¥¢ Y¢ can imitate recorded English with very clear and correct pronunciation and intonation;
can actively practice and correctly use what is learned;
can sing English songs and chants correctly.
Y ¥¢ can imitate recorded English with clear and correct pronunciation and intonation;
can practice and use what is learned;
can sing English songs and chants.
Y¢ can imitate recorded English with acceptable pronunciation and intonation;
can use what is learned correctly with others’ help;
can sing English songs and chants following the audiotape.
e Reading:
Y Y% ¥ can read pictures with words;
can recognize and read learned words and phrases correctly;
can read and understand simple short stories with the help of pictures.
Y ¥ can read pictures with words;
can read most of the learned words and phrases;
can read and understand most of the simple short stories with the help of pictures.
Y¢ can read pictures with words;
can read learned words and phrases with others’ help;
can read and understand simple short stories with the help of pictures and others.
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® Writing:

¢ Y % can write letters and words correctly; actively complete teachers’ assignment
with normal and neat handwriting.

¢ ¥¢ can correctly write letters and words; complete teachers’ assignment on time,
with almost normal and neat handwriting.
Y¢ can correctly write letters and words; complete teachers’ assignment urged by

others, with acceptably normal and neat handwriting.

Students can record respectively their performances in school and at home. 10 ~ 12 stars

=A;7~9stars=B; 1 ~ 6 stars=C.
This activity can be done after class, if time is limited in class.

For the Teacher:
Suggestions for Evaluating the Students

NOTE PARTICULAR PROBLEMS
Write down the names of the students who seemed very uncertain during the oral parts of
the lesson.
Write down words that you think require more drill for the whole class in comprehension
or pronunciation.
GRADE ORAL COMPREHENSION
Based on your observations of the students’ participation in Again, Please! and
throughout the unit, award points as follows:
e | point: The student demonstrates little or no comprehension.
e 2 points: The student understands some words and can use some nonverbal signals to
express meaning (such as nodding head or pointing).
e 3 points: The student can understand and speak about two thirds of the material. There
may, however, be uncertainty or poor pronunciation.
e 4 points: The student can understand and speak about eighty percent of the material
with reasonable pronunciation.
e 5 points: The student participates with confidence and can speak and understand ninety
percent or more of the material.
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Teaching

Techniques

Wgys to [r):crodu ng

abula

Each lesson in this guide gives suggestions on how to introduce new English words and
concepts to the students. We often combine several methods under one title: a mix of methods
is the most effective way to help the students learn new words and phrases. This section
describes some of the key methods. You should choose the methods that work best for your
class.

Show an Object

A real object demonstrates a new concept powerfully because the students can see and
touch it. For example, point to an object or person in the classroom to illustrate a new word.
Bring objects to class whenever you can. For example, bring a police hat to illustrate police
officer.

Show a Picture

Your large teacher’s vocabulary cards each present a picture to illustrate new words.
Show other pictures, too. Use magazine pictures, pictures from old calendars and old greeting
cards, personal photographs or photographs from newspapers. If the students see many
examples of a word, they will understand the concept better.

Draw a Picture

You can draw objects if you have no pictures to show. Simple stick figures on the
blackboard can illustrate concepts such as his, her, he, she and they. You can teach the
students to recognize simple drawings to represent nouns that are hard to show. For example,
draw three balloons to represent birthday party, draw a bowl with chopsticks to represent
food or draw a large building with a sign over the gate to represent school. You can quickly

@ Teaching Techniques
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draw a series of faces and expressions (for example, happy and sad) to teach different
feelings. You can draw faces to show abstract concepts such as I like/I don’t like. You can
draw pictures to illustrate concepts such as erying or singing. You can draw to demonstrate
actions the students are trying to learn, such as colour or circle, or how to make letters of the
alphabet.

Perform an Action

Always demonstrate when you can. You can easily demonstrate actions such as walking,
standing, sitting and reaching. Use your face to demonstrate feelings (such as mad, sad
and tired) . Use your fingers to demonstrate numbers.

Role-play

Whenever possible, extend your demonstration into role-playing. You can role-play by
yourself. For example, to show the concept I’m cold, shiver, frown, say Br-r-r-r-r, stamp
your feet, hold your arms tight and say Oh, I’m cold. I feel cold! Ask a student to close
the window, saying again I’m so cold. It’s cold here. Cold. Very cold. Pretend to put on a
sweater. When the window is closed, pretend to warm up and say Oh, that’s much better. ’'m
not cold now.

You can also role-play with a student. For example, to show the concept of May I have

? show that you need something and can’t find it. Approach a volunteer, point to the
object, hold out your hand and use gestures and facial expressions to show that you want
to borrow the object. As you act, say May I have , please? May I1? May I have

, please? After a moment of pretending to use the object, return the object to the
student as you say Thank you! and act out being pleased.

You can use puppets for role-playing, too. With a puppet on each hand, you can role-play
two sides of a conversation. The students can also play puppets with you or with each other.
You can find more information on using and making puppets in the “Puppets, Posters and
More” section at the back of this guide.

Use the Student Book

The student book presents some new vocabulary words in print and with a picture. After
you have introduced the students to a new word through pictures or demonstration, ask the
students to examine the picture and word in the student book. The students can practice
pointing to the word when you call it out or when you ask Where’s the ? They can
practice asking each other What’s this? while pointing to pictures in the student book. The
students can also practice saying the word while reading it after you model the pronunciation.

Write and Repeat

After you have introduced the students to a new word or structure through pictures or
demonstration, write the word(s) on the blackboard. Point to the word and say Look. Then
say the word slowly. Say Say it, please. Say Again, please. Repeat it at least four times as
you point to the word and have the students say it slowly after you.
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Translate

In some situations, use Chinese to explain a concept to the students. Abstract concepts,
such as friend or favourite, may need some translation. Story discussions may also need
some translation.

Compare

To teach related concepts such as antonyms (for example, long and short, old and
young, straight and curly, big and little), some teachers present the two words together to
show their opposite meanings.

Use Examples

Immediately after the students have learned a new word, show how to use it in different
ways. You may find that the best examples make the concept personal to the students. For
example, to teach birthday, ask the students about their own birthdays and what they do on
their birthdays.

Start with structures the students have already learned. For example, if you teach a new
action, such as talk, use it in familiar sentence patterns and questions. Then gradually extend
the examples. Use actions and gestures to make the meaning clear. For example:

He is talking. Look at him! He is talking.

Is he talking? Is she talking?

What are you doing? Are you talking? No, you’re not talking.

Are they talking? Look. Yes, they are talking.

I am talking now. I am tired of talking. I will stop talking.

Would you like to talk? Let’s talk. You talk now.

Talk to your partner. Everyone, talk to a partner.

Listen — everyone, talk. Go! Everyone, talk.

Now — stop. Everyone, stop talking. Very good.

Sing a Song

Because songs use rhyme and repetition that make the new word(s) easy to remember,
the students often learn new vocabulary and structures quickly through a song. Action songs,
such as “Head, Shoulders, Knees, Toes” and “If Your Are Happy and You Know It” are
excellent because the students do actions while they repeat new words and structures many
times.

Tell a Story

The students often learn new vocabulary quickly through a story, especially if the story
repeats a key word or centres on a key word. A story gives meaning to a new word. A story
presents new phrases for the students to hear. The students also remember and enjoy stories.
The student book contains dialogues that each presents a small story.
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You can make up simple story dialogues, too. Use words and structures the students
already know and insert new vocabulary where you can. You can use puppets (one on
each hand) to help tell your story. Or you can draw simple stick figures on the blackboard
to represent characters, and point to each figure when he or she is saying something. For
example, if you are introducing the concept tired to the students, you might tell a little story
like this, using actions and characters:

Danny: I am very tired today. I’m so tired.

Jenny: Poor Danny! Why are you tired?

Danny: I don’t know. I’m so tired. I’m so tired. I can’t keep my eyes open.

Jenny: Oh, poor Danny. If you are so tired, why don’t you go to bed and go to sleep?

Danny: I can’t go to bed! I must go to school. I must go to my English class.

(Fall asleep and begin snoring loudly. )

Jenny: (Whisper. ) Danny! Danny! Wake up! This is English class! The teacher is

talking to you.

Danny: (Wake with a start. ) Oh — oh — oh! Where am 1? What happened? Oh — I’m

so tired. (Go back to sleep.)

Read a Story

The Learning English program also has some longer stories for the students to read.
Stories offer excellent opportunities to elicit language from the students in discussions of
characters and plot. Remember, focus on the main ideas of the story. The students don’t need
to read every word; they only need to make sense of the main events and the characters in
the story. Also remember that listening and reading are only part of the language experience.

A story-reading experience has three parts:

1. PREPARE TO READ

e Draw the students into the story by letting them talk about experiences in their own
lives related to its theme.

e ook at the pictures in the story to establish its context. Have the students discuss
where and when the story seems to take place, who is in the story and some of the
important objects in the story.

e [cad the students into a discussion about the story by asking questions about the
pictures. For example, Who is this? Where is she? What is she doing? Why is she
doing this? Why do you think she’s smiling? Who else is in the picture? What do
you think has just happened?

Remember, the predictions don’t have to be right!

e Encourage the students to predict what the story is about.

e Teach the students some key vocabulary words that they need to understand the main
idea of the story. Try to limit this to a maximum of three to five new words.

2. READ

® Read each line slowly. You can read while holding up the book and pointing to the
pictures.

e Stop frequently to check the students’ comprehension, to revise predictions and to make
new predictions.
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e Play the audiotape so the students can hear native English speakers read the story.

e Concentrate on the main ideas. Help the students avoid getting bogged down in the
meaning of every word.

e Use questions and the pictures to encourage the students to make meaning of the story.
Have the students listen and look for key words that they can recognize, as clues to
meaning.

3. DISCUSS

e After you have read the story as a class, make sure everyone grasps the main idea of
the story. Do not dwell on comprehension of individual words.

e Use questions to check the students’ comprehension. Ask questions about what
happened, what things the characters did, what choices the characters made and how
the story ended.

e Encourage the students to make their own observations about the story. Ask the
students to imagine how they would feel or behave in the situation the story describes.
Ask the students to try to figure out why certain characters did certain things in the
story. Ask the students for their opinions about the characters and their actions. Ask the
students whether they liked the ending.

e Sometimes, instead of a discussion, teachers can have the students respond to a story in
one of the following ways:

— Draw a picture of something that happened in the story.

— Write a sentence under the picture.

— Make a poster about the story.

— Make a collage of magazine pictures about the story.

— Change the ending of the story. Draw a picture to show the new ending.

— Make up a dialogue with another student to show one part of the story.

— Make up your own story about a main element of the story. For example, in
Lesson 23 of Book 1, ask the students to make up their own story about a birthday party.

The students can draw their story and then tell a partner about it, using as much
English as possible.

Ways to Practice and Review Vocabular

You need to continue to practice vocabulary and structures with the students that they
have learned. Don’t assume that just because you have finished a unit, the students have
mastered the vocabulary. In later units, keep using familiar structures to practice new words.
Use familiar words to help introduce new structures. Here are some of the key practice and
review methods used in this guide:

Use the Activity Book

The activity book presents pencil-and-paper exercises to help the students practice the
vocabulary and structures they learn in the lessons. These include word-and-picture matches,
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puzzles, drawing activities, fill-in-the-blanks and a test for each unit.

If there is time in class, have the students do activity book exercises in class. If time is
short, you can assign the exercises for homework. Be sure to explain to the students what
they must do in each exercise before they leave class. Some activity-book exercises require
the students to listen to the audiotape. Make sure these are done in class.

Whenever possible, use the completed exercises to create conversation among your
students. For example, in a lesson, the students draw pictures of a boy, girl, man and woman
and make up sentences about these pictures. Every student’s picture will be different. This is
a good opportunity for the students to share their work in pairs or small groups, and describe
their pictures in English.

Give Directions

Give the students directions and have them perform the actions. For example:

Stand. Sit.

Look at the clock.

Raise your right hand.

Touch your left ear.

Put your crayon on your book.

Draw a picture of

All of these directions make the students participate and demonstrate their understanding
of English words.

Practice in Pairs and Small Groups

Whenever you can, give the students a few minutes to practice a new structure they have
learned with a partner or small group. Make sure the students can say and understand the
structure before you let them practice, and then have them practice the structure with some
limited substitution. For example, when you have taught What’s his/her/your name? His/
Her/My name is ., have the students form groups of three or four and practice asking
each of the questions appropriately and varying the answers according to the people in the

group.

Sing a Song

Songs stimulate the students’ attention, focus their listening and quickly review
vocabulary. A song is well-suited for the opening and closing of most classes. You can also
use a short lively song to motivate the students in the middle of a lesson.

The audiotape has all the songs in the program. Most songs have pictures and words in
the student book. Play the audiotape, if you choose, and have the students follow words and
pictures in their student books.

Then teach the song line by line to the students. You sing one line or part of a line and get
your students to repeat after you. Use the pictures in the student book to help the students
remember the words.

Finally, play the audiotape again and have your students sing along and do the actions.
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Play a Game

There are many games in the Learning English program for vocabulary practice. Refer to
the “Games” section in the back of this guide, which contains specific directions for playing
games.

Make Up a Dialogue

After the students have practiced new vocabulary words and structures, they can create
their own conversations. When you ask the students to do this, don’t tell them exactly
what they must say. You might, however, list some phrases and words on the blackboard to
give them ideas of what to say. Also, model one or two dialogues to give them some ideas.
Remind the students that they can repeat structures and words as much as they like in a
dialogue.

Encourage the students to invent characters and situations for their dialogue. The students
can use puppets or face masks.

Again, you might assist by helping the class to list various characters (WHO) and
situations (WHAT) on the blackboard. The students can pick and mix these to produce their
own imaginative scene. For example:

® WHO @

e Frog, butterfly, fish.

e Cowboy or other people from the past.

e Good queen.

e Heroes such as a courageous king.

e Movie stars or television actors.

e Monkey, fox, sheep, lion.

e Mickey Mouse or other cartoon characters.
e Farmer.

e Doctor, nurse, teacher.

® WHAT ©

e Saving someone from a disaster.

e Hiding together.

e Mountain climbing.

e Trying to buy something.

e Storm at sea.

e Winning a contest.

e Playing in the park.

e Going on a long trip.

e Just after a hard examination.

With interesting situations, your class can use sounds and actions to make even simple
structures into dramatic dialogues. For example, here’s a way the students can create
dramatic situations to practice Hello, my name is . How are you? I’m fine. What’s
your name? My name is . What’s his/her name? Nice to meet you.
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WHO
WHAT

WHO
WHAT
WHO
WHAT
WHO
WHAT

Mr. Wolf, Mr. Sheep and Miss Monkey.

Miss Monkey introduces Mr. Wolf to Mr. Sheep, but Mr. Sheep is very afraid
of Mr. Wolf.

A boss, a worker and a little boy or girl.

They are all stuck on an elevator that has stopped.

A father, mother, son and the son’s friend who is very strange.

The son is introducing his strange friend to his father and mother.

Two aliens and a human being.

The aliens have just landed on Earth and are trying to make friends.

Use Puzzles and Riddles

The students may guess words through riddles like this:
I have four legs. I can stand up, but I can’t sit down. What am I? (A desk. )

Drill

Here’s a key rule: do not drill the students on words or structures unless they understand
what they mean. Good teachers use a combination of drills to avoid monotony and to keep
the students thinking. Keep the drills moving briskly. Switch to different types of student
participation: choral repetition, chain repetition, you questioning small groups or the whole
class, or individual students questioning you.

e Noun Drill: You can ask the students to point to objects in the room that you name, or

ask the students to name objects that you show them by pointing or holding up pictures.

e Question and Answer: Ask questions of individual students, groups of students (for

example, This row answer) or the whole class. Do not ask a question before you have
shown the students how to respond to the question. Use a variety of questions:
- “Yes-No” Questions: Is this a chair? (Yes/No. ) Do you like noodles? (Yes/No. ) Are
you hot? (Yes/No. )
- “Or” Questions: Is this a chair or a desk? Do you like noodles or rice? Are you hot
or cold?

- “Wh” Questions: What’s this? Where is

? What time is it? What colour is it?

e Chain Drill: You can start a chain drill anywhere in the classroom. Student 1 asks a
question and Student 2 answers it. Student 3 asks the question of Student 4, inserting
he/she, and Student 4 answers the question. Student 5 starts the chain over again.
For example:

Student 1: What’s your name?
Student 2: My name is Du.
Student 3: What’s her name?
Student 4: Her name is Du.
Student 5: What’s your name?
After a few students, you can move the chain drill to another part of the classroom.
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e Repetition Drill: This is very mechanical. The students may not know the meaning of
what they are saying, but this allows them to practice pronunciation.
Teacher: Let’s read a book.
Student: Let’s read a book.
Teacher: Let’s draw a picture.
Student: Let’s draw a picture.
e Drill with Substitution: This is more difficult than straight repetition, but it is still
mechanical.
Teacher: You want to read.
Student: Let’s read a book.
Teacher: You want to draw.
Student: Let’s draw a picture.
e Drill with Single Word Prompts: This is even more difficult. The students must be
able to construct their own sentences.
Teacher: Book.
Student: Let’s read a book.
Teacher: Draw.
Student: Let’s draw a picture.
e Drill with Picture Prompts: This is more difficult still. The students must construct
their own sentence with no English word to prompt them.
Teacher: (Hold up a picture of a park. )
Student: Let’s
e Drill with Free Substitution: This is the most difficult. The students must understand
the meaning in order to participate.
Teacher: What do you want to do? Where do you want to go?
Student: I want to go walking. Let’s go walking. Let’s go for a walk. Let’s go to
the park.

Ways to Check for Understandin

After the students have practiced a new concept, you need to check whether they
understand. As much as possible, avoid forcing very shy or reluctant students to speak out in
class all by themselves. Ask for volunteers. For example, What’s this? (Point to an object. )
Who can answer? Volunteer? (Raise your hand to show what you want the students to do. )
Is there a volunteer?

Obviously, if some students refuse to volunteer an answer even after several weeks
of classes, you will need to encourage them more forcefully. If a student finds this
impossible, you may need to meet privately with that student after class to check his or her
understanding.

This guide uses some of the following methods to check for understanding in class:
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Observe as the Students Practice

Whenever you give the students class time to practice speaking in pairs, making up a
dialogue or working on activity-book exercises, you should walk around the classroom and
carefully observe their work. Try to be unobtrusive when you observe.

e Making a Checklist: Some teachers make up a checklist of particular skills they
want to observe throughout several lessons. As you move around the class, carry the
checklist on a clipboard to make notes as you listen to the students. The students’
names are listed in a column on one side of the page. Each skill is written at the top of
the page in a separate column. Beside each student’s name, you can place a mark to
represent the student’s mastery of the skill. For example, write + or — to show if the
skill is satisfactory or not. Or write 1, 2 or 3 to show beginning, developing or mastery
skill level.

e Making Descriptive Records: Some teachers write short notes about particular
students during practice periods or after each lesson. For example:

Li Hong - Cannot pronounce / 0 / correctly.
Xiu Jie - Confuses mouth, ears, eyes, nose.
Yi Yu Ming - Drops final consonants on many words.

When you have a large class (more than 40 students), you may need to focus your

observation on those students who appear to be having the most difficulty. Remember to
move to all parts of the classroom, including the back rows, when you observe.

Ask the Students to Present

When pairs or small groups of students have practiced a question-answer structure, call
on three to five volunteer groups to demonstrate in front of the class.

Also, when the students make up a dialogue, you might want to have volunteer groups
present in front of the class.

Remember, it is not necessary to always have some of the students present after they
spend time making up dialogues. If you do, the students may begin to believe that the
performance is the most important thing. The most beneficial part of the exercise is the
language practice the students gain in making up the conversation. The students need to learn
to have fun and use their imaginations and English in the process of making up the dialogues.

Play a Game or Sing a Song

Many of the games and songs described in this program provide good opportunities for
you to observe the students’ understanding of vocabulary words and commands.

Check the Activity Book

You have choices in how to evaluate activity-book exercises. Your choices depend on
how much time you have in class and how well the students understand the lessons.
e The students may share their work in class. The students may share with partners or in
small groups. (This is suitable for drawing activities. The students can show each other
their drawings and talk in English about their favourite foods. )
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e The students may exchange their activity books with a partner. You can tell the class the
correct answers, and the students can grade each other’s exercises.

e You can collect all the activity books at the end of the unit and check them. You
might collect the activity books by surprise now and then. You can choose particular
assignments to grade and record as marks. You can skim the other assignments,
checking only to see if the students have completed them and where they have
particular difficulties.

e Each review lesson is a test. This test provides you with a formal evaluation of the
students’ progress in that unit.

.....Ys to ac rool:llo‘!‘lgi?ooio

This guide does not offer detailed methods for teaching pronunciation. You need to
consult an English-as-a-foreign-language textbook for that. Here, however, are a few
guidelines:

Do not drill children on any word or structure unless they know what it means. This is a
general rule for any kind of drill or review.

Learning English does not advocate teaching children the International Phonetic Alphabet
(IPA). Young students are struggling to learn English syntax and the alphabet as a way to
make meaning. IPA represents another layer of abstract symbols to memorize and can present
obstacles to children trying to develop rapid and confident meaning-making skills in English.
IPA, however, is a helpful tool for you, the teacher. It can help you identify certain sounds
that Chinese children might find unfamiliar and, therefore, more difficult to pronounce. Once
you can pronounce these sounds, you can help your students with other methods.

Here are some suggestions to help the children with pronunciation of individual words
and sounds:

e Compare new words they are learning with sounds they already know in Chinese.

e Describe the action of the speech organs that make the sound (such as the tongue,
teeth and lips, palate). Show the students, in an exaggerated way, the placement of the
tongue, teeth, lips and have them practice this exaggerated way. For example, place the
tongue between the teeth to say thanks.

e Practice (in very short drills) words with similar vowel sounds: boy, toy, soy or four,
more, your, store.

e Practice (in very short drills) pairs of words that are identical except for one sound: bit/
bet, sit/set, bag/back, rag/rack.

e When you teach an unfamiliar sound, teach a contrasting sound. For example when you
teach “th” in thin, contrast it with tin and din.

e Make a large head profile on cardboard to show the teeth, palate, lips and bottom of the
mouth. Cut out the cardboard to make a hole where the mouth cavity is. Cover your
hand with a red cloth or a mitten, and when you teach a new sound, poke your hand in
the mouth cavity to show the action of the tongue.
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e Teach the students tongue twisters to help drill particularly difficult sounds. The object
is to be able to say the sentence or phrase several times, as fast as possible, without
mixing up the words.

For example:

The lips, the teeth, the tip of the tongue.

Around the rugged rock the ragged rascal ran.

She sells sea shells by the seashore.

Look how high his Highness’ horse holds his haughty head.

Here are some suggestions to help the children with intonation and stress:

e In beginning levels, focus only on basic rising and falling intonation for a sentence.
Write arrows on the blackboard, use your arm pointed up or down or use any other cue
that helps your students remember.

e The students learn by hearing and imitating many, many examples. Young children
mimic sound very well. Provide many examples. Be sure your own pronunciation is as
clear and correct as possible. Use the audiotape of native English speakers whenever
possible for children to practice imitating.

e Rising intonation occurs in questions with a yes-no answer. The pitch rises on the
stressed word in the sentence and then rises sharply on the last syllable:

Are you hungry? /
Do you like ice cream? /

e Falling intonation occurs in statements and in questions that aren’t answered yes/ no.
The pitch rises on a key word or stressed syllable in the middle of the utterance, and
then falls:

I like ice cream. \v
Here is my pencil. \v

e Backchaining is a helpful method for the students to learn the natural flow of a
structure. Break a structure into small parts and then drill the students on these from
back to front. For example, in learning the correct stresses and intonation of a structure
like May I have three books, please?, write the whole structure on the blackboard.
Drill the students like this, using your hand to underline the words as they say them:
Please? (3 times)

Three books, please? (3 times)
Have three books, please? (3 times)
May I have three books, please? (3 times)
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Puppets,

Posters and More

Making and Using Puppets

Puppets are excellent language-learning tools. They capture the students’ attention. They
encourage the students to experiment and play with language. They can help shy students
find the courage to speak.

As a teacher, you can use puppets to demonstrate conversations to the students, such as
dialogues in the student book. You can use them to ask questions of the class or individual
students. With a puppet on each hand, you can hold a conversation with yourself and
demonstrate question-answer structures, such as How do you feel today? I feel happy.

The students also enjoy using puppets to make up dialogues with each other. Puppet
characters can help the students think of things to say in conversation. Puppets also help
vary classroom activity: the students often enjoy drilling structures when they use puppets
to practice with each other. Shy students often find it easier to talk when they speak through
puppets. You can help shy students further by making a simple puppet stage with cardboard
and desks at the front of the classroom. The students presenting puppet dialogues can hide
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their faces behind the stage, which helps some shy students speak in front of the class.

Many teachers set aside one whole lesson for the students to make puppets of their
own that they can use throughout the year. The students love to make puppets: It’s fun,
highly creative and creates a natural setting for lots of communication. Bring materials
such as scissors, wool, coloured fabric, needles and thread. The students could each bring
old buttons, socks, ping-pong balls, paper bags or other materials. Before the class makes
puppets, teach the students how to name and ask for items they will need. Then during the
puppet-making, encourage the students to use English.

You can make a puppet out of anything you can fit over your hand: a sock or a paper
bag, for example. Your hand becomes the head of the puppet and your fingers the mouth.
Add eyes, lips, a nose and hair. You can draw these on with markers, or use buttons, fabric,
coloured paper, wool or other materials. Decorate your puppets with hats, whiskers, glasses,
eyelashes and other features. Attach jewellery, feathers, hair ribbons — anything colourful.
Use your imagination and have fun!

This puppet has a ping-pong ball for a head and a square of fabric for a body. Cut a hole
in the ping-pong ball big enough for your index finger to poke through. Drape a square of
fabric over your finger and poke it into the hole. Use glue or tape to secure the fabric to the
edge of the hole in the ball. Give the ping-pong ball a face and some personality!

Making and Using Posters

Posters will make a big contribution to your English-language class. You should try to
surround your students with English signs, word-cards and displays.

Point to these visual aids often when teaching vocabulary. Encourage the students to
look at them when speaking to remember words and structures. This is an effective way to
develop fluent speaking.

Teaching Posters

Make a poster or display for each group of words the students learn. Every unit in the
Learning English program has a theme that focuses on a group of words. For example, Unit
1 of Book 1 focuses on school objects. At the beginning of Unit 1, you should post pictures
related to this theme (such as a desk, chair, pen and pencil) on the walls and bulletin boards
in your classroom. Put up signs with large English words beside each picture. Also post
phrases and questions the students will learn beside the pictures. (For example, What’s this?
It’s a desk. )

Other themes in this guide include colours, numbers, alphabet letters, foods, Western
foods, fruits, parts of the body, family, actions (such as jumping, singing, laughing) and
feelings (such as happy, sad, tired) . Make a poster for each of these themes.
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Photograph Posters

Take photographs of your students doing activities in the classroom and arrange them
on a poster. Label the photographs with English phrases such as He is standing. They are
playing. Put your hand on your head.

Student Posters

Whenever possible, have the students make small posters of vocabulary words. The
students can draw pictures or cut out pictures from magazines and write the English words
beside each one.

The students can also create pictures to respond to a story or dialogue they have read.
Have the students try to invent a sentence to write under their pictures. Display the students’
posters and artwork on the classroom wall.

Making and Using Pocket Panels

A pocket panel is a strip of heavy paper about twelve centimetres deep and fifty to one
hundred centimeters long. Leaving the top edge open, tape the strip to a wall or staple it to a
bulletin board. Now you have a pocket that will hold word-cards and pictures.

Pocket panels work well to teach word substitution in structures. For example, to teach
What is your/his/her name?My/His/Her name is . make separate word-cards for:

What is

your
his

her
name?
My
His
Her
name is

Make the word-cards about twenty-five centimeters long and twelve centimetres deep.
Write in big letters. Place the cards with What is and name? in one pocket panel. Place the
card with name is . in another pocket panel. Insert the other word-cards (your, his,
her, My, His, Her) to show the students how the structures work.

Use the same method to teach question-answer structures such as:

How many do you have? I have

Do you like ? Yes, I like

Making and Using. Flannel Boards

A flannel board is a cheap and very useful tool for teaching English. You need a strip of
cheap flannel (about one metre deep and two metres long) . Some teachers attach the flannel
to a wall or bulletin board; some use it to cover a piece of heavy cardboard that they then use
in different parts of the classroom.
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Flannel sticks to flannel. This means you can attach pictures or word-cards to a flannel
board if they have a small piece of flannel glued to the back.

Flannel boards can help you teach relationships among objects. For example, you can
stick pictures on a flannel board to demonstrate the concepts of in, on, under, between and
beside.

You can also use flannel boards to build pictures. For example, when teaching the parts
of the body, gradually make a picture of a complete person as you teach the words for arms,
legs, hands, feet and head. You can also ask the students to work with the flannel board. For
example, ask a student to put a head on the body. Ask another student to remove an arm from
the body.

You can make faces with a flannel board. For example, you can stick a blank flannel
face on the flannel board and ask the students to choose from different sets of eyes, noses,
mouths, ears, hair (different colours and styles) to create characters.
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Games

Children love to play games, and these games help them learn English!

This section covers games that the lessons in the teacher’s guide call for specifically.
It also includes supplemental games that you may find fun and useful. Some of the games
focus on reviewing vocabulary. Others focus on action. Use action games often for your class
opening. These games help warm up the students, focus their attention, encourage careful
listening and stimulate imagination and thinking.

ALPHABET SCRAMBLE

A contest to review letters of the alphabet and any vocabulary.

Ask the students to find partners and to write down the alphabet in a column on the left
side of a piece of paper.

Ask them to work with their partners to remember as many English words as possible.
The students write the words next to the letter that begins each word. They may write up to
three words beside each letter. You can give priority to particular kinds of vocabulary (for
example, food words or body parts) by giving double points for that vocabulary.

Give the students five to ten minutes to write down words.

Ask them to call out the words they wrote, starting with A. Have the students count their
points as you go; priority words get two points, other words one point.

The team with the most points wins.

BINGO

To review any vocabulary.

Each student needs a blank bingo game sheet and a pencil. You need twenty-four large
vocabulary cards.

A bingo game sheet is a large square divided evenly into five rows and five columns (to
create twenty-five little squares) . Block out the centre space: it’s a free space. Write B |
N G O across the top of the columns, one letter at the top of each column. (You can make
one bingo game sheet and duplicate it, or you can show the students how to make their own
sheets in class. )

Write any twenty-four vocabulary words on the blackboard. Ask the students to copy
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these words onto their bingo game sheets, putting a different word into each square.
Important: Each student must mix up the sequence of the words as much as possible. If every
student has the same sequence of words, the game will not work.

The object of the game is for the students to find and mark the words on their bingo game
sheets that match the vocabulary cards you hold up. The first student to get a row of marked
words in any direction wins the game.

Hold up a vocabulary card and say Under the B. The students check to see if they have
the word that matches the card in the column under the B on their bingo game sheets. If they
do, they put a marker on that square (a bit of coloured paper, for example) . If they don’t have
the word in the B column, they leave it alone.

Hold up another card and say Under the I. The students check to see if they have the
word that matches the card in the column under the I on their bingo game sheets. If they do,
they put a marker on that square. If not, they leave the word alone. Don’t forget the centre
space is a free space.

Continue holding up cards and calling out different columns. You need to keep track
of which card goes with which column. For example, you could write B I N G O on the
blackboard and stack each card under the appropriate letter as you call it.

When a student, or students, marks a row of words in any direction on his or her bingo
game sheet, he or she calls out Bingo! Then as that student calls back each word, check to
make sure the student matched the correct words in the correct columns.

Continue the game until you have held up all twenty-four cards or until a student calls
Bingo! If no one gets a bingo, mix up the twenty-four cards and call them out again in a
different order until a student calls Bingo!

Ask your students to save their game sheets. You can play again with different vocabulary
another time.

Variation 1: The students try to complete an X through the centre free space on their bingo
game sheets.

Variation 2: The students try to complete a square around the edge of their bingo game
sheets.

CHARADES

To review any vocabulary.

For this game, which is pronounced shuh-rayds, you need a watch or clock that shows
seconds and a large container, such as a box or hat. In the container, put vocabulary cards
showing words the students have learned or slips of paper on which you have written words
or phrases the students know.

Divide the class into two teams. Appoint someone as a timekeeper. Team 1 chooses a
player who goes to the front of the room and takes a vocabulary card or slip of paper out of
the container. That player must try to show, through action ONLY, what it says on the paper.
Team 1 tries to guess the word or phrase. Note: Team 2 must remain quiet!

In “Charades”, the player may not say anything, point to anything or draw anything. The
player must use only action to show the word or phrase.

The timekeeper keeps track of how many seconds it takes the team to guess the word
or phrase. Do not allow more than two minutes (or some other time limit) . When the team
correctly guesses the word or phrase, record this time on the blackboard.
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Next, Team 2 sends a player to the front to take a slip of paper and act out the word or
phrase. Repeat the activity as often as desired. The team with the least total seconds at the
end of the game wins.

CLAP

To review numbers.

Ask the students to stand. Teach them this pattern of clapping ina 1 - 2 - 3 rhythm:

1 - Clap your hands on your thighs.

2 - Clap your hands together.

3 - Clap your hands on your thighs.

Ask the students to clap with you as you all count 1 - 2 - 3 together until the class has
mastered it.

Count and clap this sequence, up to the highest number you want to review:

1-2-1,1-2-2,1-2-3,1-2-4,1-2-5,1-2-6,1-2-7,1-2-8,1-2-9,

1-2-10,1-2-11,1-2-12,1-2-13,1-2-14,1-2-15.

Repeat this a few times.

COLOUR POINT

To review colours.

Put coloured paper on the blackboard: red, blue, green and yellow. Have ready pieces of
coloured paper for all the other colours.

Teach the students this chant:

Point to red, point to blue, point to green and yellow, too.

Now what colour do you see? Point to it and then tell me.

Ask for a volunteer. The student comes to the front and points to each colour on the
blackboard as the class names it in the chant. On the last line of the chant, hold up a surprise
colour. Ask the volunteer to point to it and name the colour. Repeat this with other volunteers.

DRAW AND GUESS

To review any vocabulary.

This game is like“Charades”, only the students draw pictures to illustrate words or
phrases.

You need a watch or clock that shows seconds and a large container, such as a box or
hat. In the container, put vocabulary cards showing words the students have learned or slips
of paper on which you have written words or phrases the students know. You can make the
game easy or difficult. For example:

Easy words: chair, desk, ear, scissors

Difficult words: friend, favourite, eat, colour

Phrases (difficult) : one big apple, sing a song, little tree

Divide the class into two teams. Appoint someone as the timekeeper. Team 1 chooses
a player who goes to the front of the room and takes a vocabulary card or slip of paper out
of the container. That player must try to show, through drawing ONLY, what it says on the
paper. Team 1 tries to guess the word or phrase. Note: Team 2 must remain quiet!

In this game, the player may not say anything, point to anything or write words for
anything. The player can only draw to show the word or phrase.

The timekeeper keeps track of how many seconds it takes the team to guess the word
or phrase. Do not allow more than two minutes (or some other time limit). When the team
correctly guesses the word or phrase, record this time on the blackboard.
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Next Team 2 sends a player to the front to take a slip of paper and act out the word or
phrase. Repeat the activity as often as desired.

The team with the least total seconds at the end of the game wins.

FIND THE CARD

To review any vocabulary.

Place ten to fifteen large vocabulary cards at the front of the classroom. Turn each card so
the students can’t see the picture.

Ask for a volunteer. Say Where’s the ? (Name any one of the vocabulary cards. )
The student goes to the front, picks a card, holds it up and says the word on the card loudly.

If the card matches what you asked for, the student may call out the next word. The
student says Where’s the ? and picks a volunteer to try to find the matching card.

If the card doesn’t match, the student returns to his or her desk.

FIND THE LETTER

To review letters of the alphabet.

Have the students look around the classroom to find objects that begin with the letter A
and then four to five other letters.

Call out more letters, but this time ask the students to look through their student books to
find words.

Write the words on the blackboard as the students find them.

After a few minutes, stop the game. Point to each word on the blackboard, ask the class to
say it and then name its first letter.

Continue to call out more letters. This time, ask the students to find words that contain
one of the letters you call out. (Pencil, for example, contains the letter c. )

Add these words to the list on the blackboard. After a few minutes, point to each word as
the class reads it.

Choose a few words and have the class spell them as you point to each letter.

GO FISH

To review any vocabulary.

For best results, each player should have, and be able to name, ten to twenty small
vocabulary cards. Important: Each player must have the same vocabulary cards.

Divide the class into pairs or groups of four.

The goal of the game is for each player to match the cards in pairs. The player who
finishes with the most pairs wins.

Each player brings one set of vocabulary cards to the group. The students in the group
shuffle all their cards together and then put them face down in a big pile (so they can’t see
the pictures) .

Each player takes four cards from the top of the pile, making sure that the other players
do not see the cards.

Each player checks the cards he or she chose for cards that match. Any player who finds
a pair puts it down in front of him or her immediately. That player then takes two more cards
from the top of the pile and checks again for matching cards. When no one has any more
matching cards, the game begins.
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The players take turns asking each other Do you have a ?, trying to match a card
they already have. In groups of four, each player must name a specific member of the group
each time. For example, Player 1 might say Rongji, do you have a hot dog?

If Rongji has a card with a hot dog on it, he must give the card to Player 1. Player 1 pairs
it with his hot dog card, puts the pair down and gets another turn.

If Rongji does not have a card with a hot dog on it, he says Go Fish! Player 1 then takes
a card from the top of the pile. If the card matches one he already has, Player 1 makes a pair,
puts it down and gets another turn.

If Player 1 does not pick up a matching card, the turn passes to Player 2. Player 2 repeats
the activity.

Play until the pile is gone and all players have run out of turns. The players then count the
number of paired cards they have. The player with the most pairs wins the game.

Make sure the players get their cards back at the end of the game.

HAPPY FACE, SAD FACE

To review vocabulary that goes together, such as hungry/eat, thirsty/drink, she/girl,
he/boy, breakfast/morning.

Ask the students to each write two sentences. One sentence matches vocabulary correctly;
for example, In the morning, I eat breakfast. The other sentence makes an incorrect match;
for example, He is a girl. Give the students some time to complete their sentences.

Draw a happy face at one end of the blackboard and a sad face at the other end.

Explain that each student will come to the front of the class and read one of his or her
sentences. The student will then stand under one of the faces on the blackboard. Standing
under the happy face means the sentence matched the vocabulary correctly. Standing under
the sad face means the opposite. The student can try to trick the class by standing under the
wrong face.

The class says Yes if the student stands under the correct face and No if not.

HIDE IT

An action game to review “where” questions and classroom objects.

Explain the game and then ask a volunteer to leave the room. Tell the volunteer what
object you will use to play the game.

When the volunteer is gone, hide the object somewhere in the room.

The volunteer comes back and says Where is my ? and begins looking for the
object.

The class claps loudly when the student gets closer to the object. The class claps softly
when the student moves further away from the hidden object. The class chants Where is his/
her ? over and over while clapping.

When the student finds the object, he or she holds it up and says There it is. Thanks!

| SEE SOMETHING

To review adjectives.

Say in rhythm:

X X x_ x| x x x x_x x|

I see some-thing . I see some-thing .

@ Games



ETFHEHIA 7. Do you have a ? WA TR IR XS, EVUN—42H,
ANEF AR D A BAR NI4T L, EFFrTHEDL: Rongji, do you have a hot
dog?

WS R AT hot dog, A2 5K~ 4518 F 11, e T FAE T & A i)
hot dog K ECX, ARG RIXX K, FHEERI—K.

W RS T AT hot dog MR Fr, A fEi: Go Fish! 26T A LA —4R/ -~ Fr
W ke I R PTE IR K AR e R IL T i e sk A R, T HRAC R TR, RIX
XIRATCE, IEaR S —%.

WL T R AN 22 2 ()X 5K R B S AT AR TR R AN, IS4 iz 2
EF4T, T OPREEHIXE IR

—HILEIXBE A R EE L, T H A E TR R T . AT B AT
FriE RS H « 20 H B 2 IR TR X 47K -

T DR TAT TR R 45 R Ja A E AT B R s

KK, R

JH K &2 2] B 6] 71, 21 hungry/eat, thirsty/drink, she/girl, he/boy, breakfast/
morning,

R SEAEG NG, AR R E A, W In the morning, 1 eat
breakfast; 73b—MA)F IR IS ECAN IERG, Wi He is a girl. 4522 4411 — 281} [a) >k 58
B 1o

TE BRI — i — 5K NG, ) — i — 5K O

PEI RN 22 AR A B BUE 5 RS A / W 5 A Herh — AN ). kAl / Wbt 7E SR AR b
I — SR ) N T b {ESENG NI, EASE B e (A RS IE AR ), whiE ST I
BRI RETRM . (HIX 44 22 4R 0] DAMCR B 07 B R s U A

WA RSO0 T B, AU Yes; WRIEEE T, #iii No.

s 2 U

JK 52 2] where [l i8FN 20 P i) S 710 K

R — TN, Raik— N HEwE NS AE, IS UMb IR AT A
W) it AKX AR o

ARG, XA s AL

EXANEAERIR S, W Where is my ? 3R JE T AR HRIX AN 2R P4

NSRRGSR TSI, PR TE R EL A YAtz 2R S, AR S H
e, LCEL i Where is his/her ?

ZAERE] T RO AN, e Sk, JFii: There it is. Thanks!

RAR T Y

MRS ) IB %l

B 1528 Hhji :

X X x x| x x x x_x x|

I see some-thing . I see some-thing .

1947 @



Fill in the blanks with a colour or other adjective. For example:

I see something green. Or I see something little.

The students try to guess what you see. To guess, a student raises his or her hand, asks Is
it this? And points to his or her guess. You answer Yes or No. The students keep trying until
they guess correctly.

The student who guesses correctly now has a turn. She or he says I see something
The others try to guess. Important: The students must be honest if someone guesses correctly!
They may not change their minds.

JOINING GAME

An action game to review parts of the body.

The students each stand beside a partner. You call out any two parts of the body. As fast as
possible, the partners try to join those two parts. For example, if you say Finger and elbow,
one student must put his finger on the elbow of his or her partner.

Continue to call out body parts. As the combinations get more difficult, it is fun to see
who can complete the exercise first without falling over! Here are some examples: Foot and
knee! Hand and head! Elbow and shoulder! Knee and ear!

LETTERS

A spelling game to review any vocabulary.

Divide the class into groups of four. Each group has two teams of two: Team 1 and Team 2.

Each group needs pencils, paper and vocabulary cards for the words you want to review.

Each group puts the cards face down in a pile in the centre of the group.

Each team takes a card from the pile and draws blanks on a piece of paper for each
letter of the word on the card. For example, the word“cow” has three blanks: . The
word““sheep” has five blanks

The teams take turns guessmg the 1etters that go in the other team’s blanks. For example,
Team 1 gets the card for “cow” and draws three blanks on the paper. Team 2 guesses the
letter O. Team 1 writes O in the correct (second) blank. Team 2 continues to guess as long
as it guesses correctly. For an incorrect guess, Team 1 writes the incorrect letter under the

blanks and takes a turn guessing the letters in Team 2’s word.

The team that completes the most words wins.

MEMORY CARD

To review any vocabulary.

Choose ten to fifteen words you want the class to review. Ask each student to find his or
her small vocabulary cards for these words.

Ask the students to find partners. The partners combine their cards and lay them face
down on a desk. No card may touch or overlap another card.

The students take turns turning over any two cards at a time. They must name each card
as they turn it over and then call out Same! if the cards match, or Different! if they don’t.
Players must call out the names of the cards correctly and Same! or Different! correctly.
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If the two cards match and the player says everything correctly, the player wins the two
cards and collects them in a pile. If the cards are different, or if the player makes mistakes,
the player replaces them on the table, face down, and his or her partner gets a turn.

The player with the most cards at the end of the game wins. The trick of the game is to try
to remember the location of each card.

Make sure the students get their own cards back at the end of the game.

MEMORY NAME

To review my/his/her and learn everyone’s name.

Ask ten volunteers to stand at the front of the room facing the class. You stand at one end
of the row.

The first person says My name is __ (Hong, for example) .

The second person says My name is __ (Yangsheng, for example) and Her name is
Hong.
The third student says My name is __ (Du, for example) and His name is Yangsheng

(points to the second student) and Her name is Hong (points fo the first student).

The game continues down the row. You are the last person in the row and must remember
all of the students’ names!

NAME IT

To review any vocabulary.

Each student needs a piece of paper and a pencil.

Call out a colour and a category of vocabulary, such as foods, animals or classroom
objects; for example, Red: foods! The students must then write down as many red foods as
they can think of (for example, meat, apple and strawberry) .

The students add up the number of words they wrote down and then write down the points
(one point for each word) . When they have finished, call out a new colour and category.

You may also call out letters of the alphabet instead of colours; for example, E: body!
The students must write down as many parts of the body that begin with E as they can (for
example, elbow, ear and eye).

The student with the most points at the end of the game wins.

Variation 1: Allow the students to play in small groups. Within a group, each student
writes down as many words as he or she can identify to match the letter and the category.
Then the group counts how many different words it collectively generated. The total
represents the group’s score.

Variation 2: In groups of four to eight, the students play their own game of “Name It” at
their own pace. Prepare four slips of paper for each group that each show a letter (or colour)
and a category. One player in each group reads aloud the slip of paper and then each player
generates words to match the letter and category. The group declares a winner after each
category.

NUMBER GAME

To review numbers.

Divide the class into two teams. Ask one student from each team to draw a large circle on
the blackboard.

Call out ten numbers between one and fifteen. Tell the students to write them anywhere in
their circles. They then return to their seats.
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Ask two other students to come to the blackboard to keep score.

Pick two contestants, one from each team, to come to the blackboard. As you call out
more numbers between one and fifteen, the contestants erase them if they are there, or add
them to the circle if they are not there. The first student to write a missing number in the
circle earns a point for his or her team.

Have these contestants pick the next contestants and repeat the game until everyone has
had a turn.

The team with the most points wins.

RACE AND DO

To review any vocabulary, especially actions and directions.

Divide the students into teams. One member of each team takes a turn racing to follow the
direction you give, such as Open the book! Close your mouth! Touch a window! Point to
a clock!

Ask the first person in each team to come to the front of the class. Give a command, such
as Please open the door. The competitors walk quickly to the door and try to be the first to
open it. The winner gets a point for his or her team. Record the points on the blackboard.
Give each team a point when both players do the action at the same time.

Repeat with other team members and other instructions.

Important: For safety reasons, make a NO-RUNNING rule for this game. Do not award
points to teams when their members run.

Variation 1: Post large vocabulary cards on the blackboard or on the wall. Call out words.
The players from each team race to touch the correct card first.

Variation 2: Divide the class into small groups. Have each group take out vocabulary
cards and place them face up on a desk. Each group sits around the desk. You call out words
and the students in each group race to touch the correct card first.

SIMON SAYS

An action game.

You can play this game just for fun, or use it to review directions and parts of the body.

The whole class plays the game together. Tell the students to imitate what you do, but
only if you say Simon says first. If you do not say Simon says, they should not imitate what
you do. They must listen carefully; you will try to trick them!

Perform a simple action such as pointing to your elbow or shaking your head. As you
perform the action, say Simon says do this. The students imitate your action. Then perform
another’s action and say Simon says do this. The students again imitate your action.

Now perform another action and say only Do this. The students must not imitate you.

Continue the game, mixing up Simon says do this and Do this with many different
actions. Change the commands and the actions quickly to try to trick the students.

If you trick a student, he or she must sit down. The students who are sitting can help point
out others who get tricked.

Those left standing when you decide to end the game are the winners.

Variation 1: Give specific commands. For example, Simon says point to your arm!
Simon says shake your leg! Jump up and down!
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Variation 2: Allow individual students to lead the game. The students will probably find it
difficult at first, so keep the turns short — no more than a minute or two.

Variation 3: Split the class into two or three big groups for two or three simultaneous
games of*“Simon Says”. Appoint a leader for each group. Simultaneous games help develop
concentration and listening skills.

STOP! GO!

An action game to review phrases of introduction.

Translate Stop and Go for the class.

Tell the students to walk quickly throughout the classroom, looking down at the floor
when you say Go!

When you say Stop! tell them to stop, look up and pair up with the student standing
closest to them.

The students in each pair shake hands and repeat an introduction dialogue. For example:

Student 1: Hello. My name is . What’s your name?

Student 2: My name is . Nice to meet you.

Student 1: Nice to meet you.

When you say Go! the students immediately begin walking quickly again, looking down.

If you have too many students in your class to play this comfortably, ask them to play it at
the front of the class, ten at a time.

THINK AHEAD

To review any vocabulary.

Tell the students to find partners or form small groups.

Each pair or group needs one set of small vocabulary cards for whatever words you want
to review. Tell the students to place the cards face down in a pile.

Player 1 picks up a card and puts it on his or her forehead with the picture facing toward
the other players. Player 1 tries to guess the picture by asking the others questions. For
example, Is it green? Is it big? Is it a thing? Is it a feeling? Is it food?

When Player 1 guesses the picture, the turn passes to the next player.

TIC-TAC-TOE

An action game to review any vocabulary.

Draw a large simple grid on the blackboard. The grid has three columns and three rows,
creating nine squares of approximately equal size.

Divide the class into two teams. Ask a player on Team 1 a question. For example, What’s
this?What colour is this? Is this a or a ? Where is the ? You
can also give the whole team a command. For example, Touch your head. Point to the
blackboard. Show me a crayon.

If the player or team answers or performs correctly, a player from the team may write an
X in any square on the grid.

Team 2 now has a turn. If the team answers or performs correctly, it may write an O in
any square on the grid.
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The object for each team is to obtain a row of three Xs (or three Os) in any direction:
horizontal, vertical or diagonal. Of course, teams also want to place their Xs or Os to block
the other team from completing a row. The first team to obtain a row wins one point and the
game continues.

Variation 1: Prepare nine large cards or pieces of heavy paper. Write a large X on one side
of each card and a large O on the other side. Place three chairs at the front of the room in a
row facing the class. Ask nine students to come to the front of the room to be the game board:
three students sit in the chairs, three students stand behind the chairs and three students kneel
in front of the chairs. Give each student a card. When Team 1 chooses an X, it points to a
student on the game board. That student holds the X card up high. Continue the game with
the students holding up X and O cards to show the teams’ choices.

Variation 2: The students can play this game in pairs or small groups. They draw the grid
on a piece of paper and ask each other the review questions.

WHAT’S MISSING?

To review any vocabulary.

Put ten to twenty large vocabulary cards up at the front of the room. Tell the students to
look at the cards for one minute and then close their eyes. Remove a card.

Ask the students to open their eyes and try to figure out which card you have removed.
Call on individual students to answer with the name of the card until one answers correctly.

Show the card and return it to the front. The student who answered correctly then hides a
card and leads the guessing.

WHAT’S THIS?

To review any vocabulary.

Ask the students to take out their small vocabulary cards for the vocabulary you want to
review.

Ask them to find partners, or form small groups, and to each put their cards face down in
a pile in front of them.

Player 1 turns over a card, holds it up and asks the other player (or players) What’s this?
The other player (s) calls out the word. Player 1 repeats this with two more cards.

Player 2 now has a turn to ask three What’s this? questions. The partner or group
answers. The game continues a few minutes.

WHISPER

An action game to review actions and prepositions.

Ask for a volunteer. Whisper an action word, or a preposition, to the student. For example,
wave, stamp, clap, in, on, under.

If you whisper on, the student stands or sits on some classroom object, such as a chair or
a desk. Say Where is ? (the student’s name) . Encourage the class to answer He/She
is on the

If you whisper an action, the student must perform the action. Say What’s he/she doing?
Encourage the class to answer He/She is ing.

Repeat with the other students. Each student must find a different way to demonstrate the
vocabulary. Encourage the students to be creative!
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WORD CALL

An action game to review any vocabulary.

This game works for as few as ten students and as many as sixty. It depends on how many
words you want to review. If you use fewer words than you have students, repeat the game so
everyone has a turn.

Prepare a set of vocabulary cards for words you want to review. Make sure you have a
pair of cards for each word. For example, have two cards for book, two for chair and so on.
You can use slips of paper instead of cards.

Hand the cards out, one per student. Mix up the cards so the students with the same word
are not standing beside each other. If only a few students in the class will play at a time,
spread them out in the classroom.

When you say Go! the students all begin saying the word on their vocabulary card over
and over again. They must move to find the other student in the classroom who is saying the
same word over and over.

WRITE THE NUMBER

To review numbers.

The students form pairs or trios. Each person needs a sheet of paper.

Call out a number. Each student tries to be the first to write down the correct digit for that
number.

Write down the correct digit on the blackboard so the students can check their answers.

Whoever has the most correct answers when you decide to end the game wins.
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RIEF—REIIA L« BB REE R4 1 Sk Rk g8 ) MIBWr LR RE s o DRI,
B Wik, W SENIZ AR . BRI TR AT EUF T A 2 B H bR
W (target language) KT A SRR E AT HEAEAEEM BN, B
VBRI R TR, FELEIETS A SO, S AARIRE T .

2. FEE=

AR RIEAR R B NE TR F DAL R AR, Myuil, EIMEHET,
AN TE R e AR D B SCERIR R, AL RHERIRE, 91 ERHISME
HONE, AERELAEL.

3. FERS

(1) ZUMz e ) sE R BB RS, MBI TS, JE 2 sy, K,
e TR R BT BRI U )1, ARG IR SR EAME 5 R 5
YA S A H AR ANE B YERTRE ). AR 2 PR Qi AN S L 2R S BRE
AT HIAEE, 2R RENE FARIMS, TR SSTBE IR AR BT E B A TSI I RE T

(2) SR EBEEIMEENE, EEE G ES ], B4 2 B &,
25 2 DEIR R

(3) HEBALFHKH IEMEME N B NE, EIEEE H AR A S 1 15 s,
M AEAME D E . BEAE S SR DEEE, B INERRERL ER R SR ). &
VA3 e A b KR T 1 2R S EAT R 4N .

(4) 5T . HEAIRERMAT . REZ%S], HAFEHBOES .



HAVEIE R T LS H R smAe R e AbE T b AR Bes AT TR Bet LA
AR NFREZ UG e,  HER RN IGEHCA W R BCAE . BUTNAR
HOEAINT LR Gy BRI U A PEBCRAR ) o RS (MBS R B

=. g% (The Audiolingual Approach)

1. B=

Wt T 20 4D 40 SEACAESE B ™ AR, 58 RIS e, 98 B ZE A £E R
WA R IR R AR AME DB RE T N, KGR 18 A T Besim A I 2+ Se iy W
YLREST, Wrldk Al ™k 1o MR, IR BIERSME B, IFAE 20 T 50 &2
60 FACNAT IR U5 & [ WrtvAUR T5C ], B4k T HEAM LU, LAl
ML G KRR N N o W GV ™ 2R I B A 2 45 K 2 SCGHR 35 2 AT 8 2 D B
AR RN S 2 R INE A T B 22 I AMERIR B B s b i . 36
] A7 B K 27 BULAB R AR AE 1958 ARAENT BUE I HCA T IR A A SR B, HE
AR AL FE T BL

2. FEEE
WBEEERGEH “BSIM” . EEEINAANMRE L], A HE KR
FIVE S M. fR g I R A R AR B . A 11— AT 2 A R Ty 20

3. FERS

(1) Wryg s, yEEOE. Wil —U) 5B matal, w9 B bAss 7% 1
e, E M.

(2) CAAR gt R k. )G S BEE AR, g AME B D
TR R B R R HARE, REFRIEMITE S .

(3) XTLUTE S 450, i a5 5 S5/ LU R 6 REE RN H Ay v 45 04 10 6
EE 3BT AR H Bl 85 7 PR R0 EE e AT o

(@) T Z R BEHARTB, it 2 Mg a7 st il

Bl NE AR e 0o P REREJIAS R IRRE A, /NS iR O ] R vdas W i vk,
W S A RER W 3675, B R B b i 22 AR R f RO R i Rk . 2 JE TR
i) AT AR SE AR ], SRR RERE AR R R AT,

PR n] g BAFA G, (B REEH, 46 AR, Wy
VL SA AR
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U, €8 RMNE (Total Physical Response)

1. 8%

A5 RNAE TR TPRo 52 (B0 BE 22 SRS W - [ B /K (James Asher) IACh, 25 0%
5 AN ERE R AL, BN IE F R Z R A h), AR EH &
A SO, T S 27 o T 5 AT SRS o AN Ry, S 27 S B AT /N I BEE R 7 2
B SE AR Jo Rk . M AE 60 AEAREINL T A5 RNE . XFP VAR S0 5 AT AR
i, T SRS EBIRANE . SRR R TR AT IR S, KEWT BRI LU,
BT 2R, FUKBIRBShIF BN . XA URORIR AR . BUEFE R >
AR ER S 7T

2. F8E=
ORI A S VR TR 1L, ek B AR AN -

3. F 2R

(1) B “Wr—Mshte” h B AL BN AR 5 o 5 sk
SRR iy BEAF o IRl B A B ey BOME AT TR R R P S BRSO 2
AR I3 1, NIRRT B R 5

(2) FEMEFHADAEA R T, Arsh bR, $5 M 5 1B g
ArAli ey, A Ao L A R B E R AT A A A A

(3D XFAA AR R I TE 28 A S o TPR #0720 32 5K A 2 A8 [ A 15 R T8 2%
AR, RaliE SRR, A ENEVERINE, AMia AR E s 7).

NIRRT, A RONIRARIE N A ST R, T DUR R S I i A A 1
PR . B R BRI SR 1 B R TARME R TPR KRR, BOMAE 17 2% AL i
B SR I F N 2 B IR A, (EOK 22 380 P A mT LUR T e

fE TPR o ferh, A 05 T2 ish, e HEh & SIRE i -
FEATH, AR

H. [E=35% (Situational Language Teaching)

1. B2

Ml

i

oStk T 19 thAD 30 & 60 SEAUIYI A th 9 [ 15 5 2 KBS, %Ik 9 1 BUm AR
PEURICT A IS 5, A BRI LA S Shmisevh . B R SE A BLR ST R 22 (1
ARG, AR, mIEN, Ui OhE S Hh, A (R REAT R AR

AN
@



2. NFE=

T S BEATEAE DB HUA & DU IR 22 2R N SERRAZ B BE 0 2 H AR BB (K DR & 205 7
%, AAG e T RO AL I B S 5, (22 Ao 24 ST Ak, #E“3)”
57 R PUR A X TGE

3. FERH

(1) T AR RS DL A ol .

Q) T REEAE UG SHEA RS, RIS ST 52

() TR BEAERERYE BRIy —4k, REEIGERER, 780 W3 T A1 >
BN

(4) T SHCARM ARG 0B RL A RN, IR 7oA bris FDEiE g

ORI A RS T R N R IR IS TEEM W R R IR TR, Iy
PG AR A, AR AR RS

5. (FR RIS E (Task-based Language Teaching)

1. BE

1979 & 1984 4EAEE[ g & F5 i /K (Bangalore) %5 ¥ (Prabbu) S5 T 5%
IRAEBRAF T H TS, &0 H 58 G B R T AT4 BRI 1996 4 1 IRAE H [ #5
i, 20 D 90 FEARAE A MAT . AT5 RBUFILUME S AL B E, FEATLS 58t
fir, U5, K. HE). i AEMF 75, WahEA O m H AR v,
FESEE A, AR N HFSE, A HBHM “H” 2Efmn i g

2. XM=

eGP = LLUA R R S I H K. AEBEAEEIT, BOM N [ S5 2 1
AP AN S, Bkt RARE . ATRAERUIESS, A ERERIE . Wi, AW R
W) SR AN SRS SR e AT ST, DUE S ) MR E S 1 H .

3. EE/S

(1) #EAES ESCRA MM, hatil, &Rz BT8O0 W H brdgi .
B DEAAHOE NGB, AR e M RSk A bR RE

(2) AEAT—AMEFHH T E L FER A A, RIAERE Et e & 2 EAT I A
AT I ANED) o

(3) M BLEA A D vy AN LU ot e BOMBE R LR RS IS 54,
T LU AESS I A T
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(4 FEAES e, NSRS 5t DA A 5 ANESE Z AR R

(5) SRR ZA TG BN Z (R R

FTEAT 55 02— Pl AR s R 5 se i 3R 15 5 85 3 (specific outcome) 13 2
XAEEN SN T E AN, LAASkr (communication) by H R, Al AR (1 4E
R L, ATIER A iz HE S 1 H B (Jane Willis, 1996). 4145 B #0410k 58 1 AE A
Hg, BT M TS, v DUE AR B AT 2 IR 2442 . /Nt
ERAEERE R, PEWABKZE, BEHSG/NFEE AT SR

+. E?&#j{%&,ﬁ (The Natural Approach)

1. BE

HARA2A7) 02t Stephen D. Krashen Il Tracy D. Terrel 2 H K. A AT IZERFST L
FAUAT PR AR B T A B, X TIEE T AR MR R )T AN AN
(FIBE& . Krashen Fl Terrel $i5 t, JLEHAELUG, A0E7E— AN E A s 2 LB,
W H AN HRHRAZ I, AR “I87 BT 7 RN
AR ) BT

2. FEE=
LN AN LTI S AEIOEREL, (EERES R 1T, R
ST PR R AT LSS T A T RE )

3. &K=

(1) BRBCAFNNE ARG —FES, FAET RSN E BN SN i
— B R 2 AR, Sy AN A LA ) E R R v — S A
Bl “1+17 5 (iR EHIRRE, | RonH AT M s e N ), XA
REfl 5 )& A kb .

(2) Krashen 520 H AR ZU A IS AR 70 B 4 Mo Be:

B B BARFT BL (Pre-Production), BN UETEFTHT B, FMAE TR EAAEAE A
SRR, A I EEA I IR A A 2 H A iR, U SRS R AL PR,
mE b s, WA PR . HRESRAE A R T AT A R I DB FR S,
EETHER RN . P25 BT 02 AT —A “UisR” MBE, XEIEWR. L,
BUMEAT L, AEZAEE.

M B KU S TR R IA WY Bt (Early Production). UM H AR R AL R TR, TR
SR AR BE NN TR S SEE R A O IER B RO . kA, BO R DA — M BE 1) A
MEFRBE ) T LA S Whe A2 TR IR SE 0] U HEAT 4 1] o 2228 N REWT X L8 fn) @, JF e —



PR L] B [ ] 2

5= Bt 5 Ui B (Speech Emergence). 204l ] H AR« ) 51018 5 A 2= A 1R U
F How &5 IR PR SE i) A8 1), SR 2228 R AR BUSE 3 A PR RS, RIEH O
Lo FOM Y B il 2 AR AR S B ARV T EiE RIS AR, 5 NS

VU B & i DI B (Intermediate Fluency). Z0ifin] DLAR 248 H M #H, 5
AT fORC . R, MR DUG R — AN H Bk Z — MG 5, 51 BT s .

(3) 1EhF KERERT— AN B, BUBHAS LA IEA R, HEEM R4
S SHEND R MY NI RS BT B

(4) Krashen W\ A% 2 2 O IS BE 2 — N LA 7 2] i 2R 3. Y
LG GBI, TSN MIREUC, ) 8eRmieTt: ke, Y2
R

I\, 3Pr# %% (The Communicative Approach)

1. B2

20 thAL 70 FACHIRKMAEBGR . 225F a5 SCHOT A R, B T R
SERAAR . D IE A A P A RN REASAE N LA 5 B, T 4 — A N
BrJithe S L FBUR SR T WIS My L4 5 1 € 3G IR ighlE —
AP TEBA RN APRE AR e, BB —RSE, BN AR S HEIME
FIT AR NI B 5 R UM SR ) 07 5 T TE T S DI RE R e

2. XM=

Wb LR, S EANRE H N T ReEENH it ieM. 22k
HOEADE ERIR A LRI BRRE ST, AT BE 7 A% ol A2 A 5 A RE N d2 1 P 2 5 4
AN RS AN XS ST R br o XA ARG IR A R I AR S RE I
ALBR AR AR AUE AR AR AE DTSR AR K “ K fp ELr B S ia l e )7 B2

3. EERK=

(1D ThREMBESAE . W5 ¥ M AARER IR AR R GE . WA H &
SVAETEAUARK ARy ZE 1 Strh ak FE M RRT R, 2% 2 OB R BLEAN R D BE P it 22 (¥ v
Hoo WK HEEARIA A

(2) WERIEBCANFEA AL T8 F ARAAAE T IOLIE SR 7, TR A7
TR o 5 0 BR) 1 O SEA AT (U R 255G 17 15 F AR A B i S 155
biz o T HLAZ B 3030 (10 ) B 5 02 D 1 Tt P 3 T SO s D e 55 14 o

(3) #ord At IREA St — M R AR KA B . RIS E 4120
URAE S, AR e A I S BLAME B A Al . A 5 A 80

@ B St G ot BN 2 e UG VA



MBS R SR R, ENEE G BRS04l AME .
(4) A ) k. DA b AME TR B E, 0 HAR R R R 2

S PNl =SS 0 1< i0)- A Bl T 2 € 2 P T S o U SRE V15 0 [ R e e

HEHL, THERARIE S, B ERN S N E BT S, A RA IR F R

. B SE (Immersion Method)

1.B62

PR AHAVET 20 20 60 AU IR TINEE R, kil KIT I —Fi 48 (155 —
W EACARE RTINS IR I U SRR, IR Z LR AR IR KA
SR AAR AR B ABAT] B0 £ 3[R I 3 imy 9E VE TR KK N KIBURFIZEBEN B A0 Ny adt
ks, FREUHR R RIS O, YRR A 7 oA i UR A VA TE 2% -
POR AT T BRI, IS T ) 2 A s BE PP, A= KRBk
BRI AR E IR AE S —AMBEZEA AT DGR, WA R AR, 58
4%, IS T ANV IIRCR .

2. F8E=

VLB EU R T B A R TR 507 A F ARV SRR . A
DRI N, TR 0T, ERERMERA SIS TR, 5. AN
RO 2 A F R ) FLRRIE, FRMSME B4 ST

3. FB R

(D MDA T B #BEEAEEE G It U, Eak o B g 1 B brif
HHIA .

(2) O R S e G Ay ROR EUAME R, k52 A4 A AR ST A,
PR S A 2 2] AN R B

(3) #iRZHHCF I EER BhsE EER, AEM EAREY ) R S,
B FROME BYE 2B, PRmaEE SRR

(4) ZIAMER] H bR 6% HbriE, i H A HAREIHZ R0 AR R . Bor it
U AT AR HO7 e ) SR S AN R 2 R S 5

(5) PrRAFAF R L A D, ANTEZ 5,

VORAHEAE BAT A B, R 5 IR AR, JLFa] s 2
P KRR AME Ao AR ORI OAT 26, SR IR E 3G — T (il
AT, . BN R, A AR (AR n] B JGEREAT AT AT AT ISR
Fo & SRR O, HGEE S 3E3%; AR A MUbRRE. Bl JEEN AT GE (s

XD KA



Vocabulary

@ Vocabulary






@ Vocabulary



i BRERITE. St INEMES; BRAEKITE. SRFIAE: RESRABRE.
HKRARARIZIAATE (BRH) PIRE



Structures
and Expressions

What’s this?

It'sa

Isita  ?

Yes, it is./ No, it isn’t.
Fish can swim.
Canyou  ?

Yes, I can./No, I can’t.
What animals can fly ?
Birds can fly.

Where is the cat?

It’s in/on/under the box.
Can I help you?

Yes, please.

The is big/small.
Its nose is long.

Its tail is short.

How many are there?
There are
Where does a live?

@ Structures and Expressions

Unit 1
KRA A2
Hlf% ......
ﬁ%#;{ ...... [, 2
I, B IR, EARRE.
1 BEUTFIK -
{ﬁ(ﬁﬁ ...... 9
Jen, IeAE. /AR, ARE.
s «?
B&k
AR L ?
CAER R/ B/ R
T ae A fRng ?

N, IETH R
Unit 2

T T K.
CHIR .

(LT)
(L1
(L2)
(L2)
(L3)
(L3)
(L3)
(L4
(L4)
(L5)
(L5)
(Lo)
(L6)

(L7)
(L®)
(L8)
(L9)
(L9)
(L10)



In

What do they eat?

I’m hungry/thirsty.

I want to eat/drink.

Let’s eat.

Would you like some ~ ?
Yes, please. /No, thanks.

My favourite food is

I like . /I don’t like .

What’s for ?

What do you like?
What would you like?

I’d like and , please.

May I have one?
Sure.

Thanks!

You’re welcome!

Would you like some ?

No, thanks. I’d like some .

How much forone  ?
How muchisa  ?
I’lltake |, please.

Do you haveany  ?

How much are ?

EAEAT A

Unit 3
FIET 1T
ANz / Mo
P Iz e

PRAE L i) ?
UF. IANEET, .
Sl e S (AR
TR AT e eee
...... WA 2

=
FRAE L eenees Flleeeees . .
JRAT LB A0 2
i
AN
PRAEEL eeeeen i 2
R s, R e
A LR
BRE 2

(L10)
(L11)

(L13)
(L13)
(L13)
(L14)
(L14)
(L15)
(L15)
(L17)

(L19)
(L20)
(L20)
(L20)
(L20)
(L20)
(L20)
(L21)
(L21)
(L22)
(L22)
(L22)
(L23)
(L23)



REHF
i

1. kiR (Beginning a class)

(1) Let’s start now./Let’s begin our class/lesson. BLAEFRA I 45 ik
(2) Stand up, please. iF AL !
(3) Sit down, please. iFAL!

2. 19){% (Greeting)

(4) Hello, boys and girls/children. [R]2#fI 1. / KU

(5) Good morning, class/everyone/everybody/children/boys and girls. [F]2=4], - F4f.
(6) Good afternoon, class/everyone/everybody/children/boys and girls. [F]%#4(1, Ui
(7) How are you today? & (1) A RIEHWEAFE?

3. #%j) (Checking attendance)

(8) Who's on duty today?/Who’s helping this morning/today? 4~k (- ) #E{EH ?
(9) Is everyone/everybody here/present? T3 N#{EIFE T 12

(10) Is anyone away?/Is anybody away? 4 A B[ i ?

(11) Is anyone absent?/Is anybody absent? A A Hit i 12 2

(12) Who’s absent?/Who's away? HESHL T 2

(13) Where is he/she? At / i AEWE 5L ?

(14) Try to be on time./Don’t be late next time. REHAER 2. / FIXAHIER] T o

(15) Go back to your seat, please. i [H BRI HEAT 122

(16) What day is it today? 4~ K2 JL?

(17) What's the date today? 4K JL*5?

@ PR ECE



(18) What's the weather like today? A KA /EAFE?
(19) What's it like outside? #MAI K< /EAFRE?

4. 4 (Announcing)

(20) Let’s start working./Let’s begin/start a new lesson./Let’s begin/start our lesson.
AT L G PR

(21) First, let’s review/do some review. 4G, HATRE—F.

(22) What did we learn in the last lesson? _b—3A T4 T4 7

(23) Who can tell/remember what we did in the last lesson/yesterday? #ERER JF3K / L1015
R WERIEAT Y (WO THA?

(24) Now we’re going to do something new/different./Now let’s learn something new.
DUAEBA I L9716 / AR o/ BHERAIR 2] L5 N A

(25) We have some new words/sentences. FA 14 L5 Hii] / A1) T 2225 3],

5. igitc;¥ = (Directing attention)

(26) Ready?/Are you ready? #E#&Uf T 1 ?

(27) Did you get there?/Do you understand? Wi T 1 ?
(28) Is that clear? BH [ 7 15 ?

(29) Any volunteers? # F &% ? / WEH S 475 ?
(30) Do you know what to do? %13 At 2 1 2
(31) Be quiet, please./Quiet, please. i % o

(32) Listen, please. 15T .

(33) Listen carefully, please. i A EWT .

(34) Listen to the tape recorder/the recording. W& % o
(35) Look carefully, please. 151§ 45

(36) Look over here. HiX H.

(37) Watch carefully. 114175 -

(38) Are your watching? /& (fi]) {EFNS?

(39) Please look at the blackboard/picture/map... 15 & 22 M / B F / Mo --e---
(40) Pay attention to your spelling/pronunciation... 17 H CINPEE / K-

6. i12%;E %)) (Classroom activities)

(41) Start!/Start now. JF4f ! / BIFETFUG !

(42) Everybody together./All together. T N —iZ,

(43) Practise in a group./Practise in groups./In groups, please. ZNHZx>) . / 4341 .
JERF WG]



(44) Get into groups of three / four ... &=/ DY /(+++--+) N&5p—4l.

(45) Everybody find a partner/friend. & A 3— /M54 .

(46) In pairs, please. 15N A\ —41.

(47) One at a time./Let’s do it one by one. — A>3k / iEFAT—A—A KA

(48) Now you, please./Your turn (Student’s name). iR T - /52K T -

(49) Next, please. Now you do the same, please. F—47, 1EMIFFERISNIE,

(50) Let’s act./Let’s act out/do the dialogue. FAI 1R XS 1 o

(51) Who wants to be A? #EAETE A (4 A?

(52) Practise the dialogue, please. 12k > %) iffi o

(53) Now Tom will be A, and the other half will be B. BLIEZMHHE A (4 A, 5 —F24/E
PYEA (B

(54) Please take (play) the part of ... 1E#) -+

(55) Whose turn is it? #¢2|#E T ?

(56) It’s your turn. 52 FIR T »

(57) Wait your turn, please. 15 555 A/R IR o

(58) Stand in line./Line up. 34 —HE. / HEBA .

(59) One by one./One at a time, please. —/> K.

(60) In twos./In pairs. P A —41.

(61) Don’t speak out. ANEL i Hi oK .

(62) Turn around. ¥ & .

7. 153K (Request)

(63) Could you please try it again? /& (1) REFFiA— Fng?
(64) Could you please try the next one? 15Xk N —Mufng?
(65) Will you please help me? {4 Ji i 15 Bh F g 2

8. 8ifh (Encouraging)

(66) Can you try? /i (f1]) AEIX— FHg 2

(67) Try, please. i %k — T o

(68) Try your best./Do your best. SR K115 ) !

(69) Think it over and try again. I\ EL A% —F, A5 Pl
(70) Don’t be afraid/shy. NEFH I / FH o

9. 84 (Issuing a command)

(71) Say/Read after me, please. 1 ERFK Ul / 352,
(72) Follow me, please. i# BRFK I / ZFeeeeee

@ WO i



(73) Do what I do. PRI .

(74) Repeat, please./Repeat after me. 158 E . / IHFIRKELE

(75) Once more, please./One more time, please. &K — 1K

(76) Come here, please. i1 K

(77) Please come to the front./Come up and write on the blackboard/chalkboard.
TERIET K. / BIRTHR, R R L

(78) Come and write it on the blackboard. & >k 5 FI| B4R I,

(79) Please go back to your seat. i [F]J8EAT .

(80) In English, please. i1 H e if

(81) Put your hand up, please. /Raise your hand, please. iii4~F .

(82) Put your hands down, please./Hands down, please. 154 F-H F .

(83) Say/Write it in Chinese/English. FIViE / JEiE / 5,

(84) Please take out your books. i1 55 Hi k.

(85) Please open your books at page .../Find page .../Turn to page ... ig ] 15, B F]------ Pl
I (s o 2 ECIREE i

(86) Please answer the question/questions./Please answer my question (s). 15 [F]ZFiX A~ (44)
W) R,/ P 2 D ) R

(87) Please read this letter/word/sentence out loud./Please read out this letter/word/ sentence.
TR L XA B /B /A /IE AN RE / R /A

(88) Please stop now./Stop now, please./Stop here, please. 1AL FoKo /155 HIX HL .

(89) Clean up your desk/the classroom, please. 15 FEH RIS / 15 FT FIHE .

(90) It’s clean-up time./Tidy up your desk/the classroom. HLAE 2 KFIBRI ] / T EAR
PR |

(91) Put your things away./Clean off your desk./Pick up the scraps.
TR R R . BRI IRI T /R — FRIR P

(92) Clean the blackboard. 15— F 2R,

(93) Plug in the tape-recorder, please. 1 {di— F % &4/l

(94) Put the tape-recorder away. 15385 & HLIGE K .

(95) Put the tape in its box/cassette. i i s £ 1~ HL / wdaiy &

(96) Listen and repeat. 5cWr, ARG HEE .

(97) Look and listen. & Jf-r .

(98) Repeat after me. 1R K FHE .

(99) Follow the words. 15 & % H14] .

(100) Fast./Quickly!/Be quick, please. th fio /& H— i,

(101) Hurry!/Hurry up, please. T !/ i H— .



(102) Slow down, please. i 1% — 1.
(103) Slowly. 218k,
(104) Bring me some chalk, please. i 43 K FE LR ZE K.

10. 2 ) F02& 4 (Prohibition and warning)

(105) Stop talking./Stop talking now, please. 5l ¥ i% T« / BULETE HIBLAE T .
(106) Don’t talk./Everybody quiet, please. ¥t i%. /15 KK %Hk.

(107) Don’t be silly. HI{E T .

(108) Settle down. 534 .

11. ¥4} (Evaluation)

(109) Good, thank you. fR%4f, H#HIK.

(110) Good!/Very good./Good job./Good work./Good example.
U TARGS | AN | AR 1 B RER

(111) A good answer./Nice work. [FIZAHR 4T / AT .

(112) Excellent./Great!/Well done./Very good./I like the way you ...
PR T/ ORBE T /A /AR LR FREIRAR - BT 2

(113) That’s interesting! E. A7k !

(114) Don’t worry about it./No problem. JI|#H:Cro / ¥ 0] L

(115) OK!/That’s OK. #ff]. / ¥4 4 .

(116) T don’t think so. FIA N A IEIXFE

(117) That’s not quite right, any other answers?/That’s close./That’s almost right.
AFARGY], A HAB I Z S 2/ A .

(118) Not quite, can anyone help him/her?/Try again. /S Z1RHV], 5 N FeHAth / ih— F e 2
[ T

(119) A good try. {RIF (524K

12. HE2{EW (Setting homework)

(120) For today’s homework ... - R PAEMD s e -+

(121) Practise after class./Practise at home. U F / [P Z >,

(122) Say it out loud, before you write it down. 5K E Bi ok, 5 K.

(123) Copy/Print/Write each word twice. 4™ FLii] 5 1y i

(124) Remember (Memorize) these words/sentences. 1c\ {1 X5 FLis] / f1 F

(125) Learn these words/these sentences/this text by heart. it/ X 45 HLii] / iX 46H)
[ IXFHFURIL

@ WO i



(126) Do your homework./Do the next lesson./Do the new work. #(fEMV. / 7> F—if.
/ OB DR

13. T iR (Dismissing the class)

(127) Hand in your workbooks, please. 1 #/F AR 2k

(128) Time is up. FAJF] T,

(129) The bell is ringing. #2111 .

(130) There’s the bell. £ T .

(131) There goes the bell. 1 T .

(132) Let’s stop here. 4> Rl 23X H

(133) That’s all for today. 4 R gt 21 4 1k .

(134) Class is over. Fif.

(135) Goodbye./Bye./See you next time. fUL! / FEH! / FkIL!
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Evaluation Sheets





