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HOW TO USE
THIS TEACHER'S GUIDE

e Guicjgz"q"cjm s Companions

This guide covers the second semester of the Grade 4 level of the Learning English
program.

You should also have:

e A set of large vocabulary cards.

e An audiotape or a multimedia CD that covers the oral part of each lesson.

Each student should have the companion:

e Student book.

e Activity book.

e A set of small vocabulary cards.

Where to Start

Start by reading the next two sections: “Philosophy of the Learning English Program”
and “Your English Classroom”. These two sections describe what is new about the Learning
English program, why it works and how to make your role as a teacher most effective.

Next, read “Ways to Introduce Vocabulary” in the “Teaching Techniques” section at the
back of the guide. This section offers ideas about teaching the Learning English program
and covers information frequently referred to in the lessons. You will want to consult this
and other sections in the back of the guide as you work through the lessons. If you read this
section first your lesson preparation will go more smoothly.

Work through Each Lesson

This guide covers twenty-four new lessons and four review lessons in 4 units (six lessons

0 HOW TO USE THIS TEACHER'S GUIDE
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with a review lesson per unit). The last lesson of each unit is a review.

Each lesson has the same format.

e TEACHING GOALS

e TEACHING PREPARATION

e CLASS OPENING

e NEW CONCEPTS

e ACTIVITY BOOK

e CLASS CLOSING

The lessons purposely contain more activities than you can probably use. As you prepare
each lesson, make a note of what you might cut if you run out of time in the classroom.

If you do run out of time, always conclude a lesson with the class closing anyway.
Always start the next class at the beginning of the next lesson.

You can also substitute and adapt activities to meet the needs of your students. For
example, if your class needs more practice saying particular words or phrases, cut a creative
activity from your lesson to make room for more drill. Remember, however, that too
much drilling for perfect pronunciation and comprehension can get in the way of language
development. More and more teachers are discarding mechanical drill (repetition) for
meaningful drill, such as picture prompts, word substitution and free substitution (where the
students make up their own sentences).

The lessons refer to how-to information in the back of the guide about:
e Teaching techniques for introducing, practicing and reviewing vocabulary that
you can adapt to your lessons.

e Teaching techniques for helping with pronunciation.

e How to make resources for your classroom, such as posters, puppets and displays.

e How to play key language-learning games and supplemental games.

The back of the guide contains a section on games for quick reference. It also includes
the vocabulary, the structures and expressions of this level.

Adapt It!

We have designed this guide for beginning teachers. It introduces and uses a small
repertoire of language-learning techniques. If you have experience teaching English, draw on
other techniques you know.

This guide provides you with suggestions only. You can follow it step by step or you can
create your own steps. Adapt the lessons to fit your teaching experience, the needs of your
students and the resources available to you.

0 HOW TO USE THIS TEACHER'S GUIDE
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PHILOSOPHY OF THE
LEARNING ENGLISH PROGRAM

The Learning English program aims to help Chinese students learn to speak
conversational English and to help Chinese teachers improve their own English and English-
teaching skills. The complete program covers twelve grade levels: grade one to grade twelve.

The program stresses communication and conversation. It focuses on talk (listening and
speaking). It gives the students many opportunities to talk in many different conversational
situations: student-to-student, student-to-group, student-to-teacher, and student-to-class.
The students often role-play and invent conversation. All this talk develops the skill to
communicate real meaning. It promotes flexible language use so that the students can
function in a variety of situations.

The program is holistic and integrative. At beginning levels, it stresses listening and
speaking, but it also integrates reading and writing. It creates a balance among all language
skills, which is key to language instruction and crucial to language development. Language
development occurs in step with changes and growth in consciousness. The four language
skills (reading, writing, speaking and listening) naturally reinforce each other in a child’s
language development. Children need to learn English the way they learned their own
language: through listening to people around them speak words and phrases. In English
classes, children need many opportunities in a wide variety of situations to explore, construct
and convey meaning; to clarify and reflect on their thoughts, feelings and experiences; and
also to play, experiment and use their imaginations.

The program models the process of children’s language development. Children master
new words as part of developing ways to make meaning. It takes time. Different students
develop language in different ways and at different rates, and good teachers adapt their
classroom activities to accommodate individual student needs. Not everyone will achieve the
same fluency at the end of each teaching unit. For this reason, the program first exposes the
children to new words and then lets them encounter and use these words again and again in
different contexts throughout the class year.

o PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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The program stresses active student-centred experiences. It frequently involves the
students in pair and small-group activities that require them to create their own conversations
in English. It includes games, songs and role-playing where the students invent and interact
in English. It emphasizes engaging, motivational activities that encourage the students to
communicate in English and to respond personally and critically. The more the students
actually talk in English, the faster their language skills develop.

The Learning English program works best if teachers encourage the students to talk as
much as possible. Teachers should guide and structure activities, demonstrate and model
conversation, and correct the students where necessary. The program, however, does not
centre on what the teacher does at the front of the classroom but on what the students do
within it.

The program stresses meaningful learning situations. The program engages the students
in situations where they need English to cope with authentic English-speaking contexts:
to make a request, to express a feeling, to accomplish something, to find out essential
information or to complete a task. The students feel more motivated to learn English in real
situations, and they learn natural language patterns rather than artificial classroom dialogues.

The program stresses thinking as an essential part of communication. To communicate,
a person must have something to tell. Often in this program, teachers set up classroom
experiences that allow the students to formulate a point of view: to think about and share
their own personal experiences; to value others’ ideas and experiences; and to imagine and
create new ideas through language.

The program stresses language immersion. Each lesson exposes the students to a lot of
English, more than it expects the students to master or understand completely. To the extent
possible, teachers should strive to surround the students with English. The classroom should
contain a good range of English-language posters, picture dictionaries, newspapers, books,
letters, postcards, signs and magazines. The walls of the classroom should display vocabulary
pictures and words. Teachers should label items in the classroom with big cards showing the
English words.

The program stresses risk-taking in a supportive environment. No one can learn a
language without making mistakes. If the students fear failure, they will not try new words
and phrases and they will not progress. The students need lots of support and assistance
to experiment with new language structures. They need praise for the content of what
they say rather than constant correction of pronunciation and vocabulary. Therefore,
good language teachers give their students lots of praise and encouragement. They help the
students use new words and phrases by providing many models, demonstrations and clues.
Good teachers frequently encourage the students to invent their own questions, responses and
conversations, and they congratulate the students for taking risks.

The program stresses a motivational classroom environment. It provides many
opportunities for play, songs, games and surprises to make English class fun. The program
aims to foster a desire to learn so that the students will attend to the lesson and feel inspired
to practice English outside of the classroom.

o PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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Overall Goals of the Learning English Program

Each level of the program identifies specific objectives for mastering vocabulary,
grammar, conversation, reading and writing. Teachers, however, need to treat these
objectives as part of larger, life-long goals, not as isolated targets. The program aims to
support the students as they continue to learn English throughout their schooling and
throughout the rest of their lives.

Teaching with the Learning English Program

This program stresses:

e Interactive conversation, not just lists of vocabulary words and grammatical
structures.

e Flexible language use in a wide range of situations, not just memorization and
chanting.

e Understanding and expressing overall meaning, not just learning isolated parts of
language.

e Authentic real-world situations where, for example, children play games, ask for and
give information, and express likes and dislikes.

e Everyday language among native English speakers. Many informal expressions
and common idioms are included in the curriculum, as well as formal structures
demonstrating grammatical patterns.

The program provides:

e An audiotape of North American English speakers. The students become used to
hearing and understanding a variety of inflections and tones, not just formal British
accents.

e Good-quality literature that lets the students develop understanding of whole units of
meaning, not just isolated words; that motivates the students’ interest; and that provides
moral instruction for character development. The lessons use translation of well-known
Chinese stories as well as traditional and modern English stories.

e Step-by-step instructions for innovative English-teaching methods for the teachers
to use in the classroom.

e A wide variety of student-centred activities, including dialogues, role-play, games,
story-writing, small-group activities, TPR (Total Physical Response) activities and
drills.

e Ways to help Chinese teachers improve their own English as they prepare for
lessons. The teacher’s guide is very detailed and contains many tips for teaching
English.

@ PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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Whajt about Phone jc ?

Pronunciation forms an important part of any language program. Young students mimic
well. They often learn pronunciation by listening to, and imitating, good role models.

Too much emphasis on correct pronunciation, however, can make the students afraid to
speak because they worry too much about pronunciation errors. Teachers must gently guide
the students to understandable pronunciation, but never let pronunciation become more
important than meaning and communication.

This program introduces pronunciation exercises when new vocabulary has sounds that
Chinese children may find difficult to produce. The beginning level contains a few phonetic
drills. Later levels offer more phonetic drills, such as minimal pairs. Older students, at
advanced levels, learn symbols for certain sounds, so they can use a dictionary to pronounce
unfamiliar words. As much as possible, the program presents these drills in the context of the
meaning of words and phrases.

This program does not teach an entire phonetic alphabet, such as the International
Phonetic Alphabet (IPA), for three reasons. First, in learning the English language, the
students already struggle to decode a new set of written symbols. The IPA adds another
layer of symbols without helping the students to understand the new language. Second, the
IPA focuses attention on written language. This shifts the focus away from listening and
speaking. The students learn pronunciation best through aural-oral practice, not through
reading symbols for sounds. The students who depend too much on written text may also
have difficulty speaking spontaneously in conversation. Third, the IPA reinforces the primary
importance of correct pronunciation, but this program emphasizes understanding and making
meaning. Pronunciation comes second. After all, many good communicators in English do
not pronounce words neatly and clearly or even correctly; they use context and language to
express themselves.

Teachers, however, need to pronounce words correctly. Teachers should check their
pronunciation periodically with a tape recorder. Teachers should practice speaking English
outside of the classroom whenever possible, preferably with a native speaker. Teachers can
tune their ear to correct pronunciation by watching English television and movies.

We encourage Chinese teachers of English to learn the IPA so that they understand the
distinctions and similarities among different sounds. The IPA also helps teachers to focus on
individual sounds and examine ways to produce them. This helps teachers work out the best
way to teach these sounds in their own classrooms.

What about Grammar?

This program introduces grammar naturally and gradually. At beginning levels, it teaches
the students how to recognize and imitate certain grammatical structures and patterns, but
it does not emphasize grammar. At more advanced levels, it explicitly presents points of
grammar to help the students understand the patterns or certain structures.

a PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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The students should always learn and practice grammar rules as part of communicating
meaning. Research has shown that isolated grammar drills and workbook exercises in which
the students apply grammar rules by rote do not lead to effective language learning. The
students learn the formulas for such exercises quickly and complete them without much
thought. They often do not transfer the grammar they practice in isolated exercises to their
own conversation or writing. Without an emphasis on communication, the students do not
link grammar rules to meaning. The program endorses teaching grammar through methods
such as mini-lessons and games, and helping the students to edit their own creative writing
and to keep diaries of their own grammar difficulties.

We remind teachers to avoid stressing correct grammar at the expense of their students’
confidence. Teachers who idolize correct grammar intimidate the students and inhibit the
willingness of the students to experiment and take risks with the new language. For example,
a good teacher would never correct the grammar of a student trying to express meaning. In
one notorious story, a teacher asks a student: “How is your family?” The student stammers:
“L... grandfa... die.” The well-meaning but insensitive teacher instantly replies: “Oh, your
grandfather died? Now, listen carefully. ‘My grandfather died.” Can you repeat that?”

Above all, communication counts, not correctness. Learning English aims to help the
students experience the joy and comfort of being understood and of understanding others.

What about Memorization?

Memorization has its place in a foreign-language program; it is an important way,
though not the only way, to learn new concepts. The students ultimately must memorize the
vocabulary and structures of a foreign language before they can consistently produce these
structures in conversation and writing. Memorization occurs through practice and games,
recitation, repeated exposure, memory tools and individual study. The students also benefit
from memorizing songs, chants and short passages in the new language.

English speakers refer to memorization as learning by heart. Memorizing should connect
something to your heart and make it deeply part of you. Memorizing without understanding
often leads nowhere. The students often store information learned by rote as random sets of
meaningless words instead of richly connected personal experiences, thoughts and feelings.

We advise teachers to always help the students understand and form personal connections
with texts and words before committing them to memory. Then memorization becomes an
exercise of the heart.

Translating passages into a foreign language helps the students study that language.
Translating reveals grammatical differences and allows the students to explore word choices
and to practice using different idioms and structures correctly. Translation, however, is a
difficult and precise art that requires specialized study to perfect. This program introduces a

@ PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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few translation exercises at advanced levels, but it does not emphasize translation for several
reasons:

Translation can inhibit the students’ spontaneous use of a foreign language. The goal is to
free the students from constantly translating their native language so that they can experiment
directly with expressions and thought constructed in the new language.

Too much translation may also make the students think that they must understand every
word they read. They do not. They need to grasp chunks of meaning. Focusing too much on
individual words and phrases interferes with the process of reading.

Too much translation also restricts the students to texts written by others. Teachers should
encourage the students to create their own texts in the new language in a variety of forms:
letters, short descriptions, little stories, poems, essays (at advanced levels) and many others.
In such exercises, the students should redraft and revise their own writing several times until
it is clear, vivid and correct. The students work harder on their own creative writing, drawn
from their own experiences, rather than on translating other people’s work.

@ PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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YOUR ENGLISH
CLASSROOM

Mgk Your Cjas room Welcomin

Children need to feel safe. They need to trust that no one will make them feel stupid or
ashamed. They need to feel like they belong. They like to feel surrounded by friends. They
want to be active and to participate. They love to laugh and play. They love surprises. They
want to feel special. And most of all, children need to feel cared for.

When your classroom environment provides for these needs, children will be motivated
to learn and will work hard.

If you really care about each of your students, you will teach from your heart. That is the
best way to create a genuinely caring community in your classroom. Here are some other
practical suggestions for creating a stimulating learning environment:

e Keep a brisk pace throughout the class. Drills and question-and-answer periods should
be very rapid.

e Allow lots of opportunity for the students to talk and play in pairs and small groups.

e Move throughout the classroom. Don’t always stand at the front of the room! For some
review sessions, stand at the back of the classroom or at the side. During your question-
and-answer drills, walk around the classroom. When observing the students practice,
be sure to move to different areas. The students become extremely attentive when the
teacher is standing nearby. In classrooms where space is tight, why not move the desks
against each side wall to make space for an aisle down the centre of the classroom?
Then you can move easily throughout the classroom and have closer contact with the
students.

e Vary activities frequently: some demonstration, some oral question-and-answer, some
small-group work, some song and game, some writing. The lessons in the Learning
English program are already designed to do this.

e Be sensitive when correcting the students. Focus on praising them for what they do well.
Especially reward the students with praise when they take risks and try pronouncing

@ YOUR ENGLISH CLASSROOM
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words or making sentences that are unfamiliar. Remember, learning to speak a language
involves lots of courage to take risks and making many, many mistakes. Mistakes are
a natural and very frequent part of language learning. Help the students to understand
this.

e When offering correction, focus on one problem at a time (otherwise you can
overwhelm the students). Pick the most important error to correct. Do not jump
on every error the students make when speaking or the students will become self-
conscious and afraid to speak. Make your correction very matter-of-fact, and do not
dwell on the error. And don’t forget to praise the students for trying: Good try!

e [f a student answers a question incorrectly in the class, get the class to help the student.
If you can, offer correction privately to the student before or after class. A good
opportunity is when the students are practicing together in pairs. Always be very
careful not to embarrass a student in front of others.

e Display the students’ drawings, posters and words on the walls. This helps the students
feel that the classroom is theirs, not just yours. It also shows the students that their own
work is very important.

Mgk Your C room a Cultural Island

Many foreign-language teachers try to make their English classrooms places that
surround the students with English culture. This gives the students a context for English
words and phrases and adds a sense of adventure to learning English.

Try some of these ideas:

e Display maps and magazine pictures, English-language picture books, travel brochures,
English magazines and newspapers, advertisements, objects and photographs showing
the culture and lifestyle of native English-speaking people. You can hang items
from the ceiling, post them on the walls or set up a table at the back of the room
where the students can examine cultural objects. Many teachers collect these items
through friends who travel or by requesting free brochures from government tourism
departments, travel agencies or businesses in North-America.

e Write English proverbs on strips of paper and hang them up. Find short poems to write
in large letters and hang them on the walls.

e Play English pop songs on the tape recorder as the students are coming into the
classroom and as they are leaving.

e Encourage the students to help make displays. Many teachers appoint a few of the
students to stay after class to help make displays for each unit. For example, on the
bulletin board, pin up magazine pictures of people. Add an empty speech bubble above
each person. Ask the students to write sentences in the speech bubbles.

e Collect baby photographs of the students in the classroom. The students can write a
sentence and put it beside any one of the photographs.

e Put cartoons without the punch lines on the wall. The students can make up punch lines
of their own to add.

@ YOUR ENGLISH CLASSROOM
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Unit 1
Days and Months

General Goals for Unit 1

The prime objective of all units of the Grade 4 Learning English program is to expand the
children’s English language in concepts of interest to them at their grade level.

The Grade 4 Learning English program provides students with a balanced approach to
literacy by introducing them to the six receptive and expressive strands of English Language
Arts (ELA) including: reading, writing, listening, speaking, viewing and representing.

This unit introduces children to words and expressions they might use in everyday life.
Students will be expected to master these words and phrases through applied practice in the
classroom.

Each lesson is organized under the following headings:

TEACHING GOALS: Specific objectives for the lesson.

TEACHING PREPARATION: Materials that you will need to teach the lesson (props,
puppets, tape recorder, etc.).

CLASS OPENING

* Greeting and Review: Welcome the students to class and briefly recap the material from

the last lesson to refresh the students” memory.

* Lesson Hook: Warm up the class for the new lesson by capturing the imagination of the

students with a Lesson Hook.

NEW CONCEPTS

Each lesson in the Student Book contains some or all of the following activities:

1. Listen and say!

* New vocabulary and expressions that will be taught in the lesson.

* Activities that train the ear to recognize new vocabulary through listening and
repetition.

* Demonstrate: Visual strategies and techniques that will further enhance and
embed the new material into students” minds.

* Practice: Activities that require the students to apply their new knowledge
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working in groups, with a partner, or alone.

2. Let’s sing! (or chant!)

These fun and interactive sections teach students new concepts through song and dance or
chants. Students participate actively, have fun and learn at the same time!

3. Let’s play!

By participating in games and role-play activities, students must think about and apply the
new content from the lesson in order to successfully complete the activity.

4. Let’s do it!

These sections are designed to engage students actively in one or another of the six
strands of language arts: reading, writing, listening, speaking, viewing or representing.

Optional

These are extra activities that can be included if there is time (guest speakers, songs
beyond those in the text, etc.).

Please note that not all the lessons always contain all activities. You can use your
Teacher’s Guide to follow along with the activities from the Student Book.

ACTIVITY BOOK

Explain the activities from the Activity Book and help the students complete them.

CLASS CLOSING

* A short review of the material taught in that lesson and a positive reinforcement or teaser

about the fun lesson coming up.
» After-Class Activities: Include tasks that students can do at home to practise and
reinforce the new material.

Speci ic Goals for Unit 1

Knowledge and Skills

1. Students will be able to do the following:
* Use both cardinal and ordinal numbers from 1-12 (first to twelfth).
* Be introduced to the days of the week as ordinal numbers.
* Be introduced to months of the year as ordinal numbers.
* Use both cardinal and ordinal numbers from 13-31(thirteenth to thirty-first).
* Be introduced to Chinese Holiday and Festival dates.
* Be introduced to a story about months and special dates.
2. Students will be able to recognize, understand and use the following vocabulary:
first, second, third, fifth, eighth, ninth, twelfth
March, April, May, June, July, August, month, today
say
when
3. Students will be able to recognize, understand and use the following expressions:
* Who is the first?
* What day is it today?
* It’s Wednesday.

Unit 1 Days and Months e



* Can you say this month in English?
* What’s the date?

e It’s December 12.

* When is your birthday?

* It’s August 19.

* When is Notional Day?

e It is October 1.

Learning Strategies
Students will be taught the following basic learning strategies:
* To observe simple English conversations in everyday situations.
* To develop the habit of listening to the audiotape and repeating the sentences.
* To concentrate when learning.
* To take the initiative to ask questions of the teachers or of other classmates.
* To listen to and learn songs that will help them remember English expressions.

Affect and Attitude

Students are expected to do the following:

* To develop an interest in and curiosity for learning English and to find opportunities to
practise their listening skills.

* To try to imitate and use English in everyday life.

Cultural Awareness

Children are expected to learn how to share ideas about experiences they have at a new
grade level in school.

@ Unit 1 Days and Months



TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
first, second, third, fifth, eighth, ninth, twelfth

2. Students will be able to recognize, understand and use the following expression:
Who is the first?

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 1
e Nominal, cardinal and ordinal flashcards for the numbers in Lesson 1
* Cards/papers for making the number game

Unit 1 Days and Months e



CLASS OPENING

Greeting and Review

Greet the students back to school in English with: Hello Grade 4 students! Here we are,
back in class again. Today we’ll start the second book for Grade 4 Learning English!
Ask students if they recall any of the concepts they learned in their last book.

Lesson Hook

Tell the students to open their books to Unit 1. Open your own book and show the
students what they should look for. Ask the students what they think the people in the picture
on the front page for Unit 1 are doing.

Teacher: Take a look at the picture on this page. What are these people doing? Where
do you think they are? What special day do you think it is in China? This unit is about
days and months of the year!

Teacher: Now turn to page 2 in your book. Look at this page. Can anyone tell us what
this lesson is about? Yes! It is all about numbers! Very good! You know the numbers
in rows 1 and 2. Those are nominal and cardinal numbers. Today you’ll learn about
ordinal numbers!

Nominal, Cardinal and Ordinal Numbers

A nominal number names something — a telephone number, a player on a team. Nominal
numbers do not show quantity or rank. They are used only to identify something.

A cardinal number tells how many. Cardinal numbers are also known as counting
numbers, because they show quantity.

A ordinal numbers tells the order of things in a set — first, second, third, etc. Ordinal
numbers do not show quantity. They only show rank or position.

NEW CONCEPTS

1. Numbers

Teacher: Look at the numbers in Part 1. You know the numbers in rows 1 and 2.
Let’s read them together.

1 one first

2 two second
3 three third

4 four fourth
5 five fifth

6 six sixth

7 seven seventh
8 eight eighth
9 nine ninth
10 ten tenth
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11 eleven eleventh

12 twelve twelfth

The numbers in the row 3 are called ordinal numbers.

Say the words. Have the students repeat the words after you.

Say: Let’s listen to the audiotape and follow along in our books. Touch each word as
you say it.

Walk around the classroom helping students as necessary.

eDEMONSTRATE

Say: Let’s play a matching game.

Put the nominal, cardinal and ordinal cards for the 12 numbers in Lesson 1 on the front board.
Mix them up. Call up students one by one to find the three matching cards for each number.

Scaffold the students as they do this activity.

It is very important to help students reach the correct response to a question. You can
give them clues to help them along the way. This is called scaffolding. Simply telling a
student he/she is wrong does not encourage a student to want to attempt further questions!

ePRACTICEe
Group Work: Number Game

Number Game Rules
Ask students to form groups of four.
Give each group of students three pieces of paper.
Students fold the three papers into twelfths.
Cut the papers apart so that there are three sets of 12 pieces of paper (like cards).
Students write the nominal, cardinal and ordinal numbers on each of the three sets of
papers for the numbers in this lesson:

1 one first

2 two second
3 three third

4 four fourth
5 five fifth

6 six sixth

7 seven seventh
8 eight eighth
9 nine ninth
10 ten tenth
11 eleven eleventh
12 twelve twelfth

Groups mix up the three sets of cards and lay them out on the table.
Group members take turns finding the three cards that make a group for each of the sets
of numbers.
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Students keep the cards they get right. If they do not get them right, the cards go back on
the table and the next person tries to make a set.
The student with the most sets of cards is the winner!

2. Who is the first?

Say: Look at the picture in Part 2.

Ask: Who is the first, the second, the third?

Discuss the placing with the students.

Practice this activity by bringing three students to the front of the room and having them
recreate a race.

Ask the rest of the students again: Who is the first, the second, the third?

3. Let’'s do it!

Read and match.
Tell students to match the cardinal number in the first row with the ordinal number in the
second row by drawing a line between the correct pairs of numbers.

Optional
Place Game

Place Game Rules
Play Red light, Green light (or any other game where students can come in first, second,
third, etc.). At the end of the game, ask the students: Who is the first, the second, the third?

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.

Point to the page and walk around the class so that everyone can see.

There are two pages in the Activity Book for every lesson. Depending on how much time
you have, you can have the class do one or both activities. In Chinese, explain the activities
to your students.

CLASS CLOSING

Say: Excellent! You have finished the first lesson in the first unit in the second book
for Grade 4! Give yourselves four big claps! See you tomorrow!
Students should reply: Goodbye teacher! See you tomorrow!

After-Class Activities

Students can draw a picture of their favourite animals running a race (dog, cat etc.). They
should label the animals first to twelfth depending upon where each animal will come in the
race. Students can share their drawing the next day in class.

@ Unit 1 Days and Months



TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
say, today

2. Students will be able to recognize, understand and use the following expressions:
What day is it today?
It’s Wednesday.

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 2

* Word cards for Lesson 2

* A large English yearly calendar

* Straws and paper to make a days of the week pinwheel for Part 4

* Teacher Days of the Week pinwheel
Unit 1 Days and Months @



Interesting Facts about the Days of the Week

The days of the week have been named after the seven planets in classical astronomy
since the Roman period:

Monday Luna Moon

Tuesday Mars Mars

Wednesday Mercurius Mercury

Thursday luppiter Jupiter

Friday Venus Mars

Saturday Saturnus Saturn

Sunday Sol Sun

CLASS OPENING

Greeting and Review

Greet the students by name as they come in the classroom! Then say: Hello Classity Class!
Remind the students to respond with: Hello Coachity Coach!

Whole Brain Thinking Instruction

Classity Class and Coachity Coach are two Whole Brain Thinking introductions that the
students learned about in Book 7: the first Learning English Book for Grade 4! Use these
terms frequently to get students to respond immediately in the way you want them to!

Lesson Hook

Tell the students to open their books to Lesson 2.
Say: What do you think this lesson is about? Very good! It is about the English words
for the days of the week.

NEW CONCEPTS

1. Days of the week

Say: Look at Part 1 on page 4. The teacher is explaining the days of the week to you.
She is telling you which is the first, second, third, fourth, fifth, sixth and seventh day.
Which day does she call the first day? The second? The third? And so on?

Say: Here are the new words in this part of Lesson 2:

week, say
Say the words. Ask the students to repeat them after you.
Remind the students to touch each word in their books as they say it.

@ Unit 1 Days and Months



Listen to the audiotape and ask the students to read along.
Walk around listening to them as they read.
eDEMONSTRATEe
Call up seven students. Give them each a flashcard with the name of a day of the week on
it: Monday, Tuesday, Wednesday, Thursday, Friday, Saturday, and Sunday.
Ask: What day is the first? The second? etc.
Students respond with:
Monday is the first day.
Tuesday is the second day.
Wednesday is the third day.
Thursday is the fourth day.
Friday is the fifth day.
Saturday is the sixth day.
Sunday is the seventh day.
ePRACTICEe
Class Work
To extend the demonstration, mix up the seven days of the week and ask the students
which day is the first, the second, the third etc.

2. What day is it?

For this activity you will need a large calendar that the students can all see. You can use
the overhead projector to assist you if necessary.

The calendar should show the months of the year, the days of the week and all of the days
of the month.

Say: The new question for Part 2 is: What day is it today?

Play the audiotape and ask the students to read along.

eDEMONSTRATE

Using the large calendar, point to a day of the week and ask the students:

What day is it?

Expect the students to respond with:

It’s ... It’s the ... day of the week.

Put the expected response on the board so the students can see what they need to model
after.

Point to many dates on the calendar and ask the students to respond.

ePRACTICEe

Pair Work

Ask the students to pair with their shoulder partner.

They can take turns pointing to the calendar on page 4 in their Student Book and asking
the question: What day is it?

3. Let’s sing!
Song: Monday is the First Day of the Week

Play the song for the students.
Ask the students to look at the song on page 5.
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Say: How many verses are there in the song?

Students should reply “four”.

Remind the students that each verse has the same beat and rhythm.

Go through the song with the students pointing out any new words to them.
Explain to the students that they already know all the other words in the song.
Read the song line by line with the students.

Play the song again, asking the students to stand up and sing along.

Spin the wheel.

How to make a Days of the Week Pinwheel?

and Spin the Wheel Game Rules
Students can work in groups of three or four to make a days of the week pinwheel.
The wheel requires:
* | straw
* 7 cardboard arms
* a large circle for the centre of the wheel
* 7 squares of paper with the days of the week printed on each
* a straight pin
* a piece of plasticine.
Instructions:
1. Print the days of the week and their order on the seven pieces of paper.
2. Attach each of the days of the week to the seven cardboard arms of the pinwheel.
3. Colour the centre circle of the pinwheel.
4. Glue each of the days of the week arms to the cardboard centre circle.
5. Push the pin through the centre circle and then through the straw.
6. Put a piece of plasticine at the back of the pin to keep it attached to the straw.
7. Turn the wheel. Point to one of the arms and say: What day is it?
8. Students in the group take turns responding with: It’s ... It’s the ... day of the week.

Game: Go to the Day!

Go to the Day! Rules

The days of the week flashcards are posted on the wall of the classroom.

The teacher says to the students:

Go to the second day of the week. (Tuesday)

Go to the third day of the week. (Wednesday)

And so on...

The teacher can change the instructions from “go to the first or second day” to “go to
Monday or Tuesday”.

The teacher can also tell the students how to go to the day of the week: walk, hop, jump, etc.

Students who go to the wrong day of the week must sit down.
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ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Label the different rows of students in the classroom by different days of the week.
Say: The second day of the week can go now! Goodbye Tuesday!
Students should respond with: Goodbye Teacher!

After-Class Activities
Students can sing the new song to their families.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
month, March, April, May, June, July, August

2. Students will be able to recognize, understand and use the following expressions:
Can you say this month in English?
What’s the date?
It’s December 12.

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 3
* Flashcards for lesson 3

* A monthly calendar

* Months of the year cards

* Cards for a months of the year game
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Months of the yea

There are 12 months in a year:
1. January (31 days)

2. February (28 days; 29 days in leap years which occur every 4 years)
3. March (31 days)

4. April (30 days)

5. May (31 days)

6. June (30 days)

7. July (31 days)

8. August (31 days)

9. September (30 days)

10. October (31 days)

11. November (30 days)

12. December (31 days)

CLASS OPENING

Greeting and Review
Greet the students. Play the days of the week song and ask the students to sing along.

Lesson Hook

Tell the students to open their books to Lesson 3.
Teacher: In this lesson, you will learn the English words for the months of the year.

NEW CONCEPTS

1. Months of the year

Say: These are the new words and expression in this part:
month, March, April, May, June, July, August
Can you say this month in English?
Go through the months of the year on page 6 of the Student Book, asking students to
repeat each word as you say it.
Play the audiotape asking the students to read along. Play it 2-3 times, as necessary,
listening to the students and helping those having difficulty.
eDEMONSTRATE e
Put the 12 flashcards for the months of the year on the blackboard.
Ask the students to choral read the months of the year together as you point to each one.
Call students up one by one and say: Can you say this month in English?
Practice with all 12 months of the year.
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Tell the students to look at Part 2 on page 7.
Say: The new question and answer in this part of the lesson is:
What’s the date? It’s December 12.

Ask the students to repeat the question and respond after you.

Play the audiotape and ask the students to read along.

eDEMONSTRATE

Using the calendar, point to a day of the month and ask the students to tell you what day it
is. For example: December 12.

Say: What’s the date?

Students must respond with: It’s December 12.

Do this with several students in the class or all of the students depending upon their focus.

oePRACTICEe

Group Work: Make a board game

Months of the year/Days of the week?
Rules of the Game
Students make a board game that has 36 squares on it in a snake pattern.

Students fill in the 36 squares, as follows:
12 squares — months of the year
12 squares — specific days in the year (for example: March 12)
7 squares — days of the week
5 squares — free squares
Each student takes turns rolling the dice.
If they land on a month of the year, they must say (for example):
This is February. It is the second month of the year.
If they land on a day of the week, they must say (for example):
This is Monday. It is the first day of the week.
If they land on a specific date, they must say (for example):
This is March 12.
If they land on a free square, they are safe; they can stay there until their next turn.
If they say the lines correctly, they move forward one square. If not, they must go back to
the beginning.
The winner is the student who reaches the end first.
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3. Let’s chant!

Chant: January, February

Tell the students to look at the chant on page 7.

Play the chant through once so the students can hear the rhythm.

Play it again and clap to the beat with the students.

Then explain to the students that the chant is in pairs of lines. The first line in each pair
introduces two months of the year in order, starting from January, February and ending with
November, December.

Put the chant on the board. Underline the months of the year. This will help the students
see that there are really only six other lines that they must remember.

Say: The pairs of lines in this chant are patterned.

Ask: Who can see the pattern?

Patterning

Often songs, chants and even stories are patterned so that students can predict what the
language will be. For example, in a song, the verses may be patterned or look very similar
with some elements changing but the general layout of the lines remaining the same.

Patterning is used for predictability in reading with elementary students.
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January. February,
The days are cold.

March and April,
Warm days come.

May and June,
We like these months a lot.

July and August,
Hot, hot, hot!

September, October.
Cooler days are here.

November, December.

Twelve months in one year!

Go through the chant with the students line by line. Ask the students to repeat each line
after you.

Play the chant. Ask the students to chant along.

Play it 2-3 times as necessary. The last time, students can clap to the beat with the
audiotape as they say the chant.
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Repetition in songs

One of the most important ingredients of successful songs is repetition. Repetition is a
key part of learning almost anything so if you want someone to learn your song quickly,
you can't afford not to use it. (J. Braheny, 2002, The Craft and Business of Songwriting (2nd
edition), Writers Digest Books)
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Optional

Game: Months of the Year/Days of the Week
Extend the time that students can play this game as it will take them quite a long time to
make their board game in their groups.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Ask the class to clap to the rhythm of the chant and say it as they leave the classroom row
by row.

After-Class Activities

Students should chant the new chant for their families.
Students can teach their parents their new English words from this lesson.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
when

2. Students will be able to recognize, understand and use the following expressions:
When is your birthday?
It’s on August 19.

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 4
* Picture and word flashcards for the number words in Lesson 4
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CLASS OPENING

Greeting and Review
Say: Good morning/afternoon students!
Students should respond with: Good morning/afternoon teacher!
Ask the students to say the chant they learned in Lesson 3.

Lesson Hook

Tell the students to open their books to Lesson 4.

Say: This lesson is called: When is your birthday? We’re going to learn more about
how to use the English numbers to be able to tell the date of our birthdays!

NEW CONCEPTS

1. Numbers

Tell the students that they will learn these new words today:

when, birthday, thirteenth, fourteenth, fifteenth, sixteenth, seventeenth, eighteenth,

nineteenth, twentieth, twenty-first, thirtieth

Write each new word on the board. Say it a few times.

Let the students repeat each new word after you then write the next word on the board.

Play the audiotape for Part 1 as the students follow along in their Student Book on page 8.
Play it three or four times, as needed. Walk around the class, listening to each student. Read
the dialogue along with the audiotape.

eDEMONSTRATE e

Say: Here is a hundreds chart. You can see that each space going from left to right
counts as 1. The space on the right is the 10. Every space below the 10 adds 10 more so
this is the line that holds all of the 10s. The 10s are noted in the chart.

16 sixteen sixteenth
17 seventeen seventeenth
18 eighteen eighteenth
19 nineteen nineteenth
20 twenty twentieth
21 twenty-one  twenty-first
30 thirty thirtieth
31 thirty-one thirty-first
Say: Locate the places for the new cardinal numbers on the chart:
10 ten
sixteen | seventeen |eighteen|nineteen| 20 twenty
twenty-one 30 thirty
thirty-one 40 forty
50 fifty
60 sixty
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70 seventy

80 eighty

90 ninety
100 one hundred

Using charts to extend learning
Some students finish their work early and need something else to do. Extending an
activity so that the students can fill in a chart in their free time will keep those quick kids busy.

2. When is your birthday?

Tell the students that they will learn these new expressions today in Part 2:
When is your birthday?
It’s August 19.

Write the new question and response on the board. Explain in Chinese what they each
mean.

Say it a few times. Let the students repeat each phrase after you then write the next phrase
on the board.

Encourage the class to repeat each new phrase with you several times.

Repeat this process with each new phrase.

Play the audiotape for Part 2 as the students follow along in their Student Book on page 9.
Play it three or four times, as needed. Walk around the class, listening to each student. Read
the dialogue along with the audiotape.

eDEMONSTRATE

Call on several students. Say: When is your birthday?

Expect the students to respond with: (for example) It’s December 12.

oPRACTICEe

Class Work

Start with the first student in Row 1 and ask: When is your birthday?

That student responds with (for example) December 12.

That student then turns to person behind him/her and asks: When is your birthday?

This continues until the last person in the row answers. This student then turns to the last
person in the next row and asks: When is your birthday?

That student responds and then asks the student in front of him/her and so on to the front
of the row.

The student at the front of the row answers and then asks the students across from him/her.

This continues until every student has answered and asked the key question: When is
your birthday?

3. Let’'s do it!
Ask and answer.
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Tell the students to look at Part 3. The teacher walks around the class asking the students:
When is your birthday?

Optional
To extend this activity, the teacher can ask:
When is your father’s birthday?
When is your mother’s birthday?
When is your sister’s birthday?
When is your brother’s birthday?

—mngp .................................................................................................................

Extending activities
When the teacher extends an activity so that students have many opportunities to

practice new questions, answer or phrases, it enhances the opportunity for students to
embed new information into their repertoire of English!

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Exit ticket: As students leave the classroom, they can whisper their birthdays to the
teacher!

After-Class Activities
Students can teach their parents the date of their birthday in English.
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TEACHING GOALS

Students will be able to recognize, understand and use the following expressions:
When is National Day?
It is October 1.

Holidays
Students will be highly motivated to learn the English names for Chinese national

holidays because these are exciting days of the year for students!

TEACHING PREPARATION
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* Picture/word cards of the new vocabulary words from Lesson 5
* Pictures for the holidays

* Drawing paper

¢ Chart paper

* Cards for holiday card game

CLASS OPENING

Greeting and Review
Greet the students with Hello. How are you today?
Go through the Numeral/Ordinal Chart with the students as a review of Lesson 4.
If the empty squares have not been filled in by students who are slow finishers, do it

together with the class as an overall review.
Numeral/Ordinal Chart

10 ten
16 sixteen |17 seventeen| 18 eighteen | 19 nineteen 20 twenty

21 twenty-one 30 thirty

31 thirty-one 40 forty
50 fifty

60 sixty
70 seventy
80 eighty
90 ninety
100 one hundred

Lesson Hook
Tell students to open their books to Lesson 5.
Say: What do you think this lesson is about? Can you tell from each of the pictures?
Go through each of the pictures with the students and ask them what they think each is

about.

NEW CONCEPTS

1. When is New Year’'s Day?
Tell the class about the new words and expressions they will learn today:
Write the new words and expressions on the board.
New Year’s Day
Spring Festival
International Workers’ Day
Children’s Day
Teachers’ Day
National Day
When is National Day?
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It is October 1.

Play the audiotape for Part 1.

Read each new word and expression, pointing to each word as you say it.

Explain that When is ...? is a question.

Ask the students why it is important to learn questions.

Say the question again and ask the students to repeat it.

Explain that all of the other expressions are proper nouns that are the names of holidays in
China.

Explain what this means.

It’s easier for students to understand the concept if they understand the grammar behind
the concept.

Say the new words and expressions again.

Have the students repeat the new words and expressions after you.

Play the audiotape for Part 1 as the students follow along in their Student Book. Play
it three or four times, as needed. Walk around the class, listening to each student say the
dialogue with the tape recorder.

Play the audiotape again. Ask the students to choral read the passages together with the
audiotape.

Walk around and listen to the students read so you can help those having difficulty.

eDEMONSTRATE

Class Work

Make a chart of the six holidays.

Put the dates of the holidays on the chart.

Then ask students what they know about each. Students can respond in Chinese. You can
translate to English if you like.

Holidays
Holiday Date Information
New Year’s Day January 1
Spring Festival January or February
International Workers’ Day May 1
Children’s Day June 1
Teachers’ Day September 10
National Day October 1
oPRACTICEe
Pair Work

Tell the students to find a partner.

Students can use the class chart of the six holidays to take turns telling each other about
each of the six holidays.

For example: January 1 is New Year’s Day. It is fun!

2. Let's do it!

Ask and answer.
Ask the students to make a set of holiday cards.
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On each of 12 cards, students should write the following:

January 1 New Year’s Day

February Spring Festival

March 12 Planting Day

April 15 Family Party

May 1 International Workers’ Day

June 1 Children’s Day

July 18 My mother’s Birthday (for example)
August 12 My birthday (for example)
September 10 Teachers’ Day

October 1 National Day

November 23 My Father’s Birthday (for example)
December 25 Christmas

Students can decorate their set of cards once they have completed writing on them.

Holiday Card Game Rules
Students find a partner.
Using their own cards, they take turns asking and responding to the question: When
is... ? by pulling out the right card from their deck and filling in the date.
The dates will be the same for all but three holiday cards.

3. Letters and sounds

Tell the students to look on page 11 of their Student Book at Part 3.

Review the letters and sounds in Part 3 with the students.

Explain that ay is always an ending on a word and sounds like long a.

Wh is a schwa sound where the two letters make a single sound when said together. Wh
always comes at the beginning of a word and often is used to ask questions.

Practice the ay and wh tongue twisters at the bottom of the page with the students.

Optional
Let’s Draw It!

Let’s Draw It! Instructions
Pass out a piece of paper to each student.
Ask the students to fold the paper and get 6 squares.
Tell the students to number each square from 1 to 6.
Tell the students to listen to the instructions and draw the correct item in each square:
1. Draw something you see on New Year’s Day.
2. Draw something you see at the Spring Festival.
3. Continue to 6... Do this for each of the 6 holidays they learned today.
Ask students to turn to their shoulder partner and share their pictures.
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ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Exit ticket: Ask the students to whisper their favourite holiday to you as they leave the
class today!

After-Class Activities
Students can also practice their tongue twisters with their families!
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TEACHING GOALS

Students will be able to understand and use the following vocabulary:
choose, bring, change, leaves

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 6
* Flashcards of the new vocabulary words from Lesson 6

CLASS OPENING

Greeting and Review
Say: Good morning boys and girls! On the wall I’ve put flashcards for the six holidays
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we learned last lesson. When I say one of the holidays, you must all walk to the correct
card on the wall. If you go to the wrong card, you must sit down. Ready?

January 1 New Year’s Day

February Spring Festival

May 1 International Workers’ Day
June 1 Children’s Day

September 10 Teachers’ Day

October 1 National Day

Lesson Hook

Tell the students to open their books to Lesson 6.
Let them know that today they will be reading a story about the moon’s birthday.

Stories in the EFL classroom

Stories can create an excellent learning experience for EFL students. In addition to the
cultural value they provide, reading stories can help with pronunciation and can improve
literary skills in language arts (for example: learning about the beginning, middle and end
of a story). Students also get their creative juices flowing because they can imagine all

sorts of possibilities in a story.

NEW CONCEPTS

Story time

Tell the student about the exciting new words that they will learn in today’s lesson:
choose, bring, change, leaves

Then tell the students to open their Student Book. Say Let’s look at our books. Open your

book to page 12 and 13. Walk around to see if everyone opens their book to the right page.

Write the new words on the board.

Repeat the new words and point to them word by word as you say them.

Ask the students to repeat each word as you point to it.

DRTA Directed Reading and Thinking Activity:

Ask students to look at the pictures on the pages 12 and 13.

Picture 1:

* Who is speaking in the first picture?

* What do you think he is saying?

Read the story on picture 1.

Picture 2:

* Who do you think the two characters are in picture 2? What might they be saying?

Read the story on picture 2.

Picture 3:

* Who are the characters in picture 3?
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Read the story on picture 3 to the students.

Picture 4:

* What months do the two characters in picture 4 represent? Can you tell from the
dates?

Read the story on picture 4 to the students.

Picture 5:

* What months do the two characters in picture 5 represent?

Read the story on picture 5 to the students.

Picture 6:

* Who is in this picture?

Read the story on picture 6 to the students.

Picture 7:

* What months are in this picture?

Read the story on picture 7 to the students.

Picture 8:

* Here is Mr. Moon again. What has he decided to do about choosing a birthday
month?

Read the story on picture 8 to the students.

Play the audiotape. Ask the students to listen and track the story left to right and word to

word in their Student Book as they follow along silently.

Why Directional Tracking Is Essential for Reading Development

What is directional tracking?

We read and write English from leftto-right. This leftto-right horizontal arrangement of
print is an essential component of the written English language. Proper directional tracking
is looking at and processing all the letters in order from leftto-right. Proper directional
tracking is essential for reading success.

Why is directional tracking important to proficient reading?

For accurate reading, the student must process sounds in order from left-to-right.
Knowing the individual sounds is not sufficient. Poor readers have frequent tracking errors
where they improperly process letters out of order. Poor readers often exhibit erratic eye
movement as they look around for “whole words” or jump around searching for familiar
chunks or word families. These incorrect tracking strategies contribute to reading difficulty.
To read proficiently the student must not only know the individual sound but must process
the letters in order from left-to-right. Correct phonologic processing requires proper
directional tracking.

Why do you need to teach directional tracking?

You need to directly teach proper directional tracking because scanning leftto-right in
a straightline manner is not a natural process. Instinctively, looking all over is a superior
way to gather and process information. Straight line, leftto-right processing is one of the
arbitrary artificial components of our man-made written English language that the student
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must learn and automatically apply. Many children apply the superior natural instincts of
looking all over and fail to develop straight-line leftto-right tracking skills that are essential
to proficient reading. Although this simple sub-skill may appear evident, many students do
not recognize and apply this essential element. Remember the child cannot “see” how we
are reading. For all they know we are just telling a great story. If we do not directly show
them, they may learn incorrectly.

How do | teach my students proper directional tracking?

Directional tracking can be directly taught to the child with following simple, no cost,
highly effective techniques. All you need is YOUR FINGER and the CHILD’S FINGER! The
most effective tool for teaching directional tracking is the use of a finger to physically track
or pointing under the sounds of the words you are reading. Simple! Effectivel USE YOUR
FINGER!

Always demonstrate proper tracking by sliding your finger under the words as you
read. Remember, you are teaching a fundamental component of English that is not only
artificial but is also difficult if not impossible for children to actually “see”. A child cannot
see how you process print leftto-right when you read. If you read without pointing, it
“looks” like you are just telling a great story. By sliding your finger under words as you
read you visually depict the proper directional tracking. The child learns from this concrete
demonstration that we process print leftto-right. Use Your Finger!

Require students to USE THEIR FINGER! This physical motion is highly beneficial
in engraining this essential left-to-right processing component of English. The physical
pointing motion is also helpful in directing and focusing the child on individual sounds
within the word. It helps them “keep their place” and “notice all the sounds”.

The physical tracking motion is especially important in remediation or in EFL, as
struggling readers frequently make errors in processing order. The physical motion is
necessary to help the student both eliminate incorrect processing of looking all over and
also to build correct leftto-right processing skills.

Is it necessary to have the child actually point with their finger as they read?

Yes, it is! The importance of the physical movement (kinetic process) in tracking cannot
be emphasized enough. Have the child use their reading “finger” in the learning stage.
Not only does this motion help engrain necessary leftto-right processing but pointing at
sounds also helps the child focus on and correctly process individual sounds within the
word. It improves attention to detail as well as proper leftto-right tracking.

Play the story again and ask the students to read the story to themselves. Walk around the
classroom listening to the students as they read out loud.

eDEMONSTRATE

Reading in Parts

Ask eight students to read the story to the class.

Each student can read one part of the eight pictures.

The class can follow along, tracking with their finger and reading silently.
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Reading in Parts

While it is good to have students choral read a story together, add some variety to
their reading practice. Having students read individual parts in a story, ensures that the
students reading will pay attention throughout the whole story. As well, the meaning of a
story becomes clearer when students hear a story read by different characters. Finally,
some students are very good at reading! Giving them parts to play in a story dialogue lets
them shine in this area!l Just make sure that you do not force reluctant readers out of the
safety net of choral reading too soon!

oPRACTICEe

Group Work

Have the students break up into groups of four. They can practice reading the story
together in parts.

Think and Act

Discuss the following question with the class:

What month does Mr. Moon choose for his birthday?

Ask the students to go back to their groups of four and practice acting out the story.

Students do not have to read the story; they can make up the dialogue as they go.

Choose two or three groups to share their dramatic representation of the story.

ATy OO e

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Remind the students that the next day is their Unit Review. They can get ready by
reviewing the information with their parents that they have learned in this unit.

After-Class Activities

Students can practice the new concepts learned in Unit 1 with their families.
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Greeting

Play the song Monday is the First Day
of the Week from Lesson 2, and have the
students sing along.

REVIEW

1. Listen and tick

Students should listen to the audiotape
and tick the correct picture in each of the two
boxes. Check as a class.

The audiotape says:

1. What’s the date? It’s December 2.
2. When is your birthday? It’s February 1.
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2. Match and say

Students should match the months with the ordinal numbers. Then say: January is the first
month of the year. February is ...

3. Read and number

Students should read each of the five sets of sentences in Part 3. They should match each
set of sentences to the correct picture below by numbering them from 1 to 5. Check as a
class.

4. Look and write

Tell the students to look at Part 4 on page 15 of their Student Book. In each of the six
parts of the circle, there is a picture. Students should finish the six sentences below according
to the pictures in the circle. Check as a class.

5. Key words and sentences

Review the key words and sentences in Part 5 with the students by asking the class to
choral read the words together.

Choose individual students to tell you what each of the sentences say. Make sure to
scaffold the students in reading correctly.

6. How am | doing?

Students can colour one, two or three stars in each of the four categories for at home and
at school. Discuss this self-evaluation tool with the students to make sure they understand
that their own evaluations of themselves are as important as those of the teacher.

Self-evaluation checklists

Student self-assessment is a helpful addition to a teacher’s assessment resources
for many reasons. Self-assessment allows the teacher to see a student’s comfort level
with a particular topic, feedback on an activity, or self-view of class or small group
contributions. Self-assessment can also serve as a metacognitive reflective strategy for
students, letting them monitor their own learning and make adjustments as they see fit. In
a conference setting, the teacher can use student’s self-evaluations to start a conversation
on participation, comprehension, or learning styles, and teachers can use students’ self-
assessments to show a student’s engagement in a particular aspect of the classroom,

lesson, or subject.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.
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CLASS CLOSING

Finish today’s lesson by chanting January, February from Lesson 3 with the audiotape.
Then tell the students to give themselves three big claps for a job well done in this unit!

Note particular problems
Write down the names of the students who seemed very uncertain during the oral parts

of the lesson.
Write down words that you think require more in-class practice in terms of

comprehension and pronunciation.
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Unit 2

Seasons

General Goals fgr Unit.

The prime objective of all units of the Grade 4 Learning English program is to engage
students in concepts of interest to them at their grade level.

This unit aims to introduce students to basic vocabulary and expressions about Seasons
and The Weather.

Unit 2 has six lessons, but you should consider using more than six classes to teach the
unit. For example, you may want to include a lesson at the beginning of the unit to review
what was learned in the previous unit. Or, you may want to add a lesson at the end of the unit
to review the material from all the lessons. You should allow the pace and content of your
teaching to fit the needs and interests of your students.

Specific Goals for Unit 2

1. Students will be able to do the following:
« Be introduced to the four seasons of the year in English.
* Be introduced to the weather expected in each of the four seasons.
* Be able to express the type of weather they like best.
« Be introduced to activities associated with the four seasons.
+ Be able to express their favourite season and explain why.
* Read a story about the clothing used in each of the seasons for specific weather.
2. Students will be able to recognize, understand and use the following vocabulary:
China, sun, rain, snow, weather, coat, shirt, sweater
plant, take, put, ear
sunny, cloudy, windy
and, to
3. Students will be able to recognize, understand and use the following expressions:
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* Summer /Winter is from ... to ...
* How’s the weather today?

 It’s warm and windy.

* How’s the weather in ...?

* We take off our winter coats.

* We put on our shorts and T-shirts.
* What season do you like?

* What do you do in summer?

* What’s your favourite season?

* My favourite season is summer.

Learning Strategies
Students will be taught the following basic learning strategies:
* To observe simple English conversations in everyday situations.
* To develop the habit of listening to the audiotape and repeating the sentences.
* To concentrate when learning.
* To take the initiative to ask questions of the teachers or of other classmates.
* To listen to and learn songs that will help them remember English expressions.

Affect and Attitude

Students are expected to do the following:

* To develop an interest in and curiosity for learning English, and to find opportunities to
practice their listening skills.

* To try to imitate and use English in everyday life.

Cultural Awareness

Children are expected to learn to recognize and use English words and phrases having to
do with seasons and the weather.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
China

2. Students will be able to recognize, understand and use the following expressions:
Summer is from June to August.
Winter is from November to January.

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 7

* Picture/word cards for the vocabulary in Lesson 7
* Butcher block paper for KWL chart

* Map of the world
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CLASS OPENING e rrrrreeereeerreeenen s
Greeting and Review

Greet the students by saying Classity Class! Are you ready for a new unit in English?

Students should respond with: Yessity Yes!

Ask the students what they remember from the last unit. Ask them to repeat some of the
words they learned. Ask them to sing a song or say a chant from the last unit.

Lesson Hook

Tell the students to turn to Lesson 7 on page 18.
Say: Can you guess what this lesson is about? Yes! It is about seasons!

NEW CONCEPTS

1. Seasons

Tell the students to turn to page 18 in their Student Book.

Go through the new words for this lesson with the students by asking the students to
follow along in their Student Book:

season, spring, summer, autumn, winter

Play the audiotape and ask the students to read along with it. Play it several times,
listening to the students as you walk around, offering help to those who need it.

eDEMONSTRATE

Ask: What is your favourite season? Have a discussion.

KWL Chart Review

What is KWL? Know - Want to Know — Learned

K-W-L is an introductory strategy that provides a structure for recalling what students
know about a topic, noting what students want to know, and finally listing what has been
learned and is yet to be learned.

What is its purpose?

The KWL strategy allows students to take inventory of what they already know and
what they want to know. Students can categorize information that they expect to use
about the topic.

How can | do it?

On the chalkboard, on an overhead, on a handout, or on students’ individual clean
sheets, three columns should be drawn.

Label Column 1 K, Column 2 W, Column 3 L.

Before reading, students fill in the Know column with everything they already know
about the topic. This helps generate their background knowledge.

Then have students predict what they might learn about the topic, which might follow a
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quick glance at the topic headings, pictures and charts that are found in the reading. This
helps set their purpose for reading and focuses their attention on key ideas.

Alternatively, you might have students put in the middle column what they want to learn
about the topic.

After reading, students should fill in their new knowledge gained from reading
the content. They can also clear up misperceptions about the topic, which might have
shown up in the Know column before they actually read anything. This is the stage of
metacognition: did they get it or not?

Review the purpose of a KWL chart with the students. They will have already been
introduced to this strategy in Grade 4, Book 7.

Say: Let’s make a KWL chart of each of the seasons as we learn about them in this unit.

Below is a KWL Chart sample showing possible responses from the students in the first
column: K (information from Unit 1).

Column 2 will be completed with questions students want to know about.

Responses in column 3 can be added after this lesson.

KWL Chart

Season What I know What I want to know| What I have learned
Tree Planting Day warm

spring Easter _
International Workers’ Day
March, April, May
Children’s Day hot
June, July, August June-August in China

summer .

November-January in
Australia

Teachers’ Day cool
Autumn Festival

autumn (National Day
School Starts
September, October, November
Christmas cold

winter New Year’s Day November-J. anuary in (_?hina
Valentine’s Day June-August in Australia
December, January, February

oPRACTICEe

Read the chart together with the students.
Add information as this unit progresses.

2. Seasons in my city

Tell the students to turn to page 19 in their Student Book.
The new words and expressions are:
from, China, Sarah, Australia, be different from
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Summer is from June to August.

Winter is from November to January.

Point these words and expressions out to the students.

Tell the students that they already know all of the other words in these two passages.

Play the audiotape and ask the students to read along with it. Play it several times,
listening to the students as you walk around, offering help to those who need it.

eDEMONSTRATE ¢

Look at the KWL chart. Add any new information about the seasons from Part 2 into the
L column of the chart.

oPRACTICEe

Group Work

Put a large map of the world up on the wall. Show the students where China is on the
map. Also show them where Australia is on the map. Discuss why summer is during the
opposite time of the year in China and Australia.

Point to various other English speaking countries on the map. Ask students to predict
when summer occurs in those countries. Check the internet or an encyclopaedia for
this information. The summer months will either be the same as China in the Northern
Hemisphere or as Australia in the Southern Hemisphere:

Summer in Some English Speaking Countries

Country Summer Months

Canada

U.S.
England

Singapore
Scotland
Philippines
South Africa
New Zealand
Ireland

Using technology

Technology is an important part of education for students today. If your school has a
computer lab or if you have a computer in your classroom, this is a good time to have the
students do some relevant research about other English speaking countries.

If there is no computer, bring research books into the classroom, such as encyclopaedias, that
the students can use to search for information about the seasons in English-speaking countries.
The more relevant and creative your lessons are for the students, the more interesting they will be
and the more information students will retain in their memory banks.
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Pair Work

Ask the students to discuss the chart using the following dialogue:

Student 1: In Canada (for example), summer is from June to August.

Student 2: In New Zealand (for example), summer is from November to January.

3. Let’'s do it!

Talk about the four seasons in your city.
This activity is modified because most or all of the students in a class will be from the
same city.
Ask the students to look at a map of China and discuss the seasons and weather in the
following cities.
Students will need access to a computer or to geography textbooks or encyclopaedias to
do this assignment properly.
Beijing
Shanghai
Chongqing
Hong Kong
Shijiazhuang
Guangzhou
Lhasa
Dalian

Integrating subject material

It is very likely that the students will have knowledge of the various provinces in China
through other subjects they are taking in school. Don’t be afraid to connect between
subjects to make what the students are learning in English more relevant to them.

Optional

Dialogues
Students can work in pairs to make up a small dialogue about the weather in a major
Chinese city to share with the class.

.A..C.T.I.V.I.T..Y..B..O..O.I.(............................................... L]

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Label each classroom row as a different English speaking country. For example: Canada,
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USA, Australia, South Africa...

Tell the students to check with the other students in their row to find out when summer
takes place in their country.

Say: All students whose summer is from June to August can leave the class now.
Goodbye Northern Hemisphere English Countries!

Then say: All students whose summer is from November to January can leave the
class now. Goodbye Southern Hemisphere Countries!

Students should respond with: Goodbye Teacher.

After-Class Activities

Students can share the new English information about seasons and the weather with their
parents.

Students can draw a picture of their favourite winter activity to share the next day in
English class.
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TEACHING GOALS

Students will be able to recognize, understand and use the following vocabulary:
sun, rain, snow

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson §

* Pictures and word cards for the words in Lesson 8
* KWL chart

* Graph paper for a Word Find

CLASS OPENING

Greeting and Review
Say: Hello students! Expect the students to say: Hello teacher!
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Ask: What season is it now?

Ask several students to share.

Post the pictures on the Sharing Wall.

Lesson Hook

Tell the students to open their books to Lesson 8.
Say: Today we’re going to learn some more English words about the weather.

NEW CONCEPTS

1. What is it?

Play the audiotape for Part 1.
Let the children know that they will learn these important new words today:
sun, cloud, rain, heavy, strong, wind, snow
Put these words and/or picture flashcards on the blackboard ledge.
Say each word. Students will get their cue from the picture cards on the board that you
point to when you ask them to repeat the word back to you.
Play the audiotape and ask the students to read along.

Who brought their picture of their favourite winter activity?

eDEMONSTRATE e
KWL Chart
Add the new weather words to the KWL chart.
KWL Chart
Season What I know What I want to know| What I have learned
Tree Planting Day warm
. Easter cloud
spring International Workers’ Day heavy rain
March, April, May
Children’s Day hot
June, July, August June-August in China
summer . .
November-January in Australia
sun
Teachers’ Day cool
Autumn Festival strong wind
autumn (National Day
School starts
September, October, November
Christmas cold

New Year’s Day

November-January in China

winter [Valentine’s Day June-August in Australia
December, January, February cold and white snow
snowy
ePRACTICEe

Reread the chart together as a class and ask various students to read parts of the chart for

the class.
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2. Let’'s sing!
Song: January, February
Tell the students to look at page 21 of their Student Book.
Play the audiotape while the students listen and follow along in their books.
Ask: How many verses are there in this song?
The students can count the verses in their book on page 21.
Say: In this song there are six verses.
Look at the pictures on either side of the verses.
Each picture tells you what that verse is about:
Verse 1: In Picture 1, there is a snowman. This verse says I like to play in the snow with you!
Verse 2: In Picture 2, the boy is closing the door. This verse says Close the door!
Verse 3: In Picture 3, there are flowers. This verse says Flowers bloom!
Verse 4: In Picture 4, the people are at the beach. This verse says Here’s the beach!
Verse 5: Picture 5 is of Li Ming at school. This verse says school and friends!
Verse 6: In Picture 6, there are four children singing. This verse says Let’s sing again!
Point out the new words to the students.
Put the words on the board and go over them with the students.
Tell the students that all of the verses are rhyming couplets.

Rhyming couplets
A rhyming couplet is two line of the same length that rhyme and complete one thought.
For example:
January, February, one and two.
| like to play, in the snow with you.
There is no limit to the length of the lines but these two lines both have four long beats.
Rhyming words are words that sound the same when spoken. They don’t necessarily
have to be spelt the same. The words at the end of the two lines above that rhyme are two
and you.

Play the audiotape and ask the students to sing along as they follow in their books.
Play it one more time and ask the students to stand up and sing together.

3. Let’s play!

Find and write.

Ask the students to look at the Word Find in Part 3. They should write all of the words (on
the right hand side) they can find in the puzzle on the lines of the Word Find.

-mngp .................................................................................................................

What is a Word Find Puzzle?
A Word Find Puzzle has words in a theme hidden in a graph that shows letters that
seem to be placed in a random order. Word Finds can have words hidden horizontally,
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vertically or diagonally. They can even be placed in the graph backwards although this is
an advanced technique and not recommended for EFL students at the elementary level.

Make a Word Find: Individual Work

Weather, Month and Season Word Find Instructions

Decide what the theme of the Word Find will be. For example, a Word Find for this lesson
could be about seasons, months and weather.

Make a list of the words you would like to hide in the Word Find.

For example:

Months: January, February, March, April, May, June, July, August, September,
October, November, December

Seasons: Spring, Summer, Autumn, Winter

Weather Words: cold, cool, warm, hot, strong, cloud, rain, snow, wind

Print the words chosen on a piece of graph paper either vertically or horizontally.

Words can cross over each other; that is, two words can use the same letter.

When all of the words you want to hide in the Word Find have been printed in, fill in the
remaining squares with random letters.

Make a square around the Word Find, closest to the letters on the top, bottom and both
sides of the graph paper where words begin or end.

Make sure to use either all upper or lower case letters in your Word Find.

It is a good idea to list the words that are in the Word Find either at the bottom or on the
side of the graph paper outside of the actual Word Find square.

Students can have their classmates do the Word Find at the beginning of the next class as
areview.

.A..COT.I.V.I.T..YO.B.g.o.l.(..O..............................O..............

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: It’s time to go. Let’s all sing January, February as you leave the classroom today!

Students can sing the new song to their parents.
Students can finish their Word Finds before next class.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
weather, sunny, and, cloudy, windy

2. Students will be able to recognize, understand and use the following expressions:
How’s the weather today?
It’s warm and windy.
How’s the weather in Changchun?

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 9
* Pictures and word cards for the vocabulary
* Word Finds from Lesson 8
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CLASS OPENING
Greeting and Review

Greet the students. Say: Hello again class! Can you bring out your Word Finds that
you finished for homework? Find a partner and let your partner do your Word Find
while you do his or hers.

Lesson Hook

Tell the students to open their books to Lesson 9.

Teacher: Today we’re going to learn some adjectives that describe the weather. Do
you all remember what adjectives are? Discuss this with the students to tap on their
prior experience.

Say: The adjectives we will learn today are made from weather nouns we already know.

Making a noun into an adjective that conveys similar qualities
The suffixes that express how a modified noun is like the root of an adjective are:
“like,” “ly,” and “-y.”
These suffixes are placed at the end of a noun, often with no spelling changes, and
transform the nouns info adjectives.
For example: child becomes childlike
friend becomes friendly
rain becomes rainy
Sometimes, however, slight spelling changes occur. Sometimes before adding the suffix

“y,"” the final consonant is doubled. For example, sun becomes sunny.

B eeeeeeeeeeeeee e e e ae e e e eeeeeeeeeee oo ennanaanaataaNNaoNo00000000000000 el ennenLanLaLLNNNN0N0000000000000000eenennententattNNNN0000000000ettetetttiententantattattttttttttettttettttrnnet

NEW CONCEPTS

1. Sunny and rainy

Say: Today we will learn to say and respond to the new question: Do you like ...
days? (rainy, for example)

Play the audiotape for the first part of Part 1 and ask the students to read along.

Let the children know that they will also learn these new words on page 22, Part 1:

weather, sunny, and, rainy, snowy, cloudy, windy
Read the words together with the class, pointing to pictures 1-5 as you do so.
Bring out the KWL chart and add any new information to it.
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eDEMONSTRATE e

June, July, August

KWL Chart
Season What I know What I want to know| What I have learned
Tree Planting Day warm
Easter cloud
spring |International Workers’ Day heavy rain
March, April, May cloudy
rainy
Children’s Day hot

June-August in China
November-January in

winter

New Year’s Day
Valentine’s Day
December, January, February

summer Australia
Sun
sunny
Teachers’ Day cool
Autumn Festival strong wind
autumn |National Day windy
School starts
September, October, November
Christmas cold

November-January in China
June-August in Australia
cold and white snow

snowy

Play the audiotape for the second half of Part 1. Remind the students that as they read, the
pictures will give them clues to what is written underneath. Ask the students to read along.

Play Part 1 again in whole and ask the students to read along. Do this 2-3 times. Listen to
the students as you walk around the room.

2. How's the weather today?

Ask the students to look at Part 2 on page 23.

Tell the students that the new expressions for Part 2 are:

How’s the weather today?

It’s warm and windy.

How’s the weather in ...?

Put the expressions on the board.

Read each expression as you touch the words one by one. Ask the students to repeat each
question after you.

The students know the rest of the words in this section.

Play the audiotape and ask the students to listen first.

Play it again and ask the students to read along. Walk around listening to the students and
offering assistance as necessary.
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eDEMONSTRATE e
Ask four students to read each of the stories on the four pictures of Part 2 to the class.
oePRACTICEe
Pair Work
Ask the students to partner and take turns reading the stories on four pictures to each
other.
Students can then change the question to ask and answer about the weather in the city
where the students live:
How’s the weather today in ...? (Shijiazhuang, for example)
It is cold and rainy (for example).

3. Let’'s do it!

Look and talk.
Tell the students to look at the chart in Part 3 on page 23.
They can practice their new phrases by referring to the cities and the weather shown for
each on that chart with:
How’s the weather in Beijing? (for example)
It’s windy.

Optional
Share the following information with the students:

FACTS ABOUT TRAVEL AND THE WEATHER IN CHINA

Travel to China is possible year-round, as long as you’re prepared for what the season can
throw at you. Spring (March to May) and autumn (September to early November) can be the
best time to be on the road, as you avoid the blistering heat of summer (June to August) and
stinging chill of winter (November to February/March). Autumn in Beijing is particularly
pleasant, as are early spring and autumn in Hong Kong.

North China is hot and largely dry in summer, especially in the baking northwest (but
Beijing is also uncomfortable). The Yangzi River region is very hot and humid, and southern
China, with a coastline harassed by typhoons, also swelters. Rainfall rarely falls in quantities,
except on the southern coastline during the typhoon season.

Winter can be the quietest time of year, but while Hong Kong in winter is comfortably
nippy, north China is a frozen expanse, especially in the northeast, northwest and Inner
Mongolia. Wintering in central and southern Yunnan province is enjoyable, but the higher
altitude north of the province is frigid. Winter is inadvisable for travel to high-altitude
areas in China, although summer visits to high-lying areas such as parts of Tibet can be
recommended.

AT Y BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.
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CLASS CLOSING

Teacher: Good work today! Give yourselves three big claps! Now give yourselves two
little claps.

Exit Ticket: Students can whisper their favourite type of weather from the five new words
they learned today: snowy, sunny, cloudy, windy, rainy.

After-Class Activities

Ask the students to draw a picture of their favourite holiday place in China in any of the
four seasons showing one of the five types of weather they have learned about today: snowy,
sunny, cloudy, windy, rainy.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
take, coat, plant, put, shirt, wear, sweater

2. Students will be able to recognize, understand and use the following expressions:
We take off our winter coats.
We put on our shorts and T-shirts.
What season do you like?
What do you do in summer?

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 10
¢ Pictures and words cards for Lesson 10
e KWL chart
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CLASS OPENING

Greeting and Review

Greet the students: Hello everyone. What’s the weather today?

Who brought in their picture of their favourite holiday place in China? Can you
share it with us?

Ask four to five students to share and then have the students put their picture on the
Sharing Wall.

Lesson Hook
Teacher: Today we are going to learn more about the weather.

NEW CONCEPTS

1. What do we do in the four seasons?

Ask the students to turn to page 24 in their Student Book.
Say: In part 1, there are four pictures. What are the people doing in each of the pictures?
Picture 1? Plant trees!
Picture 2? Swim in the sea!
Picture 3? Fly Kkites!
Picture 4? Make a snowman! Play in the snow!
Children can answer in Chinese and you can translate into English for these four pictures.
Say: Very good! The new words and expressions in this part of Lesson 10 are:
take, coat, plant, put, shirt, wear, sweater
We take off our winter coats.
We put on our shorts and T-shirts.

Two word verbs
Some verbs have two words in them. Take off and put on are two of these two word verbs.
For example:
Take off winter coats
Put on our shorts
Verbs that have objects
Many verbs do an action to a noun or noun phrase. The noun or noun phrase is called
the object of the verb. In the following phrases, the verbs are underlined and the objects
are in italics:
Take off winter coats
Put on our shorts
Plant trees

Wear our sweaters
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Wear our winter coats
Fly kites

Verbs and Adverb Prepositional Phrases of Location

Some verbs are followed by adverb phrases that tell where the action is taking place.

The verbs in the following phrases are underlined and the adverb phrases of location are

in italics:

Swim in the sea

Play the audiotape. Tell the students to just listen.
Play the audiotape again. Ask the students to read along. Tell the students that the pictures
in each of the four parts will help them read the words.
eDEMONSTRATE
Bring out the KWL chart and add new information to it from Lesson 10.

June, July, August

KWL Chart
Season What I know What I want to know| What I have learned
Tree Planting Day warm
Easter cloud
International Workers’ Day heavy rain
spring |March, April, May cloudy
rainy
take off winter coats
plant trees
Children’s Day hot

June-August in China
November-January in
Australia

winter

New Year’s Day
Valentine’s Day
December, January, February

summer
sun
sunny
put on shorts and T-shirts
swim in the sea
Teachers’ Day cool
Autumn Festival strong wind
autumn |National Day windy
School starts wear our sweaters
September, October, November fly kites in the park
Christmas cold

November-January in China
June-August in Australia
cold and white snow

snowy

wear out winter coats

play in the snow
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Read the KWL Chart through with the students.

oPRACTICEe

Pair Work

Ask pairs to take turns asking each other the question, What do we do in spring/
summer/autumn/winter?

Students can use the dialogue from Part 1 of this lesson to help them respond.

Ask several pairs to share with the class after they have had time to practice this activity.

2. What season do you like?

Say: There are two new questions in Part 2:
What season do you like?
What do you do in summer?
Write the two new questions on the board.
Say: Listen to the audiotape. Read along.
Walk around and listen to the students so you can help those having trouble.
eDEMONSTRATE e
Walk around the classroom asking the following questions to the students:
What season do you like?
What do you do in summer/spring/winter/autumn?
oePRACTICEe
Pair Work
Ask pairs to take turns asking each other the questions:
What season do you like?
What do you do in summer/spring/winter/autumn?
Ask several pairs to share their questions and answers with the class.

3. Let's do it!

Look, write and talk.

Say: Look at Part 3 on page 25. Match the phrases in the square on the right side of
the page with the pictures and sentences on the left side. Write the correct phrases in
the space in the sentence where it belongs. Check as a class.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: Well done, class! Good for you! Can you all say: Hip Hip Hooray — We love
the weather today!

After-Class Activities

Students can share some of the information they have learned about the weather with their
parents.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
to

2. Students will be able to recognize, understand and use the following expressions:
What’s your favourite season?
My favourite season is summer.

TEACHING PREPARATION

» Audiotape/Multimedia CD for Lesson 11
* Paper, string and popsicle sticks for a mobile
* Teacher mobile
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CLASS OPENING

Greeting and Review

Greet the students: Good morning class!

Say: What season do you like? What do you like to do then?
Ask several students these questions and expect the response:
Student 1: I like autumn. I like to fly kites (for example).

Lesson Hook

Tell the students to open their books to Lesson 11.
Teacher: Today we’re going to talk some more about the seasons!

NEW CONCEPTS

1. What's your favourite season?

Tell the students to turn to page 26 of their Student Book.
Say: What do you think the teacher is asking the three students about on this page?
She is asking them what season they like or what their favourite season is.
Say: The new word and expressions in this lesson are:
to
What’s your favourite season?
My favourite season is summer.
Say: Can everyone say them after me?
Tell the students they already know the rest of the words in this lesson.
Play the audiotape. Ask the students to read along. Walk around the class listening to see
if anyone needs help.
eDEMONSTRATE ¢
Ask three students to reread the dialogue in the three pictures on page 26.
Then ask the students one at a time: What’s your favourite season? or What season do
you like?
Students can look at their Student Book to help them respond.
Make sure students tell you why they like a season.
ePRACTICEe
1. Students can pair up and ask and answer the questions:
What’s your favourite season? or What season do you like?
Make sure students say why they like a season to their partner.
Ask several pairs to share their dialogue with the class.
2. Tell the students that they are now going to make a season mobile about the season they
like best.
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Making a Season Mobile Instructions

Students will need the following supplies for this activity:

2 popsicle sticks

4 pieces of string or wool

paper and crayons

Decide which season is your favourite.

Back white paper with a piece of coloured paper that is
associated with the season you have chosen. For example:

Spring — Green

Summer — Yellow

Autumn — Orange

Winter — Blue

Cut out four shapes to go with your favourite season. For example:

Spring — flowers

Summer — beach, soccer or other balls

Autumn — leaves

Winter — snowflakes

Draw and colour four pictures of things you like to do during your favourite season on the
white side of the four shapes.

Connect the two popsicle sticks together by winding string around them to hold them into
an X pattern.

Tie a string around the centre of the X so that the X hangs down from the string.

Tie four strings onto each of the four ends of the popsicle stick X.

Punch a hole into each of the four pictures.

Tie the end of each of the strings through each of the four holes to attach the pictures to
the popsicle stick X.

Hang your mobile!

2. Let's do it!

What does Tom like to do? Read and tick.
Tell the students to read the short passage about Tom on page 27.
Then tick the activities Tom likes to do below the passage.

3. Letters and sounds
Tell the students to look at the section on page 27.
In this section they will learn about the letters and sounds: ear and ing.
Go through the chart in Part 3 with the students.

Sound ear
Explain that there are two sounds for ear:
Ear = sounds like air
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Ear = sounds like eer

Sound ing

Explain that ing is used as the verb suffix to show the present progressive tense such
as:

| am walking.

Ing can also be used at the end of a gerund. A gerund is a verb form that acts like a
noun such as:

| like cleaning and walking.

Tongue Twisters
Read the tongue twisters for the students. Ask them to try saying both together.
Ask some students to demonstrate saying each of the tongue twisters themselves.

Optional
Season Mobile Game

Season Mobile Game Rules

The mobiles are hung in the classroom.

Students must look carefully at each of the mobiles to play this game.

They can tell which season the mobile represents by the shape of the pictures and the
pictures themselves.

When you say spring, students must move under a spring mobile.

When you say winter, students must move under a winter mobile.

When you say autumn, students must move under an autumn mobile.

When you say summer, students must move under a summer mobile.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: Great class! Did you have fun? As you leave the class today, you can hop
like kangaroos!

After-Class Activities
Students can ask their parents what their favourite season is and why.
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TEACHING GOALS

Students will be able to understand and use the following vocabulary:
party, trousers, scarf

TEACHING PREPARATION

* Audiotape/Multimedia CD for Lesson 12
* Overhead projector

CLASS OPENING

Greeting and Review
Teacher: Welcome back class! Point to a summer mobile. Point to a winter one. Point
to a spring mobile. Point to an autumn one.
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Lesson Hook

Teacher: Today we are going to read a story about clothing we can wear for a special
reason.

NEW CONCEPTS

Story time

Tell the students to turn to page 28 of their Student Book. Ask the students what they
think this story is about. Can they tell from the pictures?

Directed Reading Thinking Activity:

Take the students through the story using pre-planned DRTA questions.

Picture 1: What is the girl thinking about?

Picture 2: What is she thinking about wearing?

Picture 3: What do you think the pants are saying? How about the T-shirt?

What season do you wear these clothing in?

Can clothing really talk? How has the author of this story made it fun?

Picture 4: What do you think the sweater is saying? What season do you wear a
sweater in?

Let the children listen to the audiotape of parts 1-4 of the story.

Picture 5: What is the shirt saying? Could the girl wear the shirt?

Picture 6: When would you wear a scarf?

Picture 7: What has the girl chosen to wear?

Picture 8: Is the girl happy in her dress?

Let the children listen to parts 5—8 of the audiotape of the story.

Play the audiotape again without interruption all the way through.

Put the story on an overhead projector so that all of the students can follow along together.
Use your pointer to help students track the words.

Ask different students to take turns reading the ten parts of the story.

Keep a checklist of who is able to and who is not.

Think About It

Answer the statements in Think About It by putting a happy face on the circle by each
statement that is true and a sad face by each statement that is false. Check as a class.

Optional
Group Work
Form groups of four with the students.
Tell the students they will be making a Seasons Clothing Poster.

Seasons Clothing Poster Instructions
1. Divide the poster paper into four parts.
2. Label the four parts spring, summer, autumn and winter.
3. Each of the four students in the group is assigned one of the four parts of the poster.
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4. Students should draw and colour clothing they would wear during the season they are
responsible for in their square.

5. If students know the English names for any of the clothing they draw, they can label the
clothing on their part of the poster.

Students can leave their posters on their group table with one member of the group to
explain the poster left behind.

Students do a Gallery Walk around the classroom, listening as the group member from
each poster left explains the poster.

Students rotate on a bell.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: What a great class! What did you learn about stories today? Good job!
After-Class Activities

Do an oral retelling of the story with their parents.
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CLASS.OPENING | .. eerereene
Greeting

Greet the students: Hello class. Today is
Unit 2 review! I’m excited to see what you
remember! Let’s start by singing the song from
Lesson 8, January, February.

REVIEW

1. Listen and match

Listen to the audiotape and match the picture
of the season on the left with the weather word
in the centre and the clothing on the right. Draw
a line to connect the picture, word and clothing
that fit together. Check as a class.

The audiotape says:

In spring, it’s warm. I wear my shirt and pants.
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In summer, it’s sunny and hot. I put on my T-shirt and shorts.
In autumn, It’s cool and windy. I like to wear my sweater.
It’s cold in winter. [ wear my winter coat.

2. Look and talk

Tell the students to turn to their shoulder partner and talk about what they see in the
picture in Part 2. Ask a couple of partners to share with the class.

3. Look and write

Tell the students to look at the six pictures on the right. Then fill in the blanks on the left
according to the pictures. Check as a class.

4. Read and tick

Introduce the new words in Part 4.

Tell the students to read the letter from Jack to his mom in Part 4.

Students should then read the three statements below and then check the ones that are
correct in the letter.

Check as a class.

5. Key words and sentences

Review the key words and sentences in Part 5 with the students by asking the class to
choral read the words together.

Choose individual students to tell you what each of the sentences says. Make sure to
scaffold the students in reading correctly.

6. How am | doing?

Students can fill in the self-evaluation checklist on page 32. The teacher should check
each checklist to see how the students feel they are progressing.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Praise the class then ask the students what they have learned in this unit.
Students should quickly review the contents of what they have learned.
Check for understanding.

Note particular problems

Write down the names of the students who seemed very uncertain during the oral parts
of the lesson. Write down words that you think require more in-class practice in terms of
comprehension and pronunciation.
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TEACHING
TECHNIQUES

Learning English uses a variety of teaching methods, all of which we have described in
the context of specific lessons. We have also summarized key methods here, so you
can more easily apply them and adapt them.

Ways to introduce new concepts

SHOW AN OBJECT

A real object demonstrates a new concept powerfully because the students can see and
touch it. For example, point to an object or person in the classroom to illustrate a new
word. Bring objects to class whenever you can.

SHOW A PICTURE

Show pictures to represent vocabulary words. Use magazine pictures, pictures from
old calendars and old greeting cards, personal photographs or photographs from
newspapers. If the students see many examples of a word, they will understand the
concept better.

DRAW A PICTURE

You can draw objects if you have no picture to show. Simple stick figures on the
blackboard can illustrate concepts such as his, her, he, she and they. You can teach
the students to recognize simple drawings to represent nouns that are hard to show.
For example, draw three balloons to represent a birthday party, draw a bowl with
chopsticks to represent food or draw a large building with a sign over the gate to
represent school. You can quickly draw a series of faces and expressions (for example,
happy, sad and scared) to teach different feelings. You can draw faces to show
abstract concepts such as I like/I don’t like. You can draw pictures to illustrate
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concepts such as crying or singing. You can draw to demonstrate actions the students
are trying to learn, such as colour or circle.

PERFORM AN ACTION

Always demonstrate when you can. You can easily demonstrate actions such as
walking, standing, sitting and reaching. Use your face to demonstrate feelings (such
as mad, sad and tired). Use your fingers to demonstrate numbers.

ROLE-PLAY

Whenever possible, extend your demonstration into role-playing. You can role-play
by yourself. For example, to show the concept I'm cold, shiver, frown, say “Br-r-r-r-r,”
stamp your feet, hold your arms tight and say “Oh, I'm cold. I feel cold!” Ask a
student to close the window, saying again “I'm so cold. It’s cold in here. Cold. Very
cold.” Pretend to put on a sweater. When the window is closed, pretend to warm up
and say “Oh, that’s much better. I'm not cold now.”

You can also role-play with a student. For example, to show the concept of
“May 1 use ___?”, show that you need something and can’t find it. Approach a
volunteer, point to the object, hold out your hand and use gestures and facial
expressions to show that you want to borrow the object. As you act, say “May I use

___, please? May I? May I use ___, please?” After a moment of pretending to use the
object, return the object to the student as you say “Thank you!” and act out being
pleased.

You can use puppets for role-playing, too. With a puppet on each hand, you can
role-play two sides of a conversation. The students can also play puppets with you or
with each other. You can find more information on using and making puppets in the
“Puppets, Posters and More” section at the back of this guide.

COMPARE

To teach related concepts such as antonyms (for example, thin and fat, long and
short, old and young, straight and curly, big and little), some teachers present the
two words together to show their opposite meanings.

TELL A STORY

Students often learn new vocabulary quickly through a story, especially if the story
repeats a key word or centres on a key word. A story gives meaning to a new word. A
story presents new phrases for the students to hear. The students also remember and
enjoy stories.

You can make up your own simple story dialogues. Use words and structures the
students already know and insert new vocabulary where you can. You can use puppets
(one on each hand) to help tell your story. Or you can draw simple stick figures on the
blackboard to represent characters, and point to each figure when he or she is saying
something. For example, if you are introducing the concept tired to the students, you
might tell a little story like this, using actions and characters:

Danny: 1 am very tired today. I'm so tired.
Jenny: Poor Danny! Why are you tired?
Danny: I don’t know. I'm so tired. I'm so tired. I can’t keep my eyes open.
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Jenny: Oh, poor Danny. If you are so tired, why don’t you go to bed and
go to sleep?

Danny: I can’t go to bed! I must go to school. I must go to my English
class. (Fall asleep and begins snoring loudly.)

Jenny: (Whisper.) Danny! Danny! Wake up! This is English class! The
teacher is talking to you.

Danny: (Wake with a start.) Oh—oh—oh! Where am I? What happened?
Oh—TI'm so tired. (Go back to sleep.)

Ways to practise and review vocabulary

You need to continue to practice vocabulary and structures with the students that
they have learned. Don’t assume that just because you have finished a unit, the
students have mastered the vocabulary. In later units, keep using familiar structures to
practice new words. Use familiar words to help introduce new structures. Here are
some of the key practice and review methods used in this guide.

PRACTISE IN PAIRS AND SMALL GROUPS

Whenever you can, give the students a few minutes to practise a new structure they
have learned with a partner or small group. Make sure the students can say and
understand the structure before you let them practise, and then have them practise
the structure with some limited substitution. For example, when you have taught
“What’s his/her/your name? His/Her/My name is ___", have the students form

groups of three or four and practice asking each of the questions appropriately and
varying the answer according to the people in the group.

SING A SONG
Songs stimulate the students’ attention, focus their listening and quickly review
vocabulary.

PLAY A GAME

There are many games in the Learning English program for vocabulary practice. Refer
to the “Games” section in the back of this guide, which contains an index of games
used in the lessons, plus directions for supplemental games.

DRILL
Here’s a Kkey rule: do not drill the students on words or structures unless they
understand what they mean.

Good teachers use a combination of drills to avoid monotony and to keep the
students thinking. Keep the drills moving briskly. Switch to different types of student
participation: choral repetition, chain repetition, you questioning small groups or the
whole class, or individual students questioning you.

¢ Noun drill: You can ask the students to point to objects in the room that
you name, or ask the students to name objects that you show them by
pointing or holding up pictures.

* Question and answer: Ask questions of individual students, groups of
students (for example, “This row answer”) or the whole class. Do not ask

@ TEACHING TECHNIQUES



Danny: I don’t know. I'm so tired. I’m so tired. I can’t keep my eyes
open.

Jenny: Oh, poor Danny. If you are so tired, why don’t you go to bed and
go to sleep?

Danny: I can’t go to bed! I must go to school. I must go to my English
class. (AME, #2EIIRITHE.)

Jenny: (1H{&#bii, ) Danny! Danny! Wake up! This is English class! The
teacher is talking to you.

Danny: (J& 5 {2 % , ) Oh-oh-oh! Where am I! What happened! Oh--I’
m so tired. (X fFSKHEZ )

L2k ) F s >) 5 i

AMFEAWI G2 —E A E L BRI S, T ML # 58
—ANBEIE, FABRCER TIZA TR, PO R, R E R A
Pt 248 0 A0 SR LR O L s R T B BB A LR B R R b . TR A H
DR L — S R IR 205 ik

— Xt —FNE LS

RETRE, REL2A Lo 2, Lk ik R 05 40 5 W S/
Highi], —E BRI ARG LR, Hikemgs, REERb i
AR AT A PR R e 25 21, (i dn, U E PE4Z 52 49 % What's his/ her/ your
name? His/ Her/ My name is _ J5, #teprEmp 3 84 A —A o T 4%, #iE
INEEL VA B2 A ) L PR O, ] 2 R R

g%
el AE S b SF A TR R ATy, R S TR

e X
AEBMA RS MAE IR BOTABRHR “HR” =1,
T2 A A T X 2R 5 A B A 7 i 3K A B 35 B

e

FERRER . — @B FF TS MW E e, TR,

BB 2N — R SR T URR B R 1%, M0 J6E 60 B 08 Z ok O k2 A R S s . i
BALREA TRk, s AR T &R R Rk 28t —EE
8. BREE, RANFNASRIERR, FREA B 4 R IR

o ViR WiFFARRMIRIRIABE RS, SF mIRE AR
RE R, AT IR AR,

Hortr @



a question before you have shown the students how to respond to the
question. Use a variety of questions:

“Yes-No” Questions: Is this a chair? (Yes/No.) Do you like noodles?
(Yes/No.) Are you hot? (Yes/No.)

“Or” Questions: Is this a chair or a desk? Do you like noodles or rice?
Are you hot or cold?

“Wh” Questions: What’s this? Where is __? What time is it? What
colour is it?

Ways to evaluate student progress
After the students have practised a new concept, you need to check whether they
understand.

As much as possible, avoid forcing very shy or reluctant students to speak out in
class all by themselves. Ask for volunteers. For example, “What'’s this? (Point to an
object.) Who can answer? Volunteer? (Raise your hand to show what you want the
students to do.) Is there a volunteer?”

Obviously, if some students refuse to volunteer an answer even after several
weeks of classes, you will need to encourage them more forcefully. If a student finds
this impossible, you may need to meet privately with that student after class to check
his or her understanding.

This guide uses some of the following methods to check for understanding in
class.

OBSERVE AS THE STUDENTS PRACTISE

Whenever you give the students class time to practice speaking in pairs, making up a
dialogue or working on activity-book exercises, you should walk around the classroom
and carefully observe their work. Try to be unobtrusive when you observe.

¢ Making a checklist: Some teachers make a checklist of particular skills
they want to observe throughout several lessons. As you move around
the class, carry the checklist on a clipboard to make notes as you listen to
the students. The students’ names are listed in a column on one side of
the page. Fach skill is written at the top of the page in a separate column.
Beside each student’s name, you can place a mark to represent the
student’s mastery of the skill. For example, write + or — to show if the
skill is satisfactory or not. Or write 1, 2 or 3 to show beginning,
developing or mastery skill level.

¢ Making descriptive records: Some teachers write short notes about
particular students during practice periods or after each lesson. For example:

Li Hong — Cannot pronounce “th” correctly.
Xiu Jie — Confuses mouth, ears, eyes, nose.
Yi Yu Ming - Drops final consonants on many words.

When you have a large class (more than 40 students), you may need to focus
your observation on those students who appear to be having the most difficulty.
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Remember to move to all parts of the classroom, including the back rows, when
you observe.

ASK STUDENTS TO PRESENT
When pairs or small groups of students have practised a question-answer structure,
call on three to five volunteer groups to demonstrate their work in front of the class.
Remember, it is not necessary always to have students present after they spend
time working in partners or small groups. If you do, the students may begin to believe
that the performance is the most important thing. The most important thing,
however, is the language practice this kind of work offers students. The students need
to learn to have fun, and to use their imaginations and English, when they work in
pairs and small groups.

PLAY A GAME OR SING A SONG
Many of the games and songs described in this program provide good opportunities
for you to observe the students’ understanding of vocabulary words and commands.

CHECK THE ACTIVITY BOOK
You have choices in how to evaluate activity-book exercises. Your choices depend on
how much time you have in class and how well the students understand the lessons.

¢ The students may share their work in class. The students may share with
partners or in small groups.

¢ The students may exchange their activity books with a partner. You can
tell the class the correct answers, and the students can grade each other’s
exercises.

¢ You can collect all the activity books at the end of the unit and check
them. You might collect the activity books by surprise now and then. You
can choose particular assignments to grade and record as marks. You can
skim the other assignments, checking only to see if the students have
completed them and where they have particular difficulties.

Ways to teach pronunciation

This guide does not offer detailed methods for teaching pronunciation. You need to
consult an English-as-a-foreign-language textbook for that. Here, however, are a few
guidelines.

Do not drill children on any word or structure unless they know what it means.
This is a general rule for any kind of drill or review.

Learning English does not advocate teaching young children the International
Phonetic Alphabet (IPA). In Grade 1, students should not concentrate on any form of
written language. In Grade 2 and 3, they are struggling to learn English syntax and the
alphabet as a way to make meaning. IPA represents another layer of abstract symbols
to memorize and can present obstacles to children trying to develop rapid and
confident meaning-making skills in English.

IPA, however, is a helpful tool for you, the teacher. It can help you identify
certain sounds that Chinese children might find unfamiliar and, therefore, more
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difficult to pronounce. Once you can pronounce these sounds, you can help your
students with other methods.

Here are some suggestions to help the children with pronunciation of individual
words and sounds:

e Compare new words they are learning with sounds they already know in
Chinese.

e Describe the action of the speech organs that make the sound (such as the
tongue, teeth and lips, palate). Show the students, in an exaggerated way, the
placement of the tongue, teeth, lips and have them practice this exaggerated
way. For example, place the tongue between the teeth to say “thanks.”

¢ Practise (in very short drills) words with similar vowel sounds: boy, toy,
soy or four, more, your, store.

e Practise (in very short drills) pairs of words that are identical except for
one sound: bit/bet, sit/set, bag/back, rag/rack.

¢ When you teach an unfamiliar sound, teach a contrasting sound. For
example when you teach “th” in thin, contrast it with tin and din.

Here are some suggestions to help the children with intonation and stress:

¢ In beginning levels, focus only on basic rising and falling intonation for a
sentence. Write arrows on the blackboard, use your arm pointed up or
down or use any other cue that helps your students remember.

¢ The students learn by hearing and imitating many, many examples.
Young children mimic sound very well. Provide many examples. Be sure
your own pronunciation is as clear and correct as possible. Use the
audiotape whenever possible for children to practise imitating.

¢ Rising intonation occurs in questions with a yes-no answet. The pitch rises on
the stressed word in the sentence and then rises sharply on the last syllable:

Are you hungry? Do you like ice cream?

¢ Falling intonation occurs in statements and in questions that aren’t
answered yes/no. The pitch rises on a key word or stressed syllable in the
middle of the utterance, and then falls:

I like ice cream. Here is my pencil.

¢ Backchaining is a helpful method for the students to learn the natural
flow of a structure. Break a structure into small parts and then drill the
students on these from back to front. For example, in learning the correct
stresses and intonation of a structure like May I have three books,
please?, write the whole structure on the blackboard. Drill the students
like this, using your hand to underline the words as they say them:

Please? (3 times)

Three books, please? (3 times)

Have three books, please? (3 times)

May I have three books, please? (3 times)
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PUPPETS,
POSTERS AND MORE

Making and using puppets
Puppets are excellent language-learning tools. They capture students’ attention. They
encourage students to experiment and play with language. They can help shy
students find the courage to speak.

As a teacher, you can use puppets to demonstrate conversations to students,
such as dialogues in the student book. You can use them to ask questions of the class
or individual students. With a puppet on each hand, you can hold a conversation
with yourself and demonstrate question-answer structures, such as How do you feel
today? 1 feel happy.

The students also enjoy using puppets to make up dialogues with each other.
Puppet characters can help students think of things to say in conversation. Puppets
also help vary classroom activity: students often enjoy drilling structures when they
use puppets to practise with each other. Shy students often find it easier to talk when
they speak through puppets. You can help shy students further by making a simple
puppet stage with cardboard and desks at the front of the classroom. The students
presenting puppet dialogues can hide their faces behind the stage, which helps some
shy students speak in front of the class.

Many teachers set aside one whole lesson for students to make puppets of
their own that they can use throughout the year. Students love to make puppets:
it's fun, highly creative and creates a natural setting for lots of communication.
Bring materials such as scissors, wool, coloured fabric, needles and thread. Students
could each bring old buttons, socks, ping-pong balls, paper bags or other materials.
Before the class makes puppets, teach the students how to name and ask for items
they will need. Then during the puppet-making, encourage the students to use
English.

You can make a puppet out of anything you can fit over your hand: a sock or a
paper bag, for example. Your hand becomes the head of the puppet and your fingers
the mouth. Add eyes, lips, a nose and hair. You can draw these on with markers, or use
buttons, fabric, coloured paper, wool or other materials.

Decorate your puppets with hats, whiskers, glasses, eyelashes and other features.
Attach jewellry, feathers, hair ribbons—anything colourful. Use your imagination and
have fun!
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This puppet has a Ping-Pong ball for a
head and a square of fabric for a body.
Cut a hole in the Ping-Pong ball big
enough for your index finger to poke
through. Drape a square of fabric over
your finger and poke it into the hole.
Use glue or tape to secure the fabric to
the edge of the hole in the ball. Give
the Ping-Pong ball a face and some
personality!

Making and using posters

Posters will make a big contribution to your English-language class. You should try to
surround your students with English signs, word-cards and displays. Point to these
visual aids often when teaching vocabulary. Encourage the students to look at
them when speaking to remember words and structures. This is an effective way to
develop fluent speaking.

TEACHING POSTERS

Make a poster or display for each group of words the students learn. Every unit in the
Learning English program has a theme that focuses on a group of words. For example,
Unit 3 focuses on school objects. At the beginning of Unit 3, you should post pictures
related to this theme (such as a desk, chair and pencil) on the walls and bulletin
boards in your classroom. Put up signs with English words beside each picture.

PHOTOGRAPH POSTERS

Take photographs of your students doing activities in the classroom and arrange them
on a poster. Label the photographs with English phrases such as playing, drawing,
singing.

Making and using flannel boards

A flannel board is a cheap and very useful tool for teaching English. You need a strip
of cheap flannel (about one metre wide and two metres long). Some teachers attach
the flannel to a wall or bulletin board; some use it to cover a piece of heavy cardboard
that they then use in different parts of the classroom.

Flannel sticks to flannel. This means you can attach pictures to a flannel board
if they have a small piece of flannel glued to the back.

Flannel boards can help you teach relationships among objects. For example,
you can stick pictures on a flannel board to demonstrate the concepts of in, on,
under, between and beside.

You can also use flannel boards to build pictures. For example, when teaching
the parts of the body, gradually make a picture of a complete person as you teach the
words for arms, legs, hands, feet and head. You can also ask the students to work
with the flannel board. For example, ask a student to put a head on the body. Ask
another student to remove an arm from the body.

You can make faces with a flannel board. For example, you can stick a blank
flannel face on the flannel board and ask the students to choose from different sets of
eyes, noses, mouths, ears, hair (different colours and styles) to create characters.
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GAMES

Children love to play games, and these games help them learn English! Games
stimulate imagination, thinking and careful listening. You should remember that
games can get a little noisy sometimes, and that you should warn your colleagues
before you play them. Don’t forget: noise on task is good noise. If you try these games,
despite the noise, you will find your students learn more English.

Supplemental games

This section gives instructions for games you can adapt and use at any time during
your classes. These games will help you fill lesson time, if you and your students need
more things to do. We encourage you to look through these games in advance, so you

will have on hand any props you need.

@ GAMES



PR E A, T I L X RE RS B i 147 2 AR . DR BRI R AR R
Ty BFERED RN HAE S o B B IC A 0 X I 2 A A IR Mo b e vb il 7E 1 % DA
Hi, Bl R b, g AL B I YD A AR A, E R R
F, EARA LW, (R A 2 R I 2o B L R,

T Xk

AT R BAWE, HOM T DA AT g, T DAE BIRA I TR
FHERE PREELMNE, KL T DL iR (BORH$) 215 80mE
A ST LT, A BT sk T 5 L B A i R LR

@



CLAP

To review numbers.
Ask the students to stand. Teach them this pattern of clapping in a 1-2-3 rthythm:

1 - Clap your hands on your thighs.
2 — Clap your hands together.
3 — Clap your hands on your thighs.

Ask the students to clap with you as you all count 1-2-3 together until the class
has mastered it.

Count and clap this sequence, up to the highest number you want to
review: 1-2-1, 1-2-2, 1-2-3, 1-2-4, 1-2-§5, 1-2-6, 1-2-7, 1-2-8, 1-2-9, 1-2-10,
1-2-11, 1-2-12, 1-2-13, 1-2-14, 1-2-15.

You can also use this thythm for: twen-ty-one, twen-ty-two, twen-ty-three and
so on. When you get to thirty, clap once on your thighs as you say the number.
Resume clapping for thir-ty-one, thir-ty-two and so on up to one hundred.

Repeat a few times.

COLOUR POINT

To review colours.
Put coloured paper on the blackboard: red, blue, green and yellow. Have ready pieces
of coloured paper for all the other colours.

Teach the students this chant:

Point to red, point to blue, point to green and yellow, too.
Now what colour do you see? Point to it and then tell me.

Ask for a volunteer. The student comes to the front and points to each colour on
the blackboard as the class names it in the chant. On the last line of the chant, hold up
a surprise coloured paper. (It can repeat any of the colours already named, or be a new
colour.) Ask the volunteer to point to it and name the colour. Repeat this with other
volunteers.

DRAW AND GUESS

To review any vocabulary.
In this game, the students draw pictures to illustrate words or phrases.
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You need a watch or clock that shows seconds and a large container, such as a
box or hat. In the container, put pictures showing words the students have learned.
You can make the game easy or difficult. For example:

Divide the class into two teams. Appoint someone as the timekeeper. Team 1
chooses a player who goes to the front of the room and takes a picture out of the
container. That player must try to show, through drawing ONLY, what the picture
shows. Team 1 tries to guess the word in English. Note: Team 2 must remain quiet!

In this game, the player may not say anything or point to anything. The player
can only draw to show the word.

The timekeeper keeps track of how many seconds it takes the team to guess the
word. Do not allow more than two minutes (or some other time limit). When the
team correctly guesses the word, record this time on the blackboard.

Next Team 2 sends a player to the front to take a picture and draw. Repeat the
activity as often as desired.

The team with the fastest time at the end of the game wins.

FIND THE PICTURE

To review any vocabulary.

Make ten to fifteen large pictures of objects the students have learned in English. Put
these pictures at the front of the classroom. Turn each picture over, so the students
can't see the picture.

Ask for a volunteer. Say “Where’s the ___?” (Name any one of the vocabulary
cards.) The student goes to the front, picks a card, holds it up and says the word for
that picture.

If the picture matches what you asked for, the student may call out the next
word. The student says “Where’s the ___?” and picks a volunteer to try to find the
matching picture.

If the picture doesn’t match, the student returns to his or her desk.

HAPPY FACE, SAD FACE

To review vocabulary that goes together, such as hungry/eat, thirsty/drink,
she/girl, he/boy, breakfast/morning.
Ask the students to think of two sentences. One sentence matches vocabulary
correctly—for example, “I am hungry, 1 eat.” The other sentence makes an incorrect
match—for example, “He is a girl.”

Draw a happy face at one end of the blackboard and a sad face at the other end.

Explain that each student will come to the front of the class and say one of his
or her sentences. The student will then stand under one of the faces on the
blackboard. Standing under the happy face means the sentence matched the
vocabulary correctly. Standing under the sad face means the opposite. The student can
try to trick the class by standing under the wrong face.

The class says “Yes” if the student stands under the correct face and “No” if not.
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HIDE IT

An action game to review “where” questions and classroom objects.
Explain the game and then ask a volunteer to leave the room. Tell the volunteer what
object you will use to play the game.

When the volunteer is gone, hide the object somewhere in the room.

The volunteer comes back and says “Where is my __ ?” and begins looking for
the object.

The class claps loudly when the student gets closer to the object. The class claps
softly when the student moves further away from the hidden object. The class chants
“Where is his/her ___?” over and over while clapping.

When the student finds the object, he or she holds it up and says “There it is.
Thanks!”

MEMORY NAME

To review my/his/her and learn everyone’s name.
Ask ten volunteers to stand at the front of the room facing the class. You stand at one
end of the row.

The first person says “My name is ___ (Hong, for example).”

The second person says “My name is __ (Yangsheng, for example)” and “Her
name is Hong.”

The third student says “My name is ___ (Du, for example)” and “His name is
Yangsheng” (points to the second student) and “Her name is Hong” (points to the
first student).

The game continues down the row. You are the last person in the row and must
remember all of the students’ names!

NUMBERS!

To learn and review numbers from one to ten.
Divide the class into groups. The groups can have as many as eleven students, but no
more. Each group of students sits in a circle, on chairs or squares of paper. One
student sits in the centre of the circle.

The students around the circle number off consecutively. They must pay
attention and remember where each “number” is.

To play the game, the student in the centre of the circle can do one of two
things:

e (Call out two numbers. The students with these numbers must switch
places. As they do, the student in the centre tries to take one of their
places. The student left without a spot around the circle takes the centre
position. (It can be the same student that was at the centre originally.)

e (Call out “Numbers!”, which means that all students around the circle
must switch places. As they do, the student in the centre tries to take one
of their places. The student left without a spot around the circle takes the
centre position. (It can be the same student that was at the centre
originally.)
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RACE AND DO

To review any vocabulary, especially actions and directions.

Divide the students into teams. One member of each team takes a turn racing to
follow the direction you give, such as “Open the book! Close your mouth! Touch a
window! Point to a clock!”

Ask the first person in each team to come to the front of the class. Give a
command, such as “Open the door!” The competitors walk quickly to the door and
try to be the first to open it. The winner gets a point for his or her team. Record the
points on the blackboard. Give each team a point when both players do the action at
the same time.

Repeat with other team members and other instructions.

Important: For safety reasons, make a NO-RUNNING rule for this game. Do not
award points to teams when their members run.

Variation 1: Post large pictures that represent vocabulary words in the classroom.
Call out the words. The players from each team race to touch the
correct picture first.

SIMON SAYS

An action game.
You can play this game just for fun, or use it to review directions and parts of the
body.

The whole class plays the game together. Tell the students to imitate what you
do, but only if you say “Simon says” first. If you do not say “Simon says,” they
should not imitate what you do. They must listen carefully; you will try to trick them!

Perform a simple action such as pointing to your elbow or shaking your head. As
you perform the action, say “Simon says do this.” The students imitate your action.
Then perform another action and say “Simon says do this.” The students again
imitate your action.

Now perform another action and say only “Do this.” The students must not
imitate you.

Continue the game, mixing up “Simon says do this” and “Do this” with many
different actions. Change the commands and the actions quickly to try to trick the
students.

If you trick a student, he or she must sit down. The students who are sitting can
help point out others who get tricked.

Those left standing when you decide to end the game are the winners.

Variation 1: Give specific commands. For example, “Simon says point to your
arm! Simon says shake your leg! Jump up and down!”

Variation 2: Allow individual students to lead the game. The students will
probably find it difficult at first, so keep the turns short—no more
than a minute or two.
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Variation 3: Split the class into two or three big groups for two or three
simultaneous games of “Simon Says.” Appoint a leader for each group.
Simultaneous games help develop concentration and listening skills.

STOP! GO!

An action game to review phrases of introduction.
Translate stop and go for the class.

Tell the students to walk quickly throughout the classroom, looking down at the
floor when you say “Go!”

When you say “Stop!”, tell them to stop, look up and pair up with the student
standing closest to them.

The students in each pair shake hands and repeat an introduction dialogue. For
example:

Student 1: Hello. My name is ___. What’s your name?

Student 2: My name is ___. Good-bye.

Student 1: Bye.

When you say “Go!”, the students immediately begin walking quickly again,
looking down.

If you have too many students in your class to play this comfortably, ask them
to play it at the front of the class, ten at a time.

TIC-TAC-TOE

An action game to review any vocabulary.
Draw a large simple grid on the blackboard. The grid has three columns and three
rows, creating nine squares of approximately equal size.

Divide the class into two teams. Ask a player on Team 1 a question. For example,
“What’s this? What colour is this? Isthisa _ora__ ? Whereisthe  ?” You can
also give the whole team a command. For example, “Touch your head. Point to the
blackboard. Show me an eraser.”

If the player or team answers or performs correctly, a player from the team may
write an X in any square on the grid.

Team 2 now has a turn. If the team answers or performs correctly, it may write
an O in any square on the grid.

The object for each team is to obtain a row of three Xs (or three Os) in any
direction: horizontal, vertical or diagonal. Of course, teams also want to place their Xs
or Os to block the other team from completing a row. The first team to obtain a row
wins one point and the game continues.

Variation 1: Prepare nine large cards or pieces of heavy paper. Write a large X on
one side of each card and a large O on the other side. Place three
chairs at the front of the room in a row facing the class. Ask nine
students to come to the front of the room to be the game board: three
students sit in the chairs, three students stand behind the chairs and
three students kneel in front of the chairs. Give each student a card.
When Team 1 chooses an X, it points to a student on the game board.
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That student holds the X card up high. Continue the game with the
students holding up X and O cards to show the teams’ choices.

Variation 2: The students can play this game in pairs or small groups. They draw
the grid on a piece of paper and ask each other the review questions.

WHAT'’S MISSING?

To review any vocabulary.

Put ten to twenty large pictures representing vocabulary up at the front of the room.
Tell the students to look at the cards for one minute and then close their eyes. Remove
a card.

Ask the students to open their eyes and try to figure out which card you have
removed. Call on individual students to answer with the name of the card until one
answers correctly.

Show the card and return it to the front. The student who answered correctly
then hides a card and leads the guessing.

WHISPER

A game to review actions.
Ask for a volunteer. Whisper an action word to the student. For example, draw, sing,
play.

The student must perform the action and the rest of the class guesses the action,
in English.

Repeat with the other students. Each student must find a different way to
demonstrate the vocabulary. Encourage the students to be creative!

WORD CALL

An action game to review any vocabulary.

This game works for as few as ten students and as many as sixty. It depends on how
many words you want to review. If you use fewer words than you have students,
repeat the game so everyone has a turn.

Prepare a set of picture cards for words you want to review. Make sure you have
a pair of cards for each word. For example, have two cards for book, two for chair and
SO on.

Hand the cards out, one per student. Mix up the cards so the students with the
same word are not standing beside each other. If only a few students in the class will
play at a time, spread them out in the classroom.

When you say “Go!”, the students all begin saying the word on their vocabulary
card over and over again. They must move to find the other student in the classroom
who is saying the same word over and over.

YARN NAMES

To review “My name is ” and learn everyone’s name.
Divide the class into small groups. Ask each group to sit close together in a circle on
the floor. Give each group a ball of yarn.
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A student begins the game by wrapping yarn around himself or herself as he or
she says, several times, “My name is __.” The first student then passes the yarn to
another student in the circle.

This student repeats the procedure.

When every student has said his or her name, and everyone is wrapped in yarn,
the students stand up and try to free themselves from the yarn.
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STRUCTURES
AND EXPRESSIONS

Who is the first?

What day is it today?

It’s Wednesday.

Can you say this month in English?
What’s the date?

It’s December 12.

When is your birthday?

It’s August 19.

When is Notional Day?

It is October 1.

Summer /Winter is from ... to ...
How’s the weather today?

It’s warm and windy.

How’s the weather in ...?

We take off our winter coats.

We put on our shorts and T-shirts.

What season do you like?

1

c
=3
~

?

JL?

=

RAETH ST 1 XA 4 2
SR A HH?

K12 H12 H.
TREGAE H A A % ?
(FAEHZ)8 19 H.
Il R 2 A A I A 2
(ERRTZE)10 H1H.

g
FI
b
Z N

A

NONO
A A
@m o

flz

S S

Unit 2

PENE SN CNRQEL OF T
A RRAE AR

A TR HAT

il MRAE AR
BB A M,
A5 LR T L.

AT 2777

@ STRUCTURES AND EXPRESSIONS

I .

(LD
(L2
(L2
(L3
(L3
(L
(L4
(L4
(L5
(L5

(L7
(LD
(LY
(LY
(L10>
(L10>
(L10)



What do you do in summer? PRAE R AAT 42 (L10)
What’s your favourite season? (S SE=RINIIE=R P =Y ) g/ (L1D)
My favourite season is summer. PRI AR K. (L1D
Unit 3
How old are you? REZKT? (L13)
| am nineteen years old. Tz, (L13)
How tall are you? e (L14)
I’m 1.43 metres tall. P 143 K. (L14)
She/He is ... metres tall. iV (1EREEEEES/ N (L14)
I live in a house. BAEAE—BEpr 1L (L15)
I live on the second floor. A R (L15)
| live on Ninth Street. TAAER TR . (L15)
I live in an apartment on Zhonghua Street. ﬁi{j‘fﬁﬁlﬂﬁjﬁ%ﬁ@*%ﬁ%io (L15)
How do you go to school? IREA 222 (L16)
I go to school by bus. PAEAIRE B3 (L16)
I live near/far from the school. PAFAF B AT [ 2E (L16)
What do you like to do? PR AT 42 (L17)
I like to see films at the cinema. EPRERVCNLIN AL iy (L17)
Unit 4
Where are you from? S A= s (L19
I’m from the U.K. Pk B o, (L19)
We live in China. PAUEAEPH . (L20)
We speak Chinese. PATUEDLE (L20)
What is the capital city of China? e PR A2 TR L ? (L20)
People speak English and French in Canada. 7£ 1125k AT D8 TERANEE (L21)

This is a flag of the U.S. It is red, white and blue. 1XJ& 3 [E 1 [E . & 2L @A r.  (L22)

The capital city of Australia is Canberra. 8 K [ 14 #5 2 HE B

(L23)
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