S5 ST HRD -+ SR

T B e TR ER

HASFH

2 H A5

Teacher’'s Guide

(—4F ik )

E: 3150 70 (Bd)



S5 BB - S

20 H 15

Teacher s Guide

—AEE )

14 4 oA

(b [ AL #OH R A

e S
CgEk ] o kbR

733630 & ARGt



M & 8IS

PREIEIMA AT, GREER ? XN (COeil) S L #0A AL A DC I
KE A O IE R R A SN ERESGE B K 8 LU SO (¢
HURRARE) G, G EENFER N ERBNFRAEN P oabE8is . X
EHMBS (FRHE) GRS« (FEZPZRSDI) . (BUHA) L LR
BRI L GARTGEN,  wf LA IR FRZIRS G e 2 o

XEHOR 70 W TS b B e R B S B B R SEER AR 5, v A AR SR I
VLT RSB TRRIN SR, 85 45 881G 0, ROt W, s 2l T
KEN ARBTG5 AR BRI B S gk, il
R G “BER S AT

REHM UL L, UEEAYINEE A T2, BEthi . B L
WL AR, AR has, BDRITHA WA, G/ A EER ., (OBRHEMNE
Ao, BATIR SRR

REHMIEFE SRR, BT, ORI T e 7 B X A FE S0
5t QoSN T SSRCEM BRI 748 2R Pk g 180, a2 AU JR
SCERHR FAR AL TR A SR ZRUABHE N AR S 3], U ERAN A
AL TARRTT A, (UMM ) 2028 THISE. HARRIZCA @, 0 s 43 58 B0y
P45 SR T SR (M 0 BRI 5 5t (1 B0 SR TR .

REHMRIFTE S I LA ZEMO0 T, 9mil DL AN EAARIAT R X
W E SIS, e R S SIEEE, WSS AR BT R, AR TR
IR PR A2 ST AR R X AR AN 2 U SRR R Do

X EE R WALE BOE TS R TR U R EBM MwmE T, a7
T HARSE SRR TISCRE s A0 A4 RN KB R AR B K 52 8 22 A e A M (KRR
Bk g SABE RN TS ¥ T V2 8. xhit, JAMER I X =306 1
LA R ZAATT— R 2O R i !






CONTENTS

HOW TO USE THIS TEACHER’S GUIDE ........cccooiiiiiii e 2
PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM .................. 6
YOUR ENGLISH CLASSROOM .....ooiiiiiiiiieiiie it 18
Unit 1 Li Ming G0eS t0 Canada ........cceeeviiuiiiiiiieeeiiiiiiieeee e 22
Unit 2 School in Canada .........coooiiiiiiiiiieiiieeee e 57
UnNit 3 WE LOVE SPOITS .ouviiiiiiiieeieeeeeeeeee e 87
Unit 4 Good HabItS ...oooiiiiiiiieice e 116
TEACHING TECHNIQUES ... 148
PUPPETS, POSTERS AND MORE .......ccoooiiiiiiiiieeie e 160
GAMES 164
VOCABULARY et 180



HOW TO USE
THIS TEACHER'S GUIDE

(0]
EI
'
®
o
=y

0000000000000 000000OFO §.99rnp.qni9[‘.s............................

This guide covers the second semester of the Grade 5 level of the Learning English program.
You should also have:

e A set of large vocabulary cards.

e An audiotape or a multimedia CD that covers the oral part of each lesson.

Each student should have the companion:

e Student book.

e Activity book.

e A set of small vocabulary cards.

Where to Start

Start by reading the next two sections: “Philosophy of the Learning English Program”
and “Your English Classroom”. These two sections describe what is new about the Learning
English program, why it works and how to make your role as a teacher most effective.

Next, read “Ways to Introduce Vocabulary” in the “Teaching Techniques” section at the
back of the guide. This section offers ideas about teaching the Learning English program
and covers information frequently referred to in the lessons. You will want to consult this
and other sections in the back of the guide as you work through the lessons. If you read this
section first your lesson preparation will go more smoothly.

Work through Each Lesson

This guide covers twenty-four new lessons and four review lessons in 4 units (six lessons

0 HOW TO USE THIS TEACHER'S GUIDE
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with a review lesson per unit). The last lesson of each unit is a review.

Each lesson has the same format.

e TEACHING GOALS

e TEACHING PREPARATION

e CLASS OPENING

e NEW CONCEPTS

e ACTIVITY BOOK

e CLASS CLOSING

The lessons purposely contain more activities than you can probably use. As you prepare
each lesson, make a note of what you might cut if you run out of time in the classroom.

If you do run out of time, always conclude a lesson with the class closing anyway.
Always start the next class at the beginning of the next lesson.

You can also substitute and adapt activities to meet the needs of your students. For
example, if your class needs more practice saying particular words or phrases, cut a creative
activity from your lesson to make room for more drill. Remember, however, that too
much drilling for perfect pronunciation and comprehension can get in the way of language
development. More and more teachers are discarding mechanical drill (repetition) for
meaningful drill, such as picture prompts, word substitution and free substitution (where the
students make up their own sentences).

Refer to the Ba f :ch Gui

The lessons refer to how-to information in the back of the guide about:
e Teaching techniques for introducing, practicing and reviewing vocabulary that
you can adapt to your lessons.

e Teaching techniques for helping with pronunciation.

e How to make resources for your classroom, such as posters, puppets and displays.

e How to play key language-learning games and supplemental games.

The back of the guide contains a section on games for quick reference. It also includes
the vocabulary, the structures and expressions of this level.

Adapt It!

We have designed this guide for beginning teachers. It introduces and uses a small
repertoire of language-learning techniques. If you have experience teaching English, draw on
other techniques you know.

This guide provides you with suggestions only. You can follow it step by step or you can
create your own steps. Adapt the lessons to fit your teaching experience, the needs of your
students and the resources available to you.

0 HOW TO USE THIS TEACHER'S GUIDE
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PHILOSOPHY OF THE
LEARNING ENGLISH PROGRAM

The Learning English program aims to help Chinese students learn to speak
conversational English and to help Chinese teachers improve their own English and English-
teaching skills. The complete program covers twelve grade levels: grade one to grade twelve.

The program stresses communication and conversation. It focuses on talk (listening and
speaking). It gives the students many opportunities to talk in many different conversational
situations: student-to-student, student-to-group, student-to-teacher, and student-to-class.
The students often role-play and invent conversation. All this talk develops the skill to
communicate real meaning. It promotes flexible language use so that the students can
function in a variety of situations.

The program is holistic and integrative. At beginning levels, it stresses listening and
speaking, but it also integrates reading and writing. It creates a balance among all language
skills, which is key to language instruction and crucial to language development. Language
development occurs in step with changes and growth in consciousness. The four language
skills (reading, writing, speaking and listening) naturally reinforce each other in a child’s
language development. Children need to learn English the way they learned their own
language: through listening to people around them speak words and phrases. In English
classes, children need many opportunities in a wide variety of situations to explore, construct
and convey meaning; to clarify and reflect on their thoughts, feelings and experiences; and
also to play, experiment and use their imaginations.

The program models the process of children’s language development. Children master
new words as part of developing ways to make meaning. It takes time. Different students
develop language in different ways and at different rates, and good teachers adapt their
classroom activities to accommodate individual student needs. Not everyone will achieve the
same fluency at the end of each teaching unit. For this reason, the program first exposes the
children to new words and then lets them encounter and use these words again and again in
different contexts throughout the class year.

o PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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The program stresses active student-centred experiences. It frequently involves the
students in pair and small-group activities that require them to create their own conversations
in English. It includes games, songs and role-playing where the students invent and interact
in English. It emphasizes engaging, motivational activities that encourage the students to
communicate in English and to respond personally and critically. The more the students
actually talk in English, the faster their language skills develop.

The Learning English program works best if teachers encourage the students to talk as
much as possible. Teachers should guide and structure activities, demonstrate and model
conversation, and correct the students where necessary. The program, however, does not
centre on what the teacher does at the front of the classroom but on what the students do
within it.

The program stresses meaningful learning situations. The program engages the students
in situations where they need English to cope with authentic English-speaking contexts:
to make a request, to express a feeling, to accomplish something, to find out essential
information or to complete a task. The students feel more motivated to learn English in real
situations, and they learn natural language patterns rather than artificial classroom dialogues.

The program stresses thinking as an essential part of communication. To communicate,
a person must have something to tell. Often in this program, teachers set up classroom
experiences that allow the students to formulate a point of view: to think about and share
their own personal experiences; to value others’ ideas and experiences; and to imagine and
create new ideas through language.

The program stresses language immersion. Each lesson exposes the students to a lot of
English, more than it expects the students to master or understand completely. To the extent
possible, teachers should strive to surround the students with English. The classroom should
contain a good range of English-language posters, picture dictionaries, newspapers, books,
letters, postcards, signs and magazines. The walls of the classroom should display vocabulary
pictures and words. Teachers should label items in the classroom with big cards showing the
English words.

The program stresses risk-taking in a supportive environment. No one can learn a
language without making mistakes. If the students fear failure, they will not try new words
and phrases and they will not progress. The students need lots of support and assistance
to experiment with new language structures. They need praise for the content of what
they say rather than constant correction of pronunciation and vocabulary. Therefore,
good language teachers give their students lots of praise and encouragement. They help the
students use new words and phrases by providing many models, demonstrations and clues.
Good teachers frequently encourage the students to invent their own questions, responses and
conversations, and they congratulate the students for taking risks.

The program stresses a motivational classroom environment. It provides many
opportunities for play, songs, games and surprises to make English class fun. The program
aims to foster a desire to learn so that the students will attend to the lesson and feel inspired
to practice English outside of the classroom.

o PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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Overall Goals of the Learning English Program

Each level of the program identifies specific objectives for mastering vocabulary,
grammar, conversation, reading and writing. Teachers, however, need to treat these
objectives as part of larger, life-long goals, not as isolated targets. The program aims to
support the students as they continue to learn English throughout their schooling and
throughout the rest of their lives.

Teaching with the Learning English Program

This program stresses:

e Interactive conversation, not just lists of vocabulary words and grammatical
structures.

e Flexible language use in a wide range of situations, not just memorization and
chanting.

e Understanding and expressing overall meaning, not just learning isolated parts of
language.

e Authentic real-world situations where, for example, children play games, ask for and
give information, and express likes and dislikes.

e Everyday language among native English speakers. Many informal expressions
and common idioms are included in the curriculum, as well as formal structures
demonstrating grammatical patterns.

The program provides:

e An audiotape of North American English speakers. The students become used to
hearing and understanding a variety of inflections and tones, not just formal British
accents.

e Good-quality literature that lets the students develop understanding of whole units of
meaning, not just isolated words; that motivates the students’ interest; and that provides
moral instruction for character development. The lessons use translation of well-known
Chinese stories as well as traditional and modern English stories.

e Step-by-step instructions for innovative English-teaching methods for the teachers
to use in the classroom.

e A wide variety of student-centred activities, including dialogues, role-play, games,
story-writing, small-group activities, TPR (Total Physical Response) activities and
drills.

e Ways to help Chinese teachers improve their own English as they prepare for
lessons. The teacher’s guide is very detailed and contains many tips for teaching
English.

@ PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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Whajt about Phone jc ?

Pronunciation forms an important part of any language program. Young students mimic
well. They often learn pronunciation by listening to, and imitating, good role models.

Too much emphasis on correct pronunciation, however, can make the students afraid to
speak because they worry too much about pronunciation errors. Teachers must gently guide
the students to understandable pronunciation, but never let pronunciation become more
important than meaning and communication.

This program introduces pronunciation exercises when new vocabulary has sounds that
Chinese children may find difficult to produce. The beginning level contains a few phonetic
drills. Later levels offer more phonetic drills, such as minimal pairs. Older students, at
advanced levels, learn symbols for certain sounds, so they can use a dictionary to pronounce
unfamiliar words. As much as possible, the program presents these drills in the context of the
meaning of words and phrases.

This program does not teach an entire phonetic alphabet, such as the International
Phonetic Alphabet (IPA), for three reasons. First, in learning the English language, the
students already struggle to decode a new set of written symbols. The IPA adds another
layer of symbols without helping the students to understand the new language. Second, the
IPA focuses attention on written language. This shifts the focus away from listening and
speaking. The students learn pronunciation best through aural-oral practice, not through
reading symbols for sounds. The students who depend too much on written text may also
have difficulty speaking spontaneously in conversation. Third, the IPA reinforces the primary
importance of correct pronunciation, but this program emphasizes understanding and making
meaning. Pronunciation comes second. After all, many good communicators in English do
not pronounce words neatly and clearly or even correctly; they use context and language to
express themselves.

Teachers, however, need to pronounce words correctly. Teachers should check their
pronunciation periodically with a tape recorder. Teachers should practice speaking English
outside of the classroom whenever possible, preferably with a native speaker. Teachers can
tune their ear to correct pronunciation by watching English television and movies.

We encourage Chinese teachers of English to learn the IPA so that they understand the
distinctions and similarities among different sounds. The IPA also helps teachers to focus on
individual sounds and examine ways to produce them. This helps teachers work out the best
way to teach these sounds in their own classrooms.

What atgout Grammar?

This program introduces grammar naturally and gradually. At beginning levels, it teaches
the students how to recognize and imitate certain grammatical structures and patterns, but
it does not emphasize grammar. At more advanced levels, it explicitly presents points of
grammar to help the students understand the patterns or certain structures.

a PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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The students should always learn and practice grammar rules as part of communicating
meaning. Research has shown that isolated grammar drills and workbook exercises in which
the students apply grammar rules by rote do not lead to effective language learning. The
students learn the formulas for such exercises quickly and complete them without much
thought. They often do not transfer the grammar they practice in isolated exercises to their
own conversation or writing. Without an emphasis on communication, the students do not
link grammar rules to meaning. The program endorses teaching grammar through methods
such as mini-lessons and games, and helping the students to edit their own creative writing
and to keep diaries of their own grammar difficulties.

We remind teachers to avoid stressing correct grammar at the expense of their students’
confidence. Teachers who idolize correct grammar intimidate the students and inhibit the
willingness of the students to experiment and take risks with the new language. For example,
a good teacher would never correct the grammar of a student trying to express meaning. In
one notorious story, a teacher asks a student: “How is your family?” The student stammers:
“L... grandfa... die.” The well-meaning but insensitive teacher instantly replies: “Oh, your
grandfather died? Now, listen carefully. ‘My grandfather died.” Can you repeat that?”

Above all, communication counts, not correctness. Learning English aims to help the
students experience the joy and comfort of being understood and of understanding others.

What about Memorization?

Memorization has its place in a foreign-language program; it is an important way,
though not the only way, to learn new concepts. The students ultimately must memorize the
vocabulary and structures of a foreign language before they can consistently produce these
structures in conversation and writing. Memorization occurs through practice and games,
recitation, repeated exposure, memory tools and individual study. The students also benefit
from memorizing songs, chants and short passages in the new language.

English speakers refer to memorization as learning by heart. Memorizing should connect
something to your heart and make it deeply part of you. Memorizing without understanding
often leads nowhere. The students often store information learned by rote as random sets of
meaningless words instead of richly connected personal experiences, thoughts and feelings.

We advise teachers to always help the students understand and form personal connections
with texts and words before committing them to memory. Then memorization becomes an
exercise of the heart.

What about Tran Iatiop?

Translating passages into a foreign language helps the students study that language.
Translating reveals grammatical differences and allows the students to explore word choices
and to practice using different idioms and structures correctly. Translation, however, is a
difficult and precise art that requires specialized study to perfect. This program introduces a

@ PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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few translation exercises at advanced levels, but it does not emphasize translation for several
reasons:

Translation can inhibit the students’ spontaneous use of a foreign language. The goal is to
free the students from constantly translating their native language so that they can experiment
directly with expressions and thought constructed in the new language.

Too much translation may also make the students think that they must understand every
word they read. They do not. They need to grasp chunks of meaning. Focusing too much on
individual words and phrases interferes with the process of reading.

Too much translation also restricts the students to texts written by others. Teachers should
encourage the students to create their own texts in the new language in a variety of forms:
letters, short descriptions, little stories, poems, essays (at advanced levels) and many others.
In such exercises, the students should redraft and revise their own writing several times until
it is clear, vivid and correct. The students work harder on their own creative writing, drawn
from their own experiences, rather than on translating other people’s work.

@ PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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YOUR ENGLISH
CLASSROOM

Mgk Your Cjas room Welcomin

Children need to feel safe. They need to trust that no one will make them feel stupid or
ashamed. They need to feel like they belong. They like to feel surrounded by friends. They
want to be active and to participate. They love to laugh and play. They love surprises. They
want to feel special. And most of all, children need to feel cared for.

When your classroom environment provides for these needs, children will be motivated
to learn and will work hard.

If you really care about each of your students, you will teach from your heart. That is the
best way to create a genuinely caring community in your classroom. Here are some other
practical suggestions for creating a stimulating learning environment:

e Keep a brisk pace throughout the class. Drills and question-and-answer periods should
be very rapid.

e Allow lots of opportunity for the students to talk and play in pairs and small groups.

e Move throughout the classroom. Don’t always stand at the front of the room! For some
review sessions, stand at the back of the classroom or at the side. During your question-
and-answer drills, walk around the classroom. When observing the students practice,
be sure to move to different areas. The students become extremely attentive when the
teacher is standing nearby. In classrooms where space is tight, why not move the desks
against each side wall to make space for an aisle down the centre of the classroom?
Then you can move easily throughout the classroom and have closer contact with the
students.

e Vary activities frequently: some demonstration, some oral question-and-answer, some
small-group work, some song and game, some writing. The lessons in the Learning
English program are already designed to do this.

e Be sensitive when correcting the students. Focus on praising them for what they do well.
Especially reward the students with praise when they take risks and try pronouncing

@ YOUR ENGLISH CLASSROOM
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words or making sentences that are unfamiliar. Remember, learning to speak a language
involves lots of courage to take risks and making many, many mistakes. Mistakes are
a natural and very frequent part of language learning. Help the students to understand
this.

e When offering correction, focus on one problem at a time (otherwise you can
overwhelm the students). Pick the most important error to correct. Do not jump
on every error the students make when speaking or the students will become self-
conscious and afraid to speak. Make your correction very matter-of-fact, and do not
dwell on the error. And don’t forget to praise the students for trying: Good try!

e If a student answers a question incorrectly in the class, get the class to help the student.
If you can, offer correction privately to the student before or after class. A good
opportunity is when the students are practicing together in pairs. Always be very
careful not to embarrass a student in front of others.

e Display the students’ drawings, posters and words on the walls. This helps the students
feel that the classroom is theirs, not just yours. It also shows the students that their own
work is very important.

Make Your Cj room a Cu[ ural Island

Many foreign-language teachers try to make their English classrooms places that
surround the students with English culture. This gives the students a context for English
words and phrases and adds a sense of adventure to learning English.

Try some of these ideas:

e Display maps and magazine pictures, English-language picture books, travel brochures,
English magazines and newspapers, advertisements, objects and photographs showing
the culture and lifestyle of native English-speaking people. You can hang items
from the ceiling, post them on the walls or set up a table at the back of the room
where the students can examine cultural objects. Many teachers collect these items
through friends who travel or by requesting free brochures from government tourism
departments, travel agencies or businesses in North-America.

e Write English proverbs on strips of paper and hang them up. Find short poems to write
in large letters and hang them on the walls.

e Play English pop songs on the tape recorder as the students are coming into the
classroom and as they are leaving.

e Encourage the students to help make displays. Many teachers appoint a few of the
students to stay after class to help make displays for each unit. For example, on the
bulletin board, pin up magazine pictures of people. Add an empty speech bubble above
each person. Ask the students to write sentences in the speech bubbles.

e Collect baby photographs of the students in the classroom. The students can write a
sentence and put it beside any one of the photographs.

e Put cartoons without the punch lines on the wall. The students can make up punch lines
of their own to add.

@ YOUR ENGLISH CLASSROOM
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Unit 1

Li Ming Goes to
Canada

General Goals for Uni

The prime objective of all units of the Grade 5 Learning English program is to expand the
children’s English language in concepts of interest to them at their grade level.

The Grade 5 Learning English program provides students with a balanced approach to
literacy by introducing them to the six receptive and expressive strands of English Language
Arts (ELA) including: reading, writing, listening, speaking, viewing and representing.

This unit introduces children to words and expressions they might use in everyday life.
Students will be expected to master these words and phrases through applied practice in the
classroom.

Each lesson is organized under the following headings:

TEACHING GOALS: Specific objectives for the lesson.

TEACHING PREPARATION: Materials that you will need to teach the lesson (props,
puppets, tape recorder, etc.).

CLASS OPENING

* Greeting and Review: Welcome the students to class and briefly recap the material from
the last lesson to refresh the students” memory.

* Lesson Hook: Warm up the class for the new lesson by capturing the imagination of the
students with a Lesson Hook.

NEW CONCEPTS

Each lesson in the Student Book contains some or all of the following activities:

1. Listen and say!

* New vocabulary and expressions that will be taught in the lesson.

« Activities that train the ear to recognize new vocabulary through listening and repetition.

» Demonstrate: Visual strategies and techniques that will further enhance and embed the
new material into students’ minds.

« Practice: Activities that require the students to apply their new knowledge working in
groups, with a partner, or alone.

e Unit 1 Li Ming Goes to Canada



2. Let’s sing! (or chant!)

These fun and interactive sections teach students new concepts through songs and dance
or chants. Students participate actively, have fun and learn at the same time!

3. Let’s play!

By participating in games and role-play activities, students must think about and apply the
new content from the lesson in order to successfully complete the activity.

4. Let’s do it!

These sections are designed to engage students actively in one or another of the six
strands of language arts: reading, writing, listening, speaking, viewing or representing.

5. Optional

These are extra activities that can be included if there is time (guest speakers, songs
beyond those in the text, etc.).

Please note that not all the lessons always contain all activities. You can use your
Teacher’s Guide to follow along with the activities from the Student Book.

ACTIVITY BOOK

Explain the activities from the Activity Book and help the students complete them.

CLASS CLOSING

* A short review of the material taught in that lesson and a positive reinforcement or teaser
about the fun lesson coming up.

o After-Class Activities: Include tasks that students can do at home to practise and
reinforce the new material.

Specific Goals for Unit 1

1. Students will be able to do the following in English:
* Use time to describe arrival at an airport.
* Describe Jenny’s home in Canada.
* Describe a Canadian breakfast.
* Describe a dinner meal in Jenny’s home.
* Explain what Jenny’s family does in the evening in their living room.
* Read and respond to a story.

2. Students will be able to recognize, understand and use the following vocabulary:
clock, kitchen, floor, toilet, study, breakfast, milk, dinner, vegetable
watch
him, them, half, dirty

3. Students will be able to recognize, understand and respond orally to the following

expressions:
* What time is it?
* It’s half past...
* I’ll show you around.
* What would you like for breakfast/lunch/dinner?
¢ I’d like some..., please.
* There is/are... in the fridge/on the table.
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* What are we doing?
* Jenny and Danny are watching TV.
* Can you find Lynn and Bob in this picture?

Students will be taught the following basic learning strategies:
* To observe simple English conversations in everyday situations.
* To develop the habit of listening to the audiotape and repeating the sentences.
* To concentrate when learning.
* To take the initiative to ask questions of the teachers or of other classmates.
* To listen to and learn songs that will help them remember English expressions.

Students are expected to do the following:
» To develop an interest in and curiosity for learning English and to find
opportunities to practise their listening skills.
* To try to imitate and use English in everyday life.

Children are expected to learn how to share ideas about experiences they have at a new
grade level in school.

@ Unit 1 Li Ming Goes to Canada



TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
clock, half, him

2. Students will be able to recognize, understand and use the following expressions:
Look at the clock.
What time is it?
It’s half past four.

TEACHING PREPARATION

 Audiotape or multimedia CD for Lesson 1
« Flash and picture cards for Lesson 1

* A large class clock

« Student clocks (from a previous book)
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CLASS OPENING

Greet the students with: Hello Grade 5 students! Today we’ll start the second book for
Grade 5 Learning English!
Ask the students if they recall any of the concepts they learned in their last book.

Tell the students to open their books to Unit 1. Open your own book and show the
students what they should look for. Ask the students what they think Unit 1 is about.

Teacher: Take a look at the picture on this page. Does anyone recognize this special
place? Where is it? What do you think this unit is about? Tell the students the title of the
unit.

Teacher: Now turn to page 2 in your book. Look at this page. Can anyone guess
what this lesson is about? I’ll give you a clue. Who is Danny and Jenny thinking about?
Where are they? Who might be coming to the airport? Let’s read the lesson to find out
if you are right.

NEW CONCEPTS

Say: Let’s listen to the audiotape and follow along silently in our books.
Say: Let’s listen to the audiotape again and follow along in our books. Touch each
word as you say it.
Walk around the classroom helping students as necessary.
eDEMONSTRATE
Ask the students the following questions. Tell the students that they can find the correct
answers in Part 1 of Lesson 1 of their textbooks. Students should respond with full sentences.
Ask the questions several times, randomly, to several students:
* Who is coming to Canada?
* Why is Li Ming coming to Canada?
* What does Li Ming want to learn in school?
* What day does Li Ming arrive in Canada?
* What day will Li Ming go home?
* How long will Li Ming stay in Canada?

Scaffolding students
It is very important to help students reach the correct response to a question. You

can give them clues to help them along the way. This is called scaffolding. Simply telling
a student he/she is wrong does not encourage a student to want to attempt further

questions!
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oPRACTICEe

Group Work

Put the questions on the board. For the practice session in this part of the lesson.

Tell students to turn to a shoulder partner and practice asking and answering the questions
on the board.

Walk around the class listening to the students as they ask and answer the questions.

Ask each pairs to demonstrate asking and answering each of the six questions.

Do a preliminary evaluation of the students’ skills using Assessment for Learning.

Maijor types of assessment

Three major types of assessment can be used in conjunction to support student
achievement:

1. Assessment for learning is diagnostic and formative for the purposes of greater
learning achievement.

2. Assessment as learning is assessment as a process of developing and supporting
students’ active participation in their own learning.

3. Assessment of learning is assessment for purposes of providing evidence of
achievement for reporting.

Assessment is only effective if the student is then given time to respond fo it. Formative
feedback must be accompanied by time for the student to “self-edit.” What are the

concrete “next steps” required to increase quality?

Basic Checklist of question/response skills — Lesson 1 Book 10

Ask a question Answer a question

Students’ names
correctly correctly

Teacher: Here are the new words and expressions for this part:
clock, half, him
Look at the clock.
What time is it?
It’s half past four.
Put these words and expressions on the board. Go over them with the students.
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Say: Look at the pictures in Part 2.

Can you guess what Danny and Jenny are talking about?

What time is it on the clock in picture 1?

What time is Li Ming supposed to arrive?

What time is it in picture 2?

What time is it in picture 3? Why do you think Danny looks unhappy?

How do Danny and Jenny feel in picture 4? How do you know?

Say: Here is the new question for Lesson 1, Part 2: What time is it now?

Put the new question on the board. Go over it with the students.

Say: Let’s listen to the audiotape and follow along in our books. Touch each word as
you say it.

Walk around the classroom helping students as necessary.

eDEMONSTRATE e

Use your class clock to practice asking and answering the question What time is it now?
with the students.

oPRACTICEe

Moving Right

Tell the students to form two lines facing each other.

Tell the students you will hold up the class clock.

The students on the left ask: What time is it now?

The students on the right respond with: It’s...

Clap your hands and the students move one place to the right.

Change the time on the clock.

Reverse the roles and practice the dialogue again.

Do this several times reversing the dialogue roles.

1. Read. Tick or cross.

Tell the students to read the four statements in this part of the lesson and tick those that
are correct. Check as a class.

2. Read and draw.

Tell the students to read the time noted below each of the four clocks. They should draw
the hands on the last three clocks to show the correct time. Check as a class.

Ask the students to work in pairs to practice telling time with a student clock. These
clocks were made in the previous Learning English book. If you have not saved the student
clocks, or you have not taught this book, you will have to make new student clocks with the
students in this part of the lesson using cardboard circles, clocks hands and push pins.

ACTIVITY BOOK

Say Let’s look at our activity books as you hold up your copy of the activity book.
When the students have their activity books out, open your book to the correct lesson.
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Walk around the classroom to make sure everyone can see the right page.

There are two pages in the activity book for every lesson. Depending on how much time
you have, you can have the class do one or both activities. In Chinese, explain the activities
to your students.

CLASS CLOSING

Say: Excellent! You have finished the first lesson in the first unit in the second Grade
5 book! Give yourselves five big claps! See you next day!
Students should reply: Goodbye teacher! See you next day!

Students can practice telling time in English to their parents or other family members
using the clocks they have at home.
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Lesson 2 Jenny’s House

K

TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
kitchen, floor, toilet, study

2. Students will be able to recognize, understand and use the following expressions:
There is a living room, a kitchen and a bathroom on the first floor.
There are four bedrooms and a study on the second floor.
I’ll show you around.

3. Students will be able to describe to another person where the rooms in their house are

using a floor plan they have drawn.

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 2
* Word cards for kitchen, floor, toilet, study

@ Unit 1 Li Ming Goes to Canada



e Paper for floor plans

-chmg Tip ...........................................................................................................................................

Collecting materials
A teacher should have a long range plan that shows what materials he/she need for

each of the lessons for each Learning English book. Make a list with dates required for all
student materials home to the parents so they can collect the items prior to class. Many
of the items will be boxes, empty cans, string, ribbons, paper, fabric and other things they
would normally throw out.

CLASS OPENING

Greet the students by name as they come in the classroom. Then say: Hello Classity
Class.
Remind the students to respond with: Hello Coachity Coach!

-nhing Tip ...........................................................................................................................................

Whole Brain Thinking Instruction
Classity Class and Coachity Coach are two Whole Brain Thinking introductions the

students learned about in Learning English Grade 4! Use these terms frequently to get the
students to respond immediately to youl!

Ask: Do you recall what happened in Lesson 1?

Tell the students to open their books to Lesson 2.

NEW CONCEPTS

Say: Look at Part 1 on page 4 of Lesson 2.
What do you think Jenny is doing with Li Ming in this lesson? Why do you
think that?
What room is Jenny showing Li Ming in picture 2?
What room is Jenny showing Li Ming in picture 3?
What room is Jenny showing Li Ming in picture 4?
What is the new room in picture 5?
Where are Jenny and Li Ming in picture 6? How do you know that?
Play the audiotape and ask the students just to listen.
Say: Here are the new words in this part of Lesson 2:

kitchen, floor, toilet, study
Unit1 Li Ming Goes to Canada e



You can put the new words on the board or point them out in the Student Book.
Say the words. Ask the students to repeat them after you.

Remind the students to touch each word in their book as they say it.
Listen to the audiotape again and ask the students to read along.
Walk around listening to them as they read. Help as necessary.
eDEMONSTRATE e

Here and there

Point to items in the classroom to demonstrate the terms: here, there.
Ask students to respond by using here or there. For example:
Teacher: Where is the clock?

Student: The clock is there.

Teacher: Where is the desk?

Student: The desk is here.

Use here when you find something: — Where’s my bag? — It’s here! Here it is!

Here means that something is near you: — Is your dad here? — Yes, he is.

There:

Use there to talk about what exists: There’s a cafe, a bank, a shop and a park in the
fown.

Use there to talk about how many things there are: There are three people in my
family.

Use there to talk about where things are: There is a bathroom opposite the bedroom.
This and that
Point to items in the classroom to demonstrate the terms: this, that.
Ask students to respond by using this or that. For example:
Teacher: Who is this? (pointing to another student who is near)
Student: This is Shao Lin.
Teacher: Who is that? (pointing to another student who is far)
Student: That is Li Ling.

This and that are singular pronouns.

This:

Use this to talk about people or things near us: This is a nice cup of tea.

Use this to introduce people: This is Jane.

Use this to infroduce ourselves to begin a conversation on the phone:
Hello, this is David. Can | speak to Sally?

That:

Use that to talk about things that are not near us: What's that?
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This is our house, and that’s Rebecca’s house over there.
Use that to refer back to something someone said or did: — Shall we go fo the cinema?
— Yes, that's a good idea.
oPRACTICEe
Ask the students to draw and colour a plan of their home showing the following rooms on
it if they have these rooms in their home:
living room, kitchen, bathroom, bedroom/s, study
If the students have time, they can also draw and colour the furniture in each room to
make it look more realistic. Adding furniture will give them more opportunities to practice
using the pronouns here, there, this and that when they describe their plan to someone else.
Students can then work in pairs to describe where each of the rooms in their home is by
using the new pronouns at least once in their description: here, there, this and that.
Ask several students to hold up their house plans and share them with the class, making
sure to use the new pronouns at least once when describing their floor plan: here, there, this
and that.

1. Look and write.

Tell the students to look at the pictures of the room beside each of the sentences to help
them complete the six sentences in activity 1. They should write the correct name of the
room in each of the given spaces. Check as a class.

2. Draw, write and talk.

Students can work with a partner to design a home by filling in the rooms in the plan in
activity 2.

Students should then complete the sentences in the box on the right by listing the rooms
they have put in their plan using full sentences.

Game: | spy

This, That I Spy Rules:
The teacher says: | spy with my little eye something that is near/far.
The teacher goes on to describe the item.
Students must guess what the item is by saying:
This is a... (for an item that is near) Or That is a... (for an item that is far)
If the student gets the response correct, he/she can describe the next item to be
named.

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.
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CLASS CLOSING

Say: Goodbye Classity Class! Have a great night!
Students respond with: Goodbye Coachity Coach! You have a great night, too!

Ask your students to tell their parents the English names of the rooms. And the things
they can do in this room.

@ Unit 1 Li Ming Goes to Canada



Lesson 3 Making Breakfast

K

TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
breakfast, milk, them

2. Students will be able to recognize, understand and use the following expressions:
Time for breakfast!
What would you like for breakfast?
I’d like some eggs, bread and juice, please.

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 3
» Flash cards for breakfast, milk, them
* Paper for a breakfast menu
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CLASS OPENING

Greet the students. Ask them if they remember what they learned last day in English class.

Tell the students to open their books to Lesson 3.
Teacher: What are Jenny and Li Ming doing in the pictures? Can you guess?

NEW CONCEPTS

Say: These are the new words and expressions in Lesson 3:
breakfast, milk, them
Time for breakfast!
What would you like for breakfast?
I’d like some eggs, bread and juice, please.
Point out these words and expressions to the students in their Student Books.
Ask the students to repeat the words after you.
Play the audiotape asking the students to read along.
Play it 2~3 times as necessary listening to the students read and helping those having
difficulty.
eDEMONSTRATE
Class Brainstorming
Brainstorm a chart with the class to show the things they have for breakfast in their
homes.
Put the word breakfast in the centre.
In each of the four blue bubbles, put the categories of food for healthy meals. For
example: milk and alternatives, meat and alternatives, grain, vegetables and fruits.
Tell the students to add specific items in each of the four categories to the next level of the
bubble:
For example:
Milk and alternatives: milk, cream, butter, cheese, yogurt, egg
Meat and alternatives: pork, beef, chicken, nut
Grain: bread, cereal, rice
Vegetables and fruits: tomato, potato, apple, orange, banana, bean sprout
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-:hing Tip ...........................................................................................................................................

Canada’s Food Guide

This is a good lesson to integrate healthy eating habits. Middle School children are
notorious for eating unhealthy meals. Explain the basic Canada Food Groups to the
students. Tell them that Jenny would learn these food groups in school and her mother
would try to ensure that she has a balanced diet every day to stay healthy!

Canada’s Food Guide has four food groups. These include:

Vegetables and fruit, Grain products, Milk and alternatives, Meat and
alternatives

Any foods not accurately described by these food groups are deemed “other” and are
advised to be consumed in moderation.

Vegetables and fruit

The Vegetables and Fruit arc on the Canada’s Food Guide label is the largest, and
individuals are advised that most of their food consumption be from this food group.
Vegetables and fruit are known to contain many beneficial substances. A diet that includes
a variety of vegetables and fruit can help reduce the risk of some types of disease.
Consumption of a variety of fruit and vegetables is recommended by the guide.

Grain products

Grain products are essential to the diet. They provide carbohydrates for energy and
whole grain products can be a source of fiber and are typically low in fat. Whole grain
products can be rich sources of many nutrients that help in disease prevention. Eating a
“diet rich in whole grains could also help reduce the risk of heart disease”.

Milk and alternatives

According to Canada’s Food Guide, milk and alternatives are essential to the body to
maintain bone health. This food group includes milk and dairy products such as cheese,
yogurt, cream, and soy beverages. Canadian milk and many milk products are required
to be fortified with Vitamin D. This helps Canadians get their daily recommended intake of
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Vitamin D if they consume the adequate amount of milk and alternatives each day.

Meat and alternatives

Meat and alternatives are a source of protein in the diet. This group includes animal
meat sources as well as alternatives such as nuts and lentils. Meat and alternatives are
also a source of many vitamins. This is the smallest arc on Canada’s Food Guide ribbon,
meaning that only a few servings from this group will satisfy the nutritional requirements of
an individual.

Other

Other items can include junk food such as potato chips, chocolate bars, cookies, efc. It
is recommended that foods from this category be limited in a diet.

oPRACTICEe

Ask students to make a menu of what their breakfast would look like using the Canada’s
Food Guide to balance their meal.

If students have time, they can decorate their menus by drawing pictures of the foods they
have chosen to have on it.

My Breakfast Menu

Canada’s Food Guide Categories Specific Foods
Vegetables and fruit
Grain products
Milk and alternatives
Meat and alternatives

Ask students to turn to a shoulder partner to share their menu when it is done. Ask several
students to share with the whole class.
Post the menus on the Sharing Board in the class.

1. Talk, write and draw.

Ask students to discuss with a partner the menu for breakfast that is shown on page 7 in
activity 1.

Then have students fill in their own choices in the chart available and share them with
their partners.

2. Read. Tick or cross.

Read the passage in the blue box in activity 2 to the students.

Tell students to tick the correct responses below that go with the passage.

Check as a class.

Game: Jeopardy Food

To play this game, you will need to have a computer that is hooked up to the Internet.
It would be best if you had a multi-media screen or Smart Board in the classroom.
Alternatively, the teacher can make a game similar to this online game to use with the class
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by putting a grid on the board and using cards that are labelled by category and points they
are worth to ask each group questions to get the required responses.

Divide the class by row into teams. If there are four rows, you will have four teams.
Teams must work together to decide on the jeopardy questions they would like to answer and
come up with the correct answer to each question.

-chmg Tip ...........................................................................................................................................

Interactive Internet Games
Students at Middle School are often very computer literate. They play games on the

Internet, surf and email. Add some interest to the class by integrating an online computer
jeopardy game to your lesson! Your students will love the graphics and enjoy the
interactive nature of these games!

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Exit ticket: Ask students to whisper a food from one of the food groups to you as they
leave the classroom. For example: Dairy — milk

Students can share what they have learned about the Canada’s Food Guide with their
parents.
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Lesson 4 Making Dinner

K

TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
dinner, vegetable, dirty

2. Students will be able to recognize, understand and use the following expressions:
What’s for dinner?
May | help you?

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 4

« Picture and word cards for dinner, vegetable, dirty

e Food group cards: milk and alternatives, meat and alternatives, grain, vegetables
and fruits

« Food cards for each of the four food groups
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« Food groups chart

CLASS OPENING

Say: Good morning/afternoon students!
Students should respond with: Good morning/afternoon teacher!
Ask the students what they remember about the Canada’s Food Guide from Lesson 3.

Tell the students to open their books to Lesson 4.
Say: Today we are going to learn about what Jenny and her family are having for
dinner. Let’s check to see if they have a balanced meal!

NEW CONCEPTS

* Tell the students that they will learn these new words today: dinner, vegetable.
Write each new word on the board. Say it a few times.
Let the students repeat each new word after you before you write the next word on the
board.
They will also learn to ask and answer this new question: What’s for dinner?
Write the new question on the board as well.
« Play the audiotape after asking the questions for each picture.
Play the full audiotape for Part 1 as the students read aloud from their student books on
page 8.
Play it three or four times, as needed. Walk around the class, listening to each student.
Read the dialogue along with the audiotape.
eDEMONSTRATE e
Say: Here is a food groups chart. These are all of the foods that have been named in
part 1:
meat, tomatoes, potatoes, carrots
Say: Let’s put these four food words in each part of the chart.
Then Say:
Is there something missing from any part of the chart?
Yes. There is nothing in the Dairy or Grains parts of the chart.
What could Jenny’s mother give to the family to make sure that all four food
groups are covered?
OK: Milk for dairy — let’s make a card and put it in there.
Yes: Bread for grains. Let’s make a card and put it in there.
Are all four food groups covered now? Very Good!
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Meat Dairy

Grains Fruit and
Vegetables

Tell the students that they will learn these new word and expression today in Part 2:
dirty, May I help you?
Write the new word and expression on the board. Explain in Chinese what each means.
Say each word or expression a few times. Let the students repeat it after you before you
write the next word or expression on the board.
Encourage the class to repeat each new word or phrase with you several times.
Play the audiotape for Part 2 as the students follow along in their Student Books on page 9.
Play it three or four times, as needed. Walk around the class, listening to each student.
Read the dialogue along with the audiotape.
eDEMONSTRATE
Call on several students.
Ask: What is Jenny’s father doing?
How does Li Ming help Jenny’s father?
Do you wash dishes in your home?
Does your father help with the dishes in your home?
Who cooks in your home?
Is a Chinese home different from a Canadian home in how the family helps?
Scaffold the students to the correct responses.
oPRACTICEe
Work in Pairs
Have students work in pairs to list all of the things they can do to help their mothers make
dinner. Tell students you prefer that they write their list in English but if they do not know the
English words, they can write a sentence in Chinese and you can help them translate later.
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Things | do to help make dinner

Chinese English
I set the table.
I get the vegetables from the fridge.
I wash the vegetables.
| cut the carrots.

Help the students write the English phrases for items on their lists where necessary as you
walk around. Ask some pairs to share several lists with the class.

Read, match and write.

Tell students to read each of the sentences below the pictures in Part 3.

Students should match each sentence to the correct picture by putting the number of the
picture in the square to the left of the sentence.

Students should then complete each sentence by filling in the blanks. They can look at the
story in this lesson to help them with the answers. Check as a class.

ePRACTICEe

Play the Food Group Game

Rules for the Food Group Game:

Break the class up into teams — one team for each row in the class.

Use a chart like the one shown in Part 1.

Show Team 1 a word — for example: bread.

Tell the team leader that he/she must put the card in the correct food group
category. (Grains)

If the team puts the word in the correct square, they get a point.

If not, one of the other teams can try to put the card on the right square by being
first to put their hands up. But if another team gets the answer incorrect, they will lose
a point!!! If they are correct, they get the point!

ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.
Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Exit ticket: As students leave the classroom, they can whisper one thing they can do to
help their mother at dinner to the teacher.

Students should make a list of what they eat for dinner that night to share with the class. They
should categorize the food items: meat, dairy, grains or fruit and vegetables.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
watch

2. Students will be able to recognize, understand and use the following expressions:
What are we doing?
Can you find Lynn and Bob in this picture?
Do you see me?

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 5
* Picture and word card of watch
e Chart paper
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CLASS OPENING

Greet the students with Hello. How are you today?
Ask: What did you do at home last night?
Check to see if any students can answer the question in English.

Tell students to open their books to Lesson 5.
Say: What do you think this lesson is about? Can you tell from the picture?
This lesson is about what Jenny and her family do in the evening at home!

NEW CONCEPTS

Tell the class about the new words and expressions they will learn today:
watch
What are we doing?
Can you find Lynn and Bob in this picture?
Do you see me?
Write the new words and expressions on the board.
Point out the new words and expressions in the text.
Have the students repeat the new words and expressions after you.
Play the audiotape for Part 1 as the students follow along in their Student Books.
Play it three or four times, as needed.
Walk around the class, listening to each student say the dialogue with the audiotape.
eDEMONSTRATE
Class Work
Ask the students the following questions:
What is Jenny doing? Where is Jenny?
What is Danny doing? Where is Danny?
Who is Lynn? Who is Bob? What are they doing?
What are Mr. and Mrs. Smith doing?
What is Li Ming doing?
Choral read the story together with the class.
ePRACTICEe
Class Work
Make a chart of all of the things your family does at home in the evening. If the students
do not know the English words for something their family does, translate the Chinese phrases
into English on the right side of the chart.
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Things we do at home in the evening

Chinese English

watch TV
read books
play games
use the computer
take a walk
play badminton
do Tai Chi

Pair Work
Ask students to find a partner.

They can take turns asking and answering: What do you do in the evening?
Students can use the class chart to help them respond in English to the question.

Read and write.

Tell the students to fill in the blank in each of the sentences by writing in the correct
pronoun from the yellow box on the right side of the question. The pictures will help the
students decide if they need a singular or plural pronoun. Check as a class.

-ching Tip ...........................................................................................................................................

Pronouns: them/us, you/me, him/her

The seven basic pronouns have one form when they are used as subjects and another
form when they are used as objects.

Subjects are what the sentence is about. Example: | like whisky. (I is the subject.)

Objects are what is affected by the action of the subject. Example: | read books. (Books
is the object as it is receiving the action.)

Object pronouns are used instead of nouns, usually because we already know what

the object is. It makes the sentence easier to read and understand and avoids repetition.
We normally use object pronouns after a verb or a preposition.

Subject Pronoun Object Pronoun

I Me

You You
He Him

She Her

It It

We Us

You (plural) You
They Them
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Students should listen to each of the following words and repeat them.

Make sure to place the accent on the correct syllable as you say it to the students so they
will repeat the words correctly.

‘chicken ‘newspaper ‘trousers 'subject

‘vegetables ‘welcome thir'teen de'licious

-nhing Tip ...........................................................................................................................................

Syllables and Accents
Syllables can be considered as building blocks of words. They typically consist of a

vowel, with optional consonants before and after the vowel.

Accented Syllables

In all dialects of English, the pattern of pronunciation depends not only on the
sounds of the vowels and consonants, but also on the stress each syllable receives when
pronounced. A syllable that is stressed in pronunciation is called an accented syllable.

The accent often changes the meaning of words which otherwise would be
pronounced or even spelled alike.

For example: The word object when accented on the first syllable is a noun; when
accented on the second syllable it is a verb.

Here is another subtle example:

A crow is a black bird. (Accent both black and bird.)

A crow is not a blackbird. (That is, a species of bird called blackbird. Accent black.)

All English dictionaries show the accented syllables in their pronunciation keys, usually
with an acute accent mark ().

Let’s Draw It!

Pass out a piece of paper to each student.

Ask the students to fold the paper in half width wise.

Tell them to fold it in half width wise again.

This will give the students a paper that has four squares.

Tell the students to number each square from 1~4.

Tell the students to listen to the instructions and draw the correct item in each square.

Say: Each of the items is in today’s lesson. Let’s see if you remember what is in the
story!

1. Draw what Jenny and Danny are doing.

2. Draw what Mr. and Mrs. Smith are doing.

3. Draw what Lynn and Bob are doing.

4. Draw what Li Ming is doing.

Ask students to pass their papers to a person beside or in front of them.

Check as a class.

The answers are: watching TV, reading the newspaper, playing cards, writing a letter.
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ACTIVITY BOOK

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.

CLASS CLOSING

Exit ticket: Ask the students to whisper one thing they like to do in the evening to you as
they leave the classroom today.

Students can make a list of all of the things their family members do in the evening that
night.
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Lesson 6 Baby Becky at Home

K

TEACHING GOALS

Students will be able to understand and use the following vocabulary:
look out, shower, everywhere

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 6
* Flash cards of look out, shower, everywhere

CLASS OPENING

Greeting and Review
Say: Good morning boys and girls! Did you bring your list of things your family did
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last night after dinner? Who would like to share with the class? Great! Let’s put the
lists on the Sharing Board.

Tell the students to open their books to Lesson 6.

Let them know that today they will be reading a story called Baby Becky at Home.

Say: Open your book to pages 12 and 13. Walk around to see if everyone opens his/her
book to the right page.

Then say: Look at the pictures on pages 12 and 13. What is interesting about these
pictures? Yes. They look like cartoons! This is a funny story that is not real about the
character Baby Becky!

-ching Tip ...........................................................................................................................................

Stories in the EFL classroom
Stories can create an excellent learning experience for EFL student. In addition to the

cultural value they add, reading stories can help with not only pronunciation practice but
also literary skills in language arts such as beginning, middle and end of a story. Students

also get the creative juices flowing in students because they can imagine all sorts of
possibilities in a story!

NEW CONCEPTS

Tell the student about the exciting new words that they will learn in today’s lesson:
look out, shower, everywhere

Write the new words on the board.

Repeat the new words and point to them word by word as you say them.

Ask the students to repeat each word as you point to it.

DRTA (Directed Reading and Thinking Activity):

Ask students to look at the pictures on the pages 12 and 13.

Picture 1

* Who do you think the character in the first picture is?

* What is Baby Becky doing? Is this how you dry dishes?

Read the story on picture 1.

Picture 2

* What is Baby Becky doing in picture 2?

* Is her mother happy or unhappy? How do you know?

* Why do you think Baby Becky’s mother is unhappy?

Read the story on picture 2.

Picture 3

* What is Baby Becky doing in this picture?

* How does her mother feel? How do you know?

Read the story on picture 3 to the students.
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Picture 4

* Now what is Baby Becky doing?

* How does her mother feel?

* How would you feel if you had a baby sister like Baby Becky?

Read the story on picture 4 to the students.

Picture 5

* Where is Baby Becky in picture 5? Why is her mother giving her a bath?

* What is the bad thing Baby Becky doing in this picture?

Read the story on picture 5 to the students.

Picture 6

* What is Baby Becky doing in picture 6?

e Is her mother happy or sad? How do you know?

Read the story on picture 6 to the students.

Picture 7

* How does Baby Becky’s mother feel in picture 7?

* Would you be tired with a little sister like Baby Becky in your house?

Read the story on picture 7 to the students.

Picture 8

* What does Baby Becky’s mother find in the kitchen when she goes to make dinner?

* Who made the mess?

* Why does Baby Becky say “Mine”? What should she say instead?

Read the story on picture 8 to the students.

Play the audiotape. Ask the students to listen and track the story left to right and word to
word in their Student Books as they follow along silently.

-ching Tip ...........................................................................................................................................

Why Directional Tracking Is Essential for Reading Development?
What is directional tracking?
We read and write English from leftto-right. This left-to-right horizontal arrangement of

print is an essential component of the written English language. Proper directional tracking
is looking at and processing all the letters in order from leftto-right. Proper directional
tracking is essential for reading success.

How do | teach my students proper directional tracking?

Directional tracking can be directly taught to the child with following simple, no cost,
highly effective techniques. All you need is YOUR FINGER and the CHILD’S FINGER! The
most effective tool for teaching directional tracking is use of a finger to physically track
or pointing under the sounds of the words you are reading. Simple! Effectivel USE YOUR
FINGER!

Require students to USE THEIR FINGER!

This physical motion is highly beneficial in engraining this essential left-to-right
processing component of English. The physical pointing motion is also helpful in directing
and focusing the child on individual sounds within the word. It helps them “keep their

place” and “notice all the sounds”.
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The physical tracking motion is especially important in remediation, or in EFL as
struggling readers frequently make errors in processing order. The physical motion is
necessary to help the students both extinguish incorrect processing of looking all over and
also to build correct leftto-right processing skills.

Is it necessary to have the students actually point with their finger as they
read?

Yes, it is! The importance of the physical movement (kinetic process) in tracking cannot
be emphasized enough. Have the students use their “reading finger” in the learning stage.
Not only does this motion help engrain necessary leftto-right processing but pointing at
sounds also helps the students focus on and correctly process individual sounds within the
word. It improves attention to detail as well as proper leftto-right tracking.

Play the story again and ask the students to read the story to themselves. Walk around the
classroom listening to the students as they read out loud.

eDEMONSTRATE e

Reading in Parts

Ask eight students to read the story to the class.

Each student can read one part of the eight pictures.

The class can follow along, tracking with their fingers and reading silently.

-ching Tip ...........................................................................................................................................

Reading in parts — A reminder
While it is good to have students choral read a story together, add some variety to

their reading practice! Having students read individual parts in a story, ensures that the
students reading will pay attention throughout the whole story. As well, the meaning of
a story becomes clearer to those students listening, when students hear a story read by
different characters. Finally, some students are very good at reading! Giving them parts to
play in a story dialogue, let them shine in this areal Just make sure that you do not force
reluctant readers out of the safety net of choral reading too soon!

ePRACTICEe

Work as a Group of Four

Have the students break up into groups of four. They can practice reading the story
together in parts.

Think About It

Say: Find a partner. On page 13, there are two questions at the bottom of the page in
Think About It that T want you to talk about. When I say SHARE, begin sharing your
ideas in English about these two questions.

* What does Baby Becky do at home?

* Does she help her mother?

Group Work

Ask the students to go back to their groups of four and practice acting out the story.
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Students do not have to read the story. They can make up the dialogue as they go.
Choose two or three groups to share their dramatic representation of the story.

ACTIVITY BOOK

Give the standard command for this section of the lesson. Hold up your copy of the
activity book to show what you mean. Help the students find the page with the activity for
today’s lesson. Point to the page and walk around the class so that everyone can see.

CLASS CLOSING

Remind the students that next day is their unit review. They can get ready by reviewing
the information with their parents that they have learned in this unit!

Students can practice the new concepts learned in Unit 1 with their families.
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CLASS OPENING

Greeting

Welcome students to class and remind them
that today is their unit review for the first unit
in the second grade 5 book!

REVIEW

1. Listen. Tick or cross.

Students should listen to the audiotape and
put a tick in the box for the pictures that are
part of the exercise. They should put an X on
those that are not true. Check as a class.

The audiotape says:

1. —What is the boy doing?

—He is putting the dishes on the table.
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2. There are some tomatoes in the fridge.
3. She is in the kitchen.
4. Mr. Smith is reading the newspaper.

Students should complete the sentences at the bottom of Part 2, and then use the five
words for each of the five sentences to complete the crossword puzzle. Picture clues have
been given to help students fill in each of the five words in the crossword puzzle correctly.
Check as a class.

Tell the students to fill in the blank in each of the six sentences in Part 3 with the six
pronouns listed above in the yellow square. Check as a class.

Ask the students to find a partner to read the story in Part 4. The only new words in Part 4
are the name of the girl, Jane, and her brother, Jack. Put these words on the board before the
students begin.

After the students have read the story, they should discuss the questions for each of the
characters in the story: Where are they? What are they doing?

Review the key words and sentences in Part 5 with the students by asking the class to
choral read the words together.

Choose individual students to tell you what each of the sentences says. Make sure to
scaffold the students in reading correctly.

Students can colour 1, 2 or 3 stars in each of the four categories for at home and at school.
Discuss this self-evaluation tool with the students to make sure they understand that their
own evaluations of themselves are as important as those of the teacher.

-ching Tip ...........................................................................................................................................

Self-evaluation checklists
Student self-assessment is a helpful addition to a teacher’s assessment resources for

many reasons. Self-assessment allows the teacher to see a student’s comfort level with a
particular topic, feedback on an activity, or self-view of class or small group contributions.
Self-assessment can also serve as a metacognitive reflective strategy for students, letting
them monitor their own learning and make necessary adjustments. In a conference setting,
the teacher can use student’s self-evaluations to start a conversation on participation,
comprehension, or learning styles, and teachers can use students’ self-assessments to show
a student’s engagement in a particular aspect of the classroom, lesson, or subject.
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ACTIVITY BOOK

There are three pages in the activity book for the unit review lesson. Depending on how
much time you have, you can also have the class do some of these activities. In Chinese,
explain the activities to your students.

Help the students find the page they need to work on. Hold up your activity book with
that page open. Say Let’s open our activity books.

.C..L.A..SO$..C.¥.O..S.I.N..G............................................... L]

Finish today’s lesson by telling the students to give themselves one big clap for finishing
Unit 1 in their Student Books.

.;hmg Tip ...........................................................................................................................................

Note particular problems
Write down the names of the students who seemed very uncertain during the oral parts

of the lesson.
Write down the words that you think require more in-class practice in terms of
comprehension and pronunciation.
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Unit 2

School in Canada

General Goal§

for Uni

The prime objective of all units of the Grade 5 Learning English program is to engage
students in concepts of interest to them at their grade level.

This unit aims to introduce students to basic vocabulary and expressions about Jenny’s
school in Canada where Li Ming is learning English for ten months.

Unit 2 has six lessons, but you should consider using more than six classes to teach the
unit. For example, you may want to include a lesson at the beginning of the unit to review
what was learned in the previous unit. Or, you may want to add a lesson at the end of the unit
to review the material from all the lessons. You should allow the pace and content of your
teaching to fit the needs and interests of your students.

Specific Goals for Unit 2

1. Students will be able to do the following:
* Be introduced to how Jenny gets to school.
* Be introduced to details about how Jenny’s school is organized.
* Learn how to introduce themselves to other students in an English school.
* Learn about temperature in a science class.
* Be introduced to homework in a Canadian school.
* Learn about safety rules when going to school while reading a story.
2. Students will be able to recognize, understand and use the following vocabulary:
driver, Ms., science, water, blackboard
clean
always, sometimes, often, but, now
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3. Students will be able to recognize, understand and respond orally to the following

expressions:

* Is your home near the school?

* How do you go to school?

* Where are you from? I’m from China.

* What’s the temperature inside? It’s twenty degrees.

* Do you always do your homework?

* I often/sometimes help out at home.

Students will be taught the following basic learning strategies:
* To observe simple English conversations in everyday situations.
* To develop the habit of listening to the audiotape and repeating the sentences.
* To concentrate when learning.
* To take the initiative to ask questions of the teachers or of other classmates.
* To listen to and learn songs that will help them remember English expressions.

Students are expected to do the following:
* To develop an interest in and curiosity for learning English, and to find
opportunities to practice their listening skills.
* To try to imitate and use English in everyday life.

Children are expected to learn to recognize and use English words and phrases having to
do with school organization and subjects they take at school.
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Lesson 7 Here Comes the School Bus!

K

TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
driver, Ms., always, sometimes, often

2. Students will be able to recognize, understand and use the following expressions:
Do you always go to school by bus?
Is your home near the school?
How do you go to school?

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 7

« Flash word and picture cards for the vocabulary in Lesson 7
* Butcher block chart paper

* Paper for a board game

Unit 2 School in Canada @



CLASS OPENING

Greet the students by saying Classity Class! Are you ready for a new unit in English?

Students should respond with: Yessity Yes!

Ask the students what they remember from the last unit. Ask them to repeat some of the
words they learned. Ask them to sing a song or say a chant from the last unit.

Tell the students to first look at the unit page and ask: What do you think this unit is
about?

Say: This unit is about school in a special place! I’ll give you a clue. It is where Jenny
and Danny live. Yes! It is about school in Canada!

Tell the students to turn to Lesson 7 on page 18.

Ask: Where do you think Jenny and Li Ming are going? Yes, they are going to school.
This lesson is: Here Comes the School Bus!

NEW CONCEPTS

Tell the students to turn to page 18 in their Student Books.

Point out the new words for this lesson in their Student Books:
always, sometimes, never, often

Explain that these words are called adverbs of frequency.

-ching Tip ...........................................................................................................................................

Adverbs of frequency

Always, usually, regularly, normally, often, sometimes, occasionally, rarely, seldom,

never are adverbs of frequency.
The position of these adverbs is either:
a. before the main verb

Adverb of frequency | Verb
I always get up at 6:45.
Peter can | usually play football on Sundays.
Mandy | has sometimes got lots of homework.

b. after a form of be (am, are, is, was, were)

Verb Adverb of frequency
Susan is never late.
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The adverbs often, usually, sometimes can also go at the beginning of a sentence.
Sometimes | go swimming. Often we surf the internet.
Sometimes these adverbs are also put at the end of the sentence.
We read books occasionally.
Play the audiotape and ask the students to read along with it. Play it several times,
listening to the students as you walk around, offering help to those who need it.
eDEMONSTRATE e
Say: Let’s list all the ways that we go to school on this chart. Then we can count how
many students in our class travel to school by each of the different ways.

ways thatue gotosehol | Lon ey scenie v
walk/on foot 20
on a bike/by bike 5
on a bus/by bus 5
in a taxi/by taxi 2
in a car/by car 3

Read the chart together with the students.
Ask: How many of you travel to school different ways on different days? Let’s talk.
ePRACTICEe
Pair Work
Tell students to form into pairs.
Students can practice the following dialogue together:
Student 1: How do you go to school?
Student 2: (response) Sometimes I go by bus.
I often walk.
I never go by taxi.
I always go with a friend.
Board Game: Who gets to school first?

Who Gets to School First Rules:

Have the students form groups of four.

Students make a board game together.

The board game should have a path for markers to
follow with instructions in each of the squares.

An example of an easy board game is included here.

In this board game there are twenty squares.

Students use a dice to roll a number.

The start and end squares are noted.

The squares in between can have instructions like:

Move 1 square forward or move 1 square backwards.
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Some squares can have English questions students must answer:

For example: What are three ways to get to school?

If a student gets the answer correct, he/she can stay on the square.

If not, he/she must start at the beginning again.

Let the students come up with their own games using their imaginations.

Remind them that the purpose of the game is to move their marker — a car, bike, bus or
taxi forward to reach the end by speaking English and making good rolls of the dice!

Play the song so the students can hear the beat. They can clap along if they like.
Tell students to look at the song on page 19.

The new words in this song are: falling, sky, wet, dry, boot, umbrella.

Point these words out in the song.

Play the song again.

Ask the students if they recognize the rhyme scheme. Is it abab or aabb?
Remind the students what a rhyme scheme is.

-ching Tip ...........................................................................................................................................

Rhyming Scheme

A rhyme scheme is the pattern of rhyme between lines of a poem or song. It is usually

referred to by using letters to indicate which lines rhyme; lines designated with the same
letter all rhyme with each other. Therefore, it is the pattern of end rhymes or lines. For
example:

The rain is falling from the sky. a

The rain is wet, but | am dry. a

I have my boots, umbrella, too. b

| like a rainy day. Do you? b

This song has an aa bb rhyme scheme.

When two lines in a song that are back to back rhyme, this is called a rhyming couplet.

So the rhyme scheme of this poem is rhyming couplets.
Put the song on the board and colour the code words to show the rhyming couplet pattern

in the song. (*Songs with rhyming couplets have high predictability for all learners.)

The rain is falling from the sky.
The rain is wet, but I am dry.

I have my boots, umbrella, too.
I like a rainy day. Do you?

| see the bus stop where we meet.

The school bus is coming down the street.
The driver says, “Good morning! Hi!

The rain is wet, but we are dry!”
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I always like a rainy day.

I never go inside to play!

And now the rain is gone and done.
So goodbye rain and hello sun!

Note for the students that two pairs of rhyming couplets rhyme with each other in verse 1
and 2.

Also underline any lines that repeat in the song.

Read through the song with the students. Remember to finger-track word by word as you
read along with the students.

There are several opportunities for actions in this song:

The rain is falling from the sky: Put both arms above your head and wiggle the fingers
like rain as you bring your arms down.

Good morning! Hi!: Wave to another person in the class.

Goodbye rain and hello sun!: Wiggle your fingers and move your arms above your head
then reach both arms out to show the sun.

Practice the actions with the students.

Play the audiotape and ask students to stand up and sing the song while also doing the
actions with you.

Tick and write.

Tell the students to look at the chart in Part 3. For each of the six phrases, they must check
always, often, sometimes or never in the square provided.

Students should then rewrite the sentences below in the spaces provided including the
correct adverb of frequency in their sentence.

Check as a class.

ATV ITY BOOK

Say Let’s open our activity books. Hold up your activity book with that page open. Point
to the page and walk around the class so that everyone can see.

CLASS CLOSING

Say: Well done students! Have a great evening, and get home safely!
Students should respond with: Have a great evening, teacher!

Students can practice their adverbs of frequency at home with their parents or family
members.
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Lesson 8 At Jenny’s School

K

TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
but

2. Students will be able to recognize, understand and use the following expressions:
How many students in your school?
How many classes are there in Grade 5?
What about your school?

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 8
* Pictures and word cards for the words in Lesson 8
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CLASS OPENING

Say: Hello students! Expect the students to say: Hello teacher!
Ask: How did you get to school today?

Tell the students to open their books to Lesson 8.
Say: Where are Jenny and Li Ming in this picture? Yes, they are at Jenny’s school.
Today we will learn a lot about Jenny’s school!

NEW CONCEPTS

Play the audiotape for Part 1.
Let the children know the new word and expressions that they will learn in this part
of Lesson 8:
but
How many students in your school?
How many classes are there in Grade 5?
What about your school?
Put these word flash cards on the blackboard ledge.
Say each word. Point to the word and ask the students to repeat the word back to you.
Play the audiotape and ask the students to read along.
eDEMONSTRATE e
Build a KWL chart with the students to show the differences between Jenny and Li
Ming’s schools.

KWL Chart
What | know What | want to What | have learned
know
Jenny’s School | For example: For example: - There are 350 students in
- Itisin Canada. | - How big is Jenny’s school.
- Jenny and Li Jenny’s school? | - There are two class of Grade 5
Ming take the bus | - Do all of the in Jenny’s school.
to Jenny’s school. | students in - Many students in Jenny’s

- Jenny sometimes | Jenny’s school school are from other countries.
rides her bike to | speak English? | - The students in Jenny’s school

school. speak English. They also learn

French.
Li Ming’s School| - It is in China. - Do all students | - There are 6 classes of Grade 5
- Li Ming walks to | speak Chinese in Li Ming’s school.
school. in Li Ming’s - All of the students in Li
school? Ming’s school are Chinese.

- They also learn English at his
school.
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Reread the chart together as a class and then ask various students to read parts of the chart
for the class.

Explain to the students that another way to show the similarities and differences between
Jenny and Li Ming’s schools is to build a Venn Diagram. Tell them they will be introduced to
this tool later in the lesson.

ePRACTICEe

Pair Work

Ask students to reread Part 1 in pairs. One students can read Jenny’s part and the other
can read Li Ming’s part. Students can then switch parts.

Read and write.

Read the story in Part 2 with the students.

Tell students to turn to a shoulder partner and complete the venn diagram at the bottom of
page 21 in Part 2 together.

-l.‘.hlng Tip ...........................................................................................................................................

Venn Diagram
A venn diagram is a diagram that shows the

common or similar relationships between two
sets of things by overlapping two brainstorming
circles to show the common ideas between the

ways
two sets in the overlapped space. For example, they};re
by brainstorming ideas about Green Tree the same

School and their own school, in Part 2, the
students may see some things that are unique

and different between the two that schools, and
other things that are the same or similar in the
intersecting space.

Group Work

Students can work in groups, draw a different venn diagram to show the similarities and
differences between their own school and an imaginary school they would like to attend.

Students should illustrate their chart when it is done and be prepared to share it with the
class.

ACTIVITY BOOK

Say Let’s open our activity books. Hold up your activity book with that page open. Point
to the page and walk around the class so that everyone can see.
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CLASS CLOSING

Teacher: It’s time to go. Great job today! Goodbye girls! You can go! Goodbye boys!
You can now go!
Students respond with: Goodbye teacher!

Students can show their parents how a venn diagram works by drawing one that shows
the differences and similarities between their mother’s family and their father’s family.
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Lesson 9 Li Ming Meets Jenny’s Class

K

TEACHING GOALS

Students will be able to recognize, understand and use the following expressions:
Where are you from?
I’m from China.

TEACHING PREPARATION

 Audiotape or multimedia CD for Lesson 9
* KWL chart
« Homework: Venn diagrams about their parents’ families

CLASS OPENING

Greeting and Review
Greet the students. Say: Hello again class! Did anybody bring in a venn diagram to
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show the differences and similarities between your parents’ families? Who would like to
share? Excellent. Let’s put all of these venn diagrams on the Sharing Wall.

Tell the students to open their books to Lesson 9.
Teacher: Where do you think Jenny and Li Ming are today? Can you guess who the
man is in picture 1? Let’s find out!

NEW CONCEPTS

Share the words and expressions from today’s lesson:

Mr. Wood, Sarah, Australia, Peter, U.S., Canada

Where are you from?

I’m from China.
Point the words and question out to the students in their Student Books.
Have the students say the words one by one. Have them repeat the question together.
You can put the words and question on the board if you wish.
Play the audiotape for the first time of Part 1 and ask the students to read along with it.
Listen to the students and assist where necessary.
eDEMONSTRATE
Assign four students the parts of Mr. Wood, Jenny, Li Ming and Sarah to read aloud.
Do this with several groups of students.

Play the audiotape for Part 2. Ask the students to read along.

Play Parts 1 and 2 again and ask the students to read along. Do this 2~3 times.
Listen to the students as they read the two parts of Lesson 9 together.
eDEMONSTRATE e

Assign two students the parts of Li Ming and Peter to read aloud.

Do this with several pairs of students.

ePRACTICEe

KWL Chart

Add to the KWL chart and reread it with the students.
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KWL Chart

What | want to

What | know What | have learned
know
Jenny’s school For example: For example: - There are 350 students in
and information | - It is in Canada. - How big is Jenny’s school.
about the students | - Jenny and Li Ming | Jenny’s school? | - There are two classes of
and teachers in take the bus to - Do all of the Grade 5 in Jenny’s school.
Jenny’s school Jenny’s school. students in - Many students in Jenny’s
- Jenny sometimes | Jenny’s school school are from other
rides her bike to speak English? | countries.
school. - The students in Jenny’s

school speak English. They
also learn French.

- Mr. Wood is the homeroom
teacher.

- Sarah is from Australia.

- Peter is from the U.S.

- Peter is 12 years old.

Li Ming’s school | -Itis in China. - Do all students | - There are six classes of
and information | -Li Ming walks to | speak Chinese Grade 5 in Li Ming’s school.
about Li Ming school. in Li Ming’s - All of the students in Li
school? Ming’s school are Chinese.
- They also learn English at
his school.
- Li Ming is from

Shijiazhuang.

Li Ming’s family speaks
Chinese at home.

- Li Ming is 12 years old.

Group Work

Ask students to work in groups of four to make up an English dialogue about meeting
new students at a new school. Tell the students they can use Parts 1 and 2 as models but they
should try to add some new ideas to their dialogue. Explain that each student in the group
must have a speaking part. Tell students to be prepared to share their dialogues with the class.

Choose several groups to demonstrate their dialogues to the class.

Ask and Answer.

Ask every student to write the name of a place they are from on a flashcard.

The first student in row 1 turns to the next student and says: Where are you from?

The second student says: I’m from... and holds up his/her flashcard. That student then
turns to the next student and asks: Where are you from?

This practice can be done by going around the whole class.
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Game: Where are you from?

Students walk around the class with their city cards that say where they are from.

When the teacher claps her/her hands twice, the students turn to a partner close to them.

One partner asks the other: Where are you from?

The second student responds with: I’m from...

The second student then asks the first student: Where are you from?

And the first student responds with: I’m from...

The teacher claps her/his hands once for the students to continue walking again until the
process is repeated.

.A..C.-!-.I.V.I.T..Y..B.Q.O.I.(............................................... L]

Say Let’s open our activity books. Hold up your activity book with that page open. Point
to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: Good work today! Give yourselves three big claps! Now give yourselves two
little claps.
Exit ticket: Students can whisper their city they said they were from to the teacher.

Ask the students to bring pictures of different weather to school next day.
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Lesson 10 Mr. Wood'’s Science Class

K

TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
science, water, now

2. Students will be able to recognize, understand and use the following expressions:
How’s the weather today?
What’s the temperature outside/inside?
What’s the temperature of the water?

TEACHING PREPARATION

 Audiotape or multimedia CD for Lesson 10
* Pictures and flash cards for Lesson 10

* Weather and Temperature Chart

* Weather pictures
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CLASS OPENING

Greet the students: Hello everyone. Do you remember the song: Rain is falling from
the sky from lesson 8? Let’s sing it together!

Teacher: Look at page 24 in your Student Books. Today we’re going to be introduced
to weather in Mr. Wood’s science class. Who remembered to bring in the weather
pictures? Great! Can you put your pictures on the blackboard with some fun tacks,
please?

NEW CONCEPTS

Ask students to turn to page 24 in their Student Books.

Say: These are the new words and questions in this lesson:

science, water, now

How’s the weather today?

What’s the temperature outside/inside?
What’s the temperature of the water?

Point the words out to the students in the lesson on page 24.

Ask students to repeat each after you.

Then point out the questions to the students and ask them to repeat the questions after
you.

Play the audiotape. Tell the students to just listen at the first time.

Play the audiotape again. Ask the students to read along.

eDEMONSTRATE

Ask five students to read the dialogue in Lesson 10 on page 24 to the rest of the class
using the parts method.

ePRACTICEe

Class Work

Make a chart labelled Weather and Temperature and post it on the board.

Tell students they are going to list all of the types of weather they see in the pictures on
the board on the chart.

If they do not know the English word, they can write the Chinese word and you will
translate for them. (The students learned weather words earlier in the Learning English
series, however, and this is a good review for them.)

Call the students up one by one and have them write the weather words themselves on the
chart. Scaffold them to the correct spelling.

Say: How’s the weather today?

The students must respond with: It’s... before writing the weather words on the chart.

Then ask different students to come up and write the temperature they think it might be in
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Fahrenheit for each of the types of weather in the space marked Temperature on the chart.
Say: What’s the temperature?
The student must respond with: It’s... degrees. before writing the weather word on the
chart.

Weather and Temperature Chart

Chinese English Temperature
wet 40 degrees
dry 80 degrees
hot 100 degrees
cold

sunny

rainy

windy
snowy
cool

1. Look and talk.

Tell students to look at the chart on page 25 in Part 2.

Students should draw a red line to show what the high temperature was like in their city
the week before and a blue line to show the low temperature in their city the week before.
Students can then compare with a partner what they drew. Check as a class.

2. Look at the weather report for different cities. Read and write.

Students should look at the weather report for the four cities in activity 2 and then
complete a sentence for each city in the spaces provided below to say what the temperature
and weather was like. Check as a class.

High or Low Game

All students stand up.

The teacher gives word clues to tell what the weather is like.

Students must guess whether the temperature is high or low from the word clue.

Students put their thumbs up to show high and thumbs down to show low, making sure to
hide their thumbs in front of themselves so their classmates cannot see them.

For example: It is wet and cold. Is the temperature high or low?

If a student puts thumbs down for this description, he or she can stay in the game.

If a student puts thumbs up for this description, he or she must sit down.

The teacher can use all of the English words on the Weather and Temperature Chart on the
board at the front of the class. To make things more difficult, the teacher can take the chart
down so the students must remember what the English words are!

The last student standing is the winner.
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Today We Had Some Weather

Share this poem with your students! Read it first to the students then explain what each
line means. There are several humorous English weather expressions in this poem that will
have your students laughing out loud.

Today We Had Some Weather
By Kenn Nesbitt

Today we had some weather

like 1’ve never seen before,

so | pulled on my galoshes

and | headed out the door.

It sprinkled, first so lightly,

it could easily be mist.

A tornado then came dancing by,

it swung and did the twist.

The fog banks opened up their vaults
and let out all their fogs,

and the dog pound took a pounding,
it was raining cats and dogs.

It started raining buckets,

then the rain came down in sheets.

I had never seen so many sheets
and buckets in the streets.

I’d planned to watch the weather
and though gallantly I tried,

when it started hailing taxis

I gave up and went inside.

ACTIVITY BOOK

Say Let’s open our activity books. Hold up your activity book with that page open. Point
to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: Well done, class! Good for you! Can you all say: Hip Hip Hooray — We love
the work we did today!

Students can share some of the information they learned about weather and temperature
with their parents.
Students should check the TV to see what the weather forecast is for the next day and
write it down to share at school in the next English class.
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Lesson 11 Always Do Your Homework!

K

TEACHING GOALS

Students will be able to recognize, understand and use the following vocabulary:
clean, blackboard

TEACHING PREPARATION

* Audiotape or multimedia CD for Lesson 11
e Pictures and flash cards for Lesson 11
e Game questions

CLASS OPENING

Greeting and Review
Greet the students: Good morning class!
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Expect them to respond with: Good morning teacher.
Ask: Who did your homework? Who checked to see what the weather and temperature
would be like today?

-chmg Tip ...........................................................................................................................................

Using the Internet to enhance your lesson hooks
Teachers in Canadian schools often look on the Internet to find songs or video clips

that will enhance a lesson by providing added interest in the lesson hook. These materials
are available to teachers to use on a onetime only basis. Students who have Internet
connection at home can also search for interesting clips, songs or poems for class that will
bring added interest to Learning English in the classroom.

Tell the students to open their books to Lesson 11.
Say: Listen to this song! It will tell you what this lesson is about!
The Homework Song
by Bryant Oden
Before | answer the question
Did I do my homework
I’d like to take this opportunity to say
You’re the greatest teacher
That I’ve ever had
Understanding and forgiving
Especially today

And if they gave a Nobel Prize

For really cool teachers

I’m sure you would win it

Because you’re really cool

Especially how nice you are

When someone doesn’t do their homework
That makes you the greatest teacher

In this whole great school

Just as an example

Of how you’re the coolest teacher

If someone told you right now

they didn’t get their homework done
You’d probably give them extra
Extra extra credit

Just for being honest

And then say go have fun
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Now | can’t remember

The question that you asked me

But you look really nice today

Of course you always do
Anyway, | guess we should
Let you get back to teaching
All the kids are waiting

But it was great talking to you

Yes all the kids are waiting

To learn from a great teacher like you
Say: Who knows what this song is about? That’s right! It’s about doing your

homework!

NEW CONCEPTS

Tell the students to turn to page 26 of their Student Books.
Say: These are new words in this lesson: clean, blackboard.
Point to the words in the lesson, ask students to read after you.
Review always/often/sometimes/never by using them in the following questions:
Do you always/often/sometimes or never do your homework?
Do you always/often/sometimes or never help out at home?
Do you always/often/sometimes or never walk to school?
Do you always/often/sometimes or never wear dresses?
Explain what each question means.
Play the audiotape for Part 1. Ask the students to read along.

Play it 2~3 times as necessary.

eDEMONSTRATE e

Put the same chart that is in the picture on page 26 on the board. Ask students one by one
to come up and fill in their line in the chart with A, O, S or N:

A for always, O for often, S for sometimes and N for never

Name | Do your homework

Help out at home

Walk to school

Wear dresses
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Go through the chart with the class afterwards. You can count how many times students
answer A for always, O for often, S for sometimes and N for never in each of the
categories together with the class.

ePRACTICEe

Pair Work

Ask students to find a partner. They can use the chart on the board to take turns answering
the following questions for their partner:

Do you always/often/sometimes or never do your homework?
Do you always/often/sometimes or never help out at home?
Do you always/often/sometimes or never walk to school?

Do you always/often/sometimes or never wear dresses?

Look, write and say.
Tell the students to look at the chart in Part 2 to complete the statements below from 1~4.
Check as a class.

Students should listen to each of the following words and repeat them.

Make sure to place the accent on the correct syllable as you say it to the students so they
will repeat the words correctly.

‘Canada after'noon ‘breakfast Chi'nese

‘interesting Sep'tember ‘temperature com'puter

Game: always, often, sometimes, never
Pre-make a list of questions to ask students that they should know the answers to.
For example: Do you go to Beijing by train?
Do you walk to Shanghai?
Do you sleep at a friend’s house?
Do you eat dog food?
Does your mother make noodles?
Does you father clean the house?
Is the weather hot in December?
Do you play computer games?
Do you take a taxi to the cinema?
The questions should test your students” English language learning. Some questions
should have clear always and never responses.
Put students into row teams. They can collaborate to respond to the questions.
The person giving the answers must respond using full sentences.
The teacher decides if the response is correct or not. The team with the most points wins.

ACTIVITY BOOK

Say Let’s open our activity books. Hold up your activity book with that page open. Point
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to the page and walk around the class so that everyone can see.

CLASS CLOSING

Teacher: Great class! Did you have fun? As you leave the class today by row, say
together: Always, Often, Sometimes, Never all the way out the door!

Students can practice their adverbs of frequency by writing four sentences, one for each,
for something they do at home in the evening to share next class.
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TEACHING GOALS

1. Students will be able to recognize, understand and use the following vocabulary:
before, cross, seat belt

2. Students will be able to know the beginning, middle and end of a story.

3. Students will be able to predict action during the story.

TEACHING PREPARATION

 Audiotape or multimedia CD for Lesson 12
 Overhead projector
* Story Map handouts
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CLASS OPENING

Teacher: Welcome back class! Did you bring in your adverb of frequency sentences
that you had for homework? Who would like to share? Let’s put all of them on the
Sharing Board.

Teacher: Today we are going to read a story about being safe travelling to and from
school. What are some rules we should remember when going to and from school to
make sure that we are safe? Let’s talk about it!

NEW CONCEPTS

Tell the students to turn to page 28 of their Student Books.

There are three new words in this story: before, cross, seat belt.

Put the words on the board and go over them one by one with the students.

Tell the students there are some names of characters in this story that they will not be
familiar with. These are: Sam, Oba, Al, Neva, Ms. Marshall.

Play the audiotape for the story.

Ask the students to follow along in their books silently.

Play the audiotape again and ask the students to read along with the tape.

eDEMONSTRATE e

Explain to the students that you will be using the technique called story map to explore
this story. They used this technique before in Book 1 of Grade 5. Ask what the students
remember about story map. List all of their ideas on the board. Then review what story map
is with the class.

-ching Tip ...........................................................................................................................................

Story Map

In a story map, students map out the various elements of the story including:

Main Characters—Who were the important characters in the story?

Setting—Where and when did the story take place? (There may be different
locations.)

Problem of the story—What was the problem encountered that needed to be fixed?

Story events—What were the main events that happened in the story?

Resolution—How was the problem solved?

Ending—How did the story end?

Theme or Moral of the story—What can we learn from the story?

B eeeeeeeeeeeeee e aaaaaeaeeee0ee0e0eeeeeeennanaanaanaaNNa0N000000000000000 0l ennenLanLaLLNNNN0N0000000000000000eenentententattatNN0NN00eteetettetetttententanttttattttttttttettetettttrnnet
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Sample Story Map

Main characters Setting

Problem of the story

A story event

A story event

How the problem is solved

The ending

ePRACTICEe

Pair Work

Students can work in pairs to complete their own story maps.

If students are done early, they can illustrate their story maps.

Ask several of the students to share what they have written on their story map with the
class after everyone has time to complete the work. Post the story map on the Sharing Board.

Story Map Instructions
a. Print out a story map for each student. There is an example above that you can

use.
b. Explain each of the key areas of story map to the students. You can do this in

Chinese.
c. Since the students have already done a story map together in Book 1 of Grade
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5, they can work in pairs to complete their story map after reading the story. You can
walk around the class assisting the students as necessary.

* Main Characters — Sam, Oba, Al, Neva, Ms. Marshall

» Setting — At the bus stop on the way to school

* Problem or lesson in the story — To teach the students safety

* Story Events — The children must get to school, remembering their safety rules
along the way.

* Resolution — All of the students get to school safely on the bus.

» Ending — The first day of school is a happy day.

Think and Act
Talk about the question with a partner. When the teachers says: SHARE, students talk for
2~3 minutes in English to discuss the question.
Do you know how to be safe on the street?
Ask several pairs to share what they talked about in English.
Tell students to form groups of four. They can act the story in English in their groups.
Explain to the students that they can adlib the English dialogue in their play.

-ching Tip ...........................................................................................................................................

Adlib

Adlib means to speak or perform without previously preparing one’s words. The

purpose of this drama activity is to have students make up their dialogue as they go
along. This type of dialogue more closely resembles real life communication rather than a
scripted dramatic presentation would do.

ACTIVITY BOOK

Say Let’s open our activity books. Hold up your activity book with that page open. Point
to the page and walk around the class so that everyone can see.

.C..L.A..SO$..C.¥.O..S.I.N..G.....................O......................... L]

Teacher: What a great class! What did you learn about the story today? Good job!
Say: Remember that next day is the unit review so take your Student Books home
with you and practice the new words in this unit.

Do an oral retelling of the story with their parents.
Practice the vocabulary and phrases from the unit in preparation of the unit review.
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CLASS OPENING

Greeting

Greet the students: Hello class. Today is
our unit review! I’m excited to see what you
remember. Let’s start by singing the song from
Lesson 7 “The rain is falling from the sky”.

REVIEW

1. Listen and match

Listen to the audiotape and match the correct
adverb of frequency with the correct person and
activity by drawing lines between the three in
Part 1. Check as a class.

The audiotape says:

1. — Jenny, do you always read books?

— Yes, I always read books.
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2. — Kim, do you often play computer games?
— No, I never play computer games.

3. — Li Ming, do you always watch TV?
— No, | sometimes watch TV.

4. — Steven, do you play sports?
— Yes, | often play sports.

Tell the students to fill in the timetable in Part 2 with the seven subjects shown by trying
to match it as closely as possible to their real timetable. Check as a class.

Tell the students to read the story in Part 3.

1. Look and tick.

Students should check the pictures that show what happened in the story and tick them.
Check as a class.

2. What do you do on Sunday? Please write.

List the things that you do on Sunday in the space provided at the bottom. Share with a
shoulder partner.

Review the key words and sentences in Part 4 with the students by asking the class to
choral read the words together.

Choose individual students to tell you what each of the sentences says. Make sure to
scaffold the students in reading correctly.

Students can fill in the self-evaluation checklist on page 32. The teacher should check
each checklist to see how the students feel they are progressing.

ACTIVITY BOOK

Say Let’s open our activity books. Hold up your activity book with that page open. Point
to the page and walk around the class so that everyone can see.

CLASS CLOSING

Praise the class then ask the students what they have learned in this unit.
Students should quickly review the contents of what they have learned. Check for
understanding.

@ Unit 2 School in Canada



TEACHING
TECHNIQUES

Learning English uses a variety of teaching methods, all of which we have described in
the context of specific lessons. We have also summarized key methods here, so you
can more easily apply them and adapt them.

Ways to introduce new concepts

SHOW AN OBJECT

A real object demonstrates a new concept powerfully because the students can see and
touch it. For example, point to an object or person in the classroom to illustrate a new
word. Bring objects to class whenever you can.

SHOW A PICTURE

Show pictures to represent vocabulary words. Use magazine pictures, pictures from
old calendars and old greeting cards, personal photographs or photographs from
newspapers. If the students see many examples of a word, they will understand the
concept better.

DRAW A PICTURE

You can draw objects if you have no picture to show. Simple stick figures on the
blackboard can illustrate concepts such as his, her, he, she and they. You can teach
the students to recognize simple drawings to represent nouns that are hard to show.
For example, draw three balloons to represent a birthday party, draw a bowl with
chopsticks to represent food or draw a large building with a sign over the gate to
represent school. You can quickly draw a series of faces and expressions (for example,
happy, sad and scared) to teach different feelings. You can draw faces to show
abstract concepts such as I like/I don’t like. You can draw pictures to illustrate
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concepts such as crying or singing. You can draw to demonstrate actions the students
are trying to learn, such as colour or circle.

PERFORM AN ACTION

Always demonstrate when you can. You can easily demonstrate actions such as
walking, standing, sitting and reaching. Use your face to demonstrate feelings (such
as mad, sad and tired). Use your fingers to demonstrate numbers.

ROLE-PLAY

Whenever possible, extend your demonstration into role-playing. You can role-play
by yourself. For example, to show the concept I'm cold, shiver, frown, say “Br-r-r-r-r,”
stamp your feet, hold your arms tight and say “Oh, I'm cold. I feel cold!” Ask a
student to close the window, saying again “I'm so cold. It’s cold in here. Cold. Very
cold.” Pretend to put on a sweater. When the window is closed, pretend to warm up
and say “Oh, that’s much better. I'm not cold now.”

You can also role-play with a student. For example, to show the concept of
“May 1 use ___?”, show that you need something and can’t find it. Approach a
volunteer, point to the object, hold out your hand and use gestures and facial
expressions to show that you want to borrow the object. As you act, say “May I use

___, please? May I? May I use ___, please?” After a moment of pretending to use the
object, return the object to the student as you say “Thank you!” and act out being
pleased.

You can use puppets for role-playing, too. With a puppet on each hand, you can
role-play two sides of a conversation. The students can also play puppets with you or
with each other. You can find more information on using and making puppets in the
“Puppets, Posters and More” section at the back of this guide.

COMPARE

To teach related concepts such as antonyms (for example, thin and fat, long and
short, old and young, straight and curly, big and little), some teachers present the
two words together to show their opposite meanings.

TELL A STORY

Students often learn new vocabulary quickly through a story, especially if the story
repeats a key word or centres on a key word. A story gives meaning to a new word. A
story presents new phrases for the students to hear. The students also remember and
enjoy stories.

You can make up your own simple story dialogues. Use words and structures the
students already know and insert new vocabulary where you can. You can use puppets
(one on each hand) to help tell your story. Or you can draw simple stick figures on the
blackboard to represent characters, and point to each figure when he or she is saying
something. For example, if you are introducing the concept tired to the students, you
might tell a little story like this, using actions and characters:

Danny: 1 am very tired today. I'm so tired.
Jenny: Poor Danny! Why are you tired?
Danny: I don’t know. I'm so tired. I'm so tired. I can’t keep my eyes open.
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Jenny: Oh, poor Danny. If you are so tired, why don’t you go to bed and
go to sleep?

Danny: I can’t go to bed! I must go to school. I must go to my English
class. (Fall asleep and begins snoring loudly.)

Jenny: (Whisper.) Danny! Danny! Wake up! This is English class! The
teacher is talking to you.

Danny: (Wake with a start.) Oh—oh—oh! Where am I? What happened?
Oh—TI'm so tired. (Go back to sleep.)

Ways to practise and review vocabulary

You need to continue to practice vocabulary and structures with the students that
they have learned. Don’t assume that just because you have finished a unit, the
students have mastered the vocabulary. In later units, keep using familiar structures to
practice new words. Use familiar words to help introduce new structures. Here are
some of the key practice and review methods used in this guide.

PRACTISE IN PAIRS AND SMALL GROUPS

Whenever you can, give the students a few minutes to practise a new structure they
have learned with a partner or small group. Make sure the students can say and
understand the structure before you let them practise, and then have them practise
the structure with some limited substitution. For example, when you have taught
“What’s his/her/your name? His/Her/My name is ___", have the students form

groups of three or four and practice asking each of the questions appropriately and
varying the answer according to the people in the group.

SING A SONG
Songs stimulate the students’ attention, focus their listening and quickly review
vocabulary.

PLAY A GAME

There are many games in the Learning English program for vocabulary practice. Refer
to the “Games” section in the back of this guide, which contains an index of games
used in the lessons, plus directions for supplemental games.

DRILL
Here’s a Key rule: do not drill the students on words or structures unless they
understand what they mean.

Good teachers use a combination of drills to avoid monotony and to keep the
students thinking. Keep the drills moving briskly. Switch to different types of student
participation: choral repetition, chain repetition, you questioning small groups or the
whole class, or individual students questioning you.

¢ Noun drill: You can ask the students to point to objects in the room that
you name, or ask the students to name objects that you show them by
pointing or holding up pictures.

* Question and answer: Ask questions of individual students, groups of
students (for example, “This row answer”) or the whole class. Do not ask
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a question before you have shown the students how to respond to the
question. Use a variety of questions:

“Yes-No” Questions: Is this a chair? (Yes/No.) Do you like noodles?
(Yes/No.) Are you hot? (Yes/No.)

“Or” Questions: Is this a chair or a desk? Do you like noodles or rice?
Are you hot or cold?

“Wh” Questions: What’s this? Where is __? What time is it? What
colour is it?

Ways to evaluate student progress
After the students have practised a new concept, you need to check whether they
understand.

As much as possible, avoid forcing very shy or reluctant students to speak out in
class all by themselves. Ask for volunteers. For example, “What'’s this? (Point to an
object.) Who can answer? Volunteer? (Raise your hand to show what you want the
students to do.) Is there a volunteer?”

Obviously, if some students refuse to volunteer an answer even after several
weeks of classes, you will need to encourage them more forcefully. If a student finds
this impossible, you may need to meet privately with that student after class to check
his or her understanding.

This guide uses some of the following methods to check for understanding in
class.

OBSERVE AS THE STUDENTS PRACTISE

Whenever you give the students class time to practice speaking in pairs, making up a
dialogue or working on activity-book exercises, you should walk around the classroom
and carefully observe their work. Try to be unobtrusive when you observe.

¢ Making a checklist: Some teachers make a checklist of particular skills
they want to observe throughout several lessons. As you move around
the class, carry the checklist on a clipboard to make notes as you listen to
the students. The students’ names are listed in a column on one side of
the page. Fach skill is written at the top of the page in a separate column.
Beside each student’s name, you can place a mark to represent the
student’s mastery of the skill. For example, write + or — to show if the
skill is satisfactory or not. Or write 1, 2 or 3 to show beginning,
developing or mastery skill level.

¢ Making descriptive records: Some teachers write short notes about
particular students during practice periods or after each lesson. For example:

Li Hong — Cannot pronounce “th” correctly.
Xiu Jie — Confuses mouth, ears, eyes, nose.
Yi Yu Ming - Drops final consonants on many words.

When you have a large class (more than 40 students), you may need to focus
your observation on those students who appear to be having the most difficulty.
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Remember to move to all parts of the classroom, including the back rows, when
you observe.

ASK STUDENTS TO PRESENT
When pairs or small groups of students have practised a question-answer structure,
call on three to five volunteer groups to demonstrate their work in front of the class.
Remember, it is not necessary always to have students present after they spend
time working in partners or small groups. If you do, the students may begin to believe
that the performance is the most important thing. The most important thing,
however, is the language practice this kind of work offers students. The students need
to learn to have fun, and to use their imaginations and English, when they work in
pairs and small groups.

PLAY A GAME OR SING A SONG
Many of the games and songs described in this program provide good opportunities
for you to observe the students’ understanding of vocabulary words and commands.

CHECK THE ACTIVITY BOOK
You have choices in how to evaluate activity-book exercises. Your choices depend on
how much time you have in class and how well the students understand the lessons.

¢ The students may share their work in class. The students may share with
partners or in small groups.

¢ The students may exchange their activity books with a partner. You can
tell the class the correct answers, and the students can grade each other’s
exercises.

¢ You can collect all the activity books at the end of the unit and check
them. You might collect the activity books by surprise now and then. You
can choose particular assignments to grade and record as marks. You can
skim the other assignments, checking only to see if the students have
completed them and where they have particular difficulties.

Ways to teach pronunciation

This guide does not offer detailed methods for teaching pronunciation. You need to
consult an English-as-a-foreign-language textbook for that. Here, however, are a few
guidelines.

Do not drill children on any word or structure unless they know what it means.
This is a general rule for any kind of drill or review.

Learning English does not advocate teaching young children the International
Phonetic Alphabet (IPA). In Grade 1, students should not concentrate on any form of
written language. In Grade 2 and 3, they are struggling to learn English syntax and the
alphabet as a way to make meaning. IPA represents another layer of abstract symbols
to memorize and can present obstacles to children trying to develop rapid and
confident meaning-making skills in English.

IPA, however, is a helpful tool for you, the teacher. It can help you identify
certain sounds that Chinese children might find unfamiliar and, therefore, more
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difficult to pronounce. Once you can pronounce these sounds, you can help your
students with other methods.

Here are some suggestions to help the children with pronunciation of individual
words and sounds:

e Compare new words they are learning with sounds they already know in
Chinese.

e Describe the action of the speech organs that make the sound (such as the
tongue, teeth and lips, palate). Show the students, in an exaggerated way, the
placement of the tongue, teeth, lips and have them practice this exaggerated
way. For example, place the tongue between the teeth to say “thanks.”

¢ Practise (in very short drills) words with similar vowel sounds: boy, toy,
soy or four, more, your, store.

e Practise (in very short drills) pairs of words that are identical except for
one sound: bit/bet, sit/set, bag/back, rag/rack.

¢ When you teach an unfamiliar sound, teach a contrasting sound. For
example when you teach “th” in thin, contrast it with tin and din.

Here are some suggestions to help the children with intonation and stress:

¢ In beginning levels, focus only on basic rising and falling intonation for a
sentence. Write arrows on the blackboard, use your arm pointed up or
down or use any other cue that helps your students remember.

¢ The students learn by hearing and imitating many, many examples.
Young children mimic sound very well. Provide many examples. Be sure
your own pronunciation is as clear and correct as possible. Use the
audiotape whenever possible for children to practise imitating.

¢ Rising intonation occurs in questions with a yes-no answet. The pitch rises on
the stressed word in the sentence and then rises sharply on the last syllable:

Are you hungry? Do you like ice cream?

¢ Falling intonation occurs in statements and in questions that aren’t
answered yes/no. The pitch rises on a key word or stressed syllable in the
middle of the utterance, and then falls:

I like ice cream. Here is my pencil.

¢ Backchaining is a helpful method for the students to learn the natural
flow of a structure. Break a structure into small parts and then drill the
students on these from back to front. For example, in learning the correct
stresses and intonation of a structure like May I have three books,
please?, write the whole structure on the blackboard. Drill the students
like this, using your hand to underline the words as they say them:

Please? (3 times)

Three books, please? (3 times)

Have three books, please? (3 times)

May I have three books, please? (3 times)
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PUPPETS,
POSTERS AND MORE

Making and using puppets
Puppets are excellent language-learning tools. They capture students’ attention. They
encourage students to experiment and play with language. They can help shy
students find the courage to speak.

As a teacher, you can use puppets to demonstrate conversations to students,
such as dialogues in the student book. You can use them to ask questions of the class
or individual students. With a puppet on each hand, you can hold a conversation
with yourself and demonstrate question-answer structures, such as How do you feel
today? 1 feel happy.

The students also enjoy using puppets to make up dialogues with each other.
Puppet characters can help students think of things to say in conversation. Puppets
also help vary classroom activity: students often enjoy drilling structures when they
use puppets to practise with each other. Shy students often find it easier to talk when
they speak through puppets. You can help shy students further by making a simple
puppet stage with cardboard and desks at the front of the classroom. The students
presenting puppet dialogues can hide their faces behind the stage, which helps some
shy students speak in front of the class.

Many teachers set aside one whole lesson for students to make puppets of
their own that they can use throughout the year. Students love to make puppets:
it's fun, highly creative and creates a natural setting for lots of communication.
Bring materials such as scissors, wool, coloured fabric, needles and thread. Students
could each bring old buttons, socks, ping-pong balls, paper bags or other materials.
Before the class makes puppets, teach the students how to name and ask for items
they will need. Then during the puppet-making, encourage the students to use
English.

You can make a puppet out of anything you can fit over your hand: a sock or a
paper bag, for example. Your hand becomes the head of the puppet and your fingers
the mouth. Add eyes, lips, a nose and hair. You can draw these on with markers, or use
buttons, fabric, coloured paper, wool or other materials.

Decorate your puppets with hats, whiskers, glasses, eyelashes and other features.
Attach jewellry, feathers, hair ribbons—anything colourful. Use your imagination and
have fun!
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This puppet has a Ping-Pong ball for a
head and a square of fabric for a body.
Cut a hole in the Ping-Pong ball big
enough for your index finger to poke
through. Drape a square of fabric over
your finger and poke it into the hole.
Use glue or tape to secure the fabric to
the edge of the hole in the ball. Give
the Ping-Pong ball a face and some
personality!

Making and using posters

Posters will make a big contribution to your English-language class. You should try to
surround your students with English signs, word-cards and displays. Point to these
visual aids often when teaching vocabulary. Encourage the students to look at
them when speaking to remember words and structures. This is an effective way to
develop fluent speaking.

TEACHING POSTERS

Make a poster or display for each group of words the students learn. Every unit in the
Learning English program has a theme that focuses on a group of words. For example,
Unit 3 focuses on school objects. At the beginning of Unit 3, you should post pictures
related to this theme (such as a desk, chair and pencil) on the walls and bulletin
boards in your classroom. Put up signs with English words beside each picture.

PHOTOGRAPH POSTERS

Take photographs of your students doing activities in the classroom and arrange them
on a poster. Label the photographs with English phrases such as playing, drawing,
singing.

Making and using flannel boards

A flannel board is a cheap and very useful tool for teaching English. You need a strip
of cheap flannel (about one metre wide and two metres long). Some teachers attach
the flannel to a wall or bulletin board; some use it to cover a piece of heavy cardboard
that they then use in different parts of the classroom.

Flannel sticks to flannel. This means you can attach pictures to a flannel board
if they have a small piece of flannel glued to the back.

Flannel boards can help you teach relationships among objects. For example,
you can stick pictures on a flannel board to demonstrate the concepts of in, on,
under, between and beside.

You can also use flannel boards to build pictures. For example, when teaching
the parts of the body, gradually make a picture of a complete person as you teach the
words for arms, legs, hands, feet and head. You can also ask the students to work
with the flannel board. For example, ask a student to put a head on the body. Ask
another student to remove an arm from the body.

You can make faces with a flannel board. For example, you can stick a blank
flannel face on the flannel board and ask the students to choose from different sets of
eyes, noses, mouths, ears, hair (different colours and styles) to create characters.

@ PUPPETS, POSTERS AND MORE
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GAMES

Children love to play games, and these games help them learn English! Games
stimulate imagination, thinking and careful listening. You should remember that
games can get a little noisy sometimes, and that you should warn your colleagues
before you play them. Don’t forget: noise on task is good noise. If you try these games,
despite the noise, you will find your students learn more English.

Supplemental games

This section gives instructions for games you can adapt and use at any time during
your classes. These games will help you fill lesson time, if you and your students need
more things to do. We encourage you to look through these games in advance, so you
will have on hand any props you need.
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CLAP

To review numbers.
Ask the students to stand. Teach them this pattern of clapping in a 1-2-3 rthythm:

1 - Clap your hands on your thighs.
2 — Clap your hands together.
3 — Clap your hands on your thighs.

Ask the students to clap with you as you all count 1-2-3 together until the class
has mastered it.

Count and clap this sequence, up to the highest number you want to
review: 1-2-1, 1-2-2, 1-2-3, 1-2-4, 1-2-§5, 1-2-6, 1-2-7, 1-2-8, 1-2-9, 1-2-10,
1-2-11, 1-2-12, 1-2-13, 1-2-14, 1-2-15.

You can also use this thythm for: twen-ty-one, twen-ty-two, twen-ty-three and
so on. When you get to thirty, clap once on your thighs as you say the number.
Resume clapping for thir-ty-one, thir-ty-two and so on up to one hundred.

Repeat a few times.

COLOUR POINT

To review colours.
Put coloured paper on the blackboard: red, blue, green and yellow. Have ready pieces
of coloured paper for all the other colours.

Teach the students this chant:

Point to red, point to blue, point to green and yellow, too.
Now what colour do you see? Point to it and then tell me.

Ask for a volunteer. The student comes to the front and points to each colour on
the blackboard as the class names it in the chant. On the last line of the chant, hold up
a surprise coloured paper. (It can repeat any of the colours already named, or be a new
colour.) Ask the volunteer to point to it and name the colour. Repeat this with other
volunteers.

DRAW AND GUESS

To review any vocabulary.
In this game, the students draw pictures to illustrate words or phrases.
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You need a watch or clock that shows seconds and a large container, such as a
box or hat. In the container, put pictures showing words the students have learned.
You can make the game easy or difficult. For example:

Divide the class into two teams. Appoint someone as the timekeeper. Team 1
chooses a player who goes to the front of the room and takes a picture out of the
container. That player must try to show, through drawing ONLY, what the picture
shows. Team 1 tries to guess the word in English. Note: Team 2 must remain quiet!

In this game, the player may not say anything or point to anything. The player
can only draw to show the word.

The timekeeper keeps track of how many seconds it takes the team to guess the
word. Do not allow more than two minutes (or some other time limit). When the
team correctly guesses the word, record this time on the blackboard.

Next Team 2 sends a player to the front to take a picture and draw. Repeat the
activity as often as desired.

The team with the fastest time at the end of the game wins.

FIND THE PICTURE

To review any vocabulary.

Make ten to fifteen large pictures of objects the students have learned in English. Put
these pictures at the front of the classroom. Turn each picture over, so the students
can't see the picture.

Ask for a volunteer. Say “Where’s the ___?” (Name any one of the vocabulary
cards.) The student goes to the front, picks a card, holds it up and says the word for
that picture.

If the picture matches what you asked for, the student may call out the next
word. The student says “Where’s the ___?” and picks a volunteer to try to find the
matching picture.

If the picture doesn’t match, the student returns to his or her desk.

HAPPY FACE, SAD FACE

To review vocabulary that goes together, such as hungry/eat, thirsty/drink,
she/girl, he/boy, breakfast/morning.
Ask the students to think of two sentences. One sentence matches vocabulary
correctly—for example, “I am hungry, 1 eat.” The other sentence makes an incorrect
match—for example, “He is a girl.”

Draw a happy face at one end of the blackboard and a sad face at the other end.

Explain that each student will come to the front of the class and say one of his
or her sentences. The student will then stand under one of the faces on the
blackboard. Standing under the happy face means the sentence matched the
vocabulary correctly. Standing under the sad face means the opposite. The student can
try to trick the class by standing under the wrong face.

The class says “Yes” if the student stands under the correct face and “No” if not.
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HIDE IT

An action game to review “where” questions and classroom objects.
Explain the game and then ask a volunteer to leave the room. Tell the volunteer what
object you will use to play the game.

When the volunteer is gone, hide the object somewhere in the room.

The volunteer comes back and says “Where is my __ ?” and begins looking for
the object.

The class claps loudly when the student gets closer to the object. The class claps
softly when the student moves further away from the hidden object. The class chants
“Where is his/her ___?” over and over while clapping.

When the student finds the object, he or she holds it up and says “There it is.
Thanks!”

MEMORY NAME

To review my/his/her and learn everyone’s name.
Ask ten volunteers to stand at the front of the room facing the class. You stand at one
end of the row.

The first person says “My name is ___ (Hong, for example).”

The second person says “My name is __ (Yangsheng, for example)” and “Her
name is Hong.”

The third student says “My name is ___ (Du, for example)” and “His name is
Yangsheng” (points to the second student) and “Her name is Hong” (points to the
first student).

The game continues down the row. You are the last person in the row and must
remember all of the students’ names!

NUMBERS!

To learn and review numbers from one to ten.
Divide the class into groups. The groups can have as many as eleven students, but no
more. Each group of students sits in a circle, on chairs or squares of paper. One
student sits in the centre of the circle.

The students around the circle number off consecutively. They must pay
attention and remember where each “number” is.

To play the game, the student in the centre of the circle can do one of two
things:

¢ (Call out two numbers. The students with these numbers must switch
places. As they do, the student in the centre tries to take one of their
places. The student left without a spot around the circle takes the centre
position. (It can be the same student that was at the centre originally.)

e (Call out “Numbers!”, which means that all students around the circle
must switch places. As they do, the student in the centre tries to take one
of their places. The student left without a spot around the circle takes the
centre position. (It can be the same student that was at the centre
originally.)

@ GAMES
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RACE AND DO

To review any vocabulary, especially actions and directions.

Divide the students into teams. One member of each team takes a turn racing to
follow the direction you give, such as “Open the book! Close your mouth! Touch a
window! Point to a clock!”

Ask the first person in each team to come to the front of the class. Give a
command, such as “Open the door!” The competitors walk quickly to the door and
try to be the first to open it. The winner gets a point for his or her team. Record the
points on the blackboard. Give each team a point when both players do the action at
the same time.

Repeat with other team members and other instructions.

Important: For safety reasons, make a NO-RUNNING rule for this game. Do not
award points to teams when their members run.

Variation 1: Post large pictures that represent vocabulary words in the classroom.
Call out the words. The players from each team race to touch the
correct picture first.

SIMON SAYS

An action game.
You can play this game just for fun, or use it to review directions and parts of the
body.

The whole class plays the game together. Tell the students to imitate what you
do, but only if you say “Simon says” first. If you do not say “Simon says,” they
should not imitate what you do. They must listen carefully; you will try to trick them!

Perform a simple action such as pointing to your elbow or shaking your head. As
you perform the action, say “Simon says do this.” The students imitate your action.
Then perform another action and say “Simon says do this.” The students again
imitate your action.

Now perform another action and say only “Do this.” The students must not
imitate you.

Continue the game, mixing up “Simon says do this” and “Do this” with many
different actions. Change the commands and the actions quickly to try to trick the
students.

If you trick a student, he or she must sit down. The students who are sitting can
help point out others who get tricked.

Those left standing when you decide to end the game are the winners.

Variation 1: Give specific commands. For example, “Simon says point to your
arm! Simon says shake your leg! Jump up and down!”

Variation 2: Allow individual students to lead the game. The students will
probably find it difficult at first, so keep the turns short—no more
than a minute or two.
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Variation 3: Split the class into two or three big groups for two or three
simultaneous games of “Simon Says.” Appoint a leader for each group.
Simultaneous games help develop concentration and listening skills.

STOP! GO!

An action game to review phrases of introduction.
Translate stop and go for the class.

Tell the students to walk quickly throughout the classroom, looking down at the
floor when you say “Go!”

When you say “Stop!”, tell them to stop, look up and pair up with the student
standing closest to them.

The students in each pair shake hands and repeat an introduction dialogue. For
example:

Student 1: Hello. My name is ___. What’s your name?

Student 2: My name is ___. Good-bye.

Student 1: Bye.

When you say “Go!”, the students immediately begin walking quickly again,
looking down.

If you have too many students in your class to play this comfortably, ask them
to play it at the front of the class, ten at a time.

TIC-TAC-TOE

An action game to review any vocabulary.
Draw a large simple grid on the blackboard. The grid has three columns and three
rows, creating nine squares of approximately equal size.

Divide the class into two teams. Ask a player on Team 1 a question. For example,
“What’s this? What colour is this? Isthisa _ora__ ? Whereisthe  ?” You can
also give the whole team a command. For example, “Touch your head. Point to the
blackboard. Show me an eraser.”

If the player or team answers or performs correctly, a player from the team may
write an X in any square on the grid.

Team 2 now has a turn. If the team answers or performs correctly, it may write
an O in any square on the grid.

The object for each team is to obtain a row of three Xs (or three Os) in any
direction: horizontal, vertical or diagonal. Of course, teams also want to place their Xs
or Os to block the other team from completing a row. The first team to obtain a row
wins one point and the game continues.

Variation 1: Prepare nine large cards or pieces of heavy paper. Write a large X on
one side of each card and a large O on the other side. Place three
chairs at the front of the room in a row facing the class. Ask nine
students to come to the front of the room to be the game board: three
students sit in the chairs, three students stand behind the chairs and
three students kneel in front of the chairs. Give each student a card.
When Team 1 chooses an X, it points to a student on the game board.
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That student holds the X card up high. Continue the game with the
students holding up X and O cards to show the teams’ choices.

Variation 2: The students can play this game in pairs or small groups. They draw
the grid on a piece of paper and ask each other the review questions.

WHAT'’S MISSING?

To review any vocabulary.

Put ten to twenty large pictures representing vocabulary up at the front of the room.
Tell the students to look at the cards for one minute and then close their eyes. Remove
a card.

Ask the students to open their eyes and try to figure out which card you have
removed. Call on individual students to answer with the name of the card until one
answers correctly.

Show the card and return it to the front. The student who answered correctly
then hides a card and leads the guessing.

WHISPER

A game to review actions.
Ask for a volunteer. Whisper an action word to the student. For example, draw, sing,
play.

The student must perform the action and the rest of the class guesses the action,
in English.

Repeat with the other students. Each student must find a different way to
demonstrate the vocabulary. Encourage the students to be creative!

WORD CALL

An action game to review any vocabulary.

This game works for as few as ten students and as many as sixty. It depends on how
many words you want to review. If you use fewer words than you have students,
repeat the game so everyone has a turn.

Prepare a set of picture cards for words you want to review. Make sure you have
a pair of cards for each word. For example, have two cards for book, two for chair and
SO on.

Hand the cards out, one per student. Mix up the cards so the students with the
same word are not standing beside each other. If only a few students in the class will
play at a time, spread them out in the classroom.

When you say “Go!”, the students all begin saying the word on their vocabulary
card over and over again. They must move to find the other student in the classroom
who is saying the same word over and over.

YARN NAMES

To review “My name is ” and learn everyone’s name.
Divide the class into small groups. Ask each group to sit close together in a circle on
the floor. Give each group a ball of yarn.
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A student begins the game by wrapping yarn around himself or herself as he or
she says, several times, “My name is __.” The first student then passes the yarn to
another student in the circle.

This student repeats the procedure.

When every student has said his or her name, and everyone is wrapped in yarn,
the students stand up and try to free themselves from the yarn.
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STRUCTURES
AND EXPRESSIONS

Unit 1
What time is it now? WAEILRT ? (L1)
It’s half past... e FT. (L1)
I’ll show you around. T rB bz —T. (L2)
What would you like for breakfast? PR BN 2 e ? (L3)
I’d like some..., please. ES2=5( CITRID (L3)
There is/are... in the fridge/on the table. ZEVKARHL / S8 7 LA AN [ ——Leeeen. (L3)
What are we doing? BANEAEMAT A6 ? (L)
Jenny and Danny are watching TV. AW FFte IEAEF AL (L5)

Unit 2
Do you always go to school by bus? R & & IFEA A4 |27 2 (L7)
Sometimes | ride my bike. AR /KT HAT % (L7)
Where are you from? (S JEL Y, (L8)
I’m from China. ok H (L9)
What’s the temperature inside? % W IR A 22 /D g ? (L10)
It’s twenty degrees. 20 J. (L10)
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Do you always do your homework?

| often/sometimes help out at home.

What sports do you play?

| play football and ping-pong.

Do you have any ping-pong balls?
Do you like this T-shirt or that one?
What did you do this evening?

We watched a basketball game.

How often do you eat fruit?

Three times a week.

Before breakfast, | wash my hands
and brush my teeth.

After breakfast, she goes to school.

What do you do for exercise?

How many minutes do you walk?

PR Bl ?
P BRI 55

Unit 3
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Unit 4
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